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#1 (Required)-CONTENT KNOWLEDGE: Data from licensure tests or professional examinations of content knowledge.       PRAXIS II - Physical Education: Content Knowledge (0091)

1. Description of assessment and its use in the program.


Physical education teacher candidates are required by the Louisiana Department of Education to pass the Physical Education Content Knowledge PRAXIS Examination prior to certification.  At Grambling State University, teacher candidates are required to pass all required parts of the PRAXIS examination (including content knowledge) prior to graduation. 

2. Description of how the assessment specifically aligns with NASPE Standard(s) 


The chart below details how the NASPE Standards are aligned with the various elements of the PRAXIS Physical Education Content Examination.


		Alignment with NASPE Standards

		PRAXIS Content Knowledge



		1.1, 1.2, 1.3, 1.4, 1.5, 1.6


2.2

		Fundamental Movements. Motor Development and Motor Learning



		1.1, 1.2, 1.3, 1.4, 1.5, 1.6


2.2

		Movement Forms



		1.1, 1.2, 1.3, 1.4, 1.5, 1.6


2.2

		Fitness and Exercise Science



		1.1, 1.2, 1.3, 1.4, 1.5, 1.6


2.2

		Social Science Foundations



		1.1, 1.2, 1.3, 1.4, 1.5, 1.6


2.2

		Biomechanics



		1.1, 1.2, 1.3, 1.4, 1.5, 1.6


2.2

		Health and Safety





3. Summary of Data Findings.


The chart below summarizes score information on the content examination provided for program completers for three years (2006-2007, 2007-2008, and 2008-2009): 


Passing Score = 146


*TC-# = teacher candidate

		Unacceptable (more than 5 points below passing)

		Approaching Acceptable (within 5 points of passing)

		Acceptable (passing – 5 points above passing)

		Target (6 or more points above the passing score)



		

		

		TC-8 = 147


TC-4 = 147

		TC-3 = 157


TC-2 = 154


TC-6 = 156


TC-1 = 154





Note: Two of the eight completers during the three year period took an earlier version of the examination.


4. Interpretation of how data provide evidence for meeting identified NASPE Standards.


The fact that the PRAXIS Physical Education Content Examination is aligned with NASPE Standards and that 100% of the teacher candidates (completers) have passed the Praxis II tests indicates that the Kinesiology/Pedagogy program is meeting the AAHPERD/NASPE Standards 1 and 2. 


The data from candidates completing certification in physical education during the three year time period (beginning with fall of 2006 and ending with spring of 2009) detailed above have been analyzed and discussed to identify the teacher candidates’ strengths and weaknesses and for program improvement. 


The analysis was based on the more detailed information provided by ETS on the back of the score report. This information compares the candidate’s performance to other examinees across the nation who took the same form of the test at the same national administration or comparable time period.


*Note that ETS indicated that “N/C means that this range was not computed because fewer than 30 examinees took this form of the test”. 

The table (Attachment A) demonstrates that the completers during this time period compared favorably with others taking the same examination nationally. This was the case across categories within the examination since, in most cases, the candidates performed at (or in some cases, above) national average performance.


However, it was noted, for consideration of program improvement, that in the category of movement forms, two candidates performed below national average. The program has examined possibilities for strengthening the program in this area.


5. Assessment Documentation – Attachment A Comparison of Candidate Performance to National Scores.  

Attachment A


COMPARISON OF CANDIDATE PERFORMANCE TO NATIONAL SCORES

		Physical Education Content Knowledge

		Below Average Performance Range

		Average Performance Range

		Above Average Performance Range

		Test Date



		Fundamental Movements, Development and Motor Learning

		

		

		

		



		

		

		TC-2

		

		3/14/09



		

		

		TC-8

		

		3/15/08



		

		

		TC-4

		

		9/13/08



		

		

		

		TC-1

		1/13/07



		

		

		

		TC-7

		1/13/07



		

		

		TC-6

		

		4/28/07



		

		

		TC-3

		

		11/17/07



		Total (N=7)

		

		71%

		29%

		



		Movement Forms

		

		

		

		



		

		

		TC-2

		

		3/14/09



		

		TC-8

		

		

		3/15/08



		

		

		TC-4

		

		9/13/08



		

		

		TC-1

		

		1/13/07



		

		TC-7

		

		

		1/13/07



		

		

		TC-6

		

		4/28/07



		

		

		TC-3

		

		11/17/07



		Total (N=7)

		29%

		71%

		

		



		Fitness and Exercise Science

		

		

		

		



		

		

		TC-2

		

		3/14/09



		

		

		TC-8

		

		3/15/08



		

		

		TC-4

		

		9/13/08



		

		

		TC-1

		

		1/13/07



		

		

		TC-7

		

		1/13/07



		

		

		TC-6

		

		4/28/07



		

		

		TC-3

		

		11/17/07



		Total (N=7)

		

		100%

		

		



		Social Science Foundations

		

		

		

		



		

		

		TC-2

		

		3/14/09



		

		

		TC-8

		

		3/15/08



		

		

		TC-4

		

		9/13/08



		

		

		TC-1

		

		1/13/07



		

		

		TC-7

		

		1/13/07



		

		

		TC-6

		

		4/28/07



		

		

		TC-3

		

		11/17/07



		Total (N=7)

		

		100%

		

		



		Biomechanics

		

		

		

		



		

		

		TC-2

		

		3/14/09



		TC-8 (N/C)*

		

		

		

		3/15/08



		

		TC-4

		

		

		9/13/08



		

		

		TC-1

		

		1/13/07



		

		

		TC-7

		

		1/13/07



		 TC- 6 (N/C)*

		

		

		

		4/28/07



		

		

		TC-3

		

		11/1707



		Total (N=7)

		14%

		57%

		

		



		Health and Safety

		

		

		

		



		

		

		TC-2

		

		3/14/09



		

		

		TC-8

		

		3/15/08



		

		

		TC-4

		

		9/13/08



		

		

		TC-1

		

		1/13/07



		

		

		TC-7

		

		1/13/07



		

		

		TC-6

		

		4/28/07



		

		

		TC-3

		

		11/17/07



		Total (N=7)

		

		100%

		

		





*29% N/C = no comparison

Assessment 1 - PRAXIS II Licensure Exam


Assessment #2 (Required)-CONTENT KNOWLEDGE: Assessment of content knowledge in the field of physical education.   Departmental Level Examinations

1. Description of assessment and its use in the program.


Departmental Level Exams were developed to assess content knowledge and growth and development as teacher candidates matriculate through major courses. Level I (Sophomore) Exam covers 100 and 200 level classes (Attachment A), Level II (Junior) Exam covers 300 level classes (Attachment B), and Level III (Senior Comprehensive) Exam covers 400 level classes  and Level I and II Exams (Attachment C) (Attachment D).  Level exam questions were taken from a variety of test banks that cover all classes, (Attachment E) textbook study questions and PRAXIS study questions. Teacher Candidates register for the appropriate Level Exam and earn a pass/fail grade on the transcript; passing equals 70%. Teacher Candidates are required to pass all Level Exams before graduation. Students who score below 70% are required to meet with their advisor to discuss questions missed and evaluate their test taking skills.  The teacher candidate may repeat the test.


2. Description of how the assessment specifically aligns with NASPE Standard(s).


The Departmental Level Exams address the NASPE/NCATE standards by including questions that assess Content Knowledge and Growth and Development. Content Knowledge represents the discipline specific content and skill knowledge necessary to provide curriculum and instruction related to NASPE K-12 Content Standards. The Level Exam questions are aligned with Standard One Components 1.1, 1.2, 1.3, 1.4, 1.5, and 1.6. The Growth and Development standard is designed to create learning experiences. The Level Exam questions are aligned with Standard Two Component 2.2. (Attachment F).  In the exam, each student answers questions associated with the appropriate Content Knowledge and Growth and Development indicators. The exam requires students to use multiple assessment strategies.  

Conditions of removing overlapping questions and those not specifically related to physical education were met. The Level Exam Questions and NASPE Standards by Question chart (Attachment F) provides the exam questions by Level Exams and the NASPE Standard that the specific question meets.  This chart was constructed to meet a condition set by NASPE/NCATE.

3. Summary of Data Findings.


The table below presents the number of teacher candidates and the score percentage by level exams (Fall 2009). 


		LEVEL

		< 69 %

		 70 - 79 %

		80 - 89 %

		90 - 100 %



		I (Sophomore)

N = 3

		01

		01

		

		01



		II (Junior)

N = 1

		

		

		

		01



		III (Senior)

N= 5

		

		

		

		05





Results of data by scores on Level Exams (Attachment G) indicate that students taking Level II and Level III exams scored higher than students taking the Level I exam. This could indicate that scores are affected by maturity level, test taking skills, study habits, and an improvement in content knowledge and growth and development. 

Adjustments to meet the suggested conditions were made relative to content based questions that focus on content knowledge and growth and development presented in courses related to the major, as well as delivery strategies of the content.  

4. Interpretations of how data provide evidence for meeting identified NASPE Standards.


Data analysis of the NASPE Standards assessed on the Level Exams (Attachment H) indicate that by specific standard indicators by Level Exams teacher candidates met the NASPE Standards. Students’ success on Level exams (> 70%) provides evidence that teacher candidates have mastered areas related to Content Knowledge (NASPE 1) and Growth and Development (NASPE 2). Students who score below 70% are required to meet with their advisor to discuss questions missed and evaluate their progress.   Data provided are based on the last test of the teacher candidate.  On the Level I exam, 33% or 1 teacher candidate did not meet the criteria for passing.  On Level II and Level III exams all teacher candidates scored at least 47 or 94%.  

 Attachment A


LEVEL I - SOPHOMORE EXAMINATION


(Students must have completed all KNES 200 level courses)

KINESIOLOGY – PEDAGOGY


1. All of the following are characteristics of a correct, mature form of striking a ball with a racquet EXCEPT



a. taking a forward step with the foot opposite to the striking arm


b. coiling and rotating the body forward as the racquet is swung


c. putting weight on the back foot and then shifting to the front foot as the racquet is swung


d. stopping the racquet at the point of contact with the ball


2. The correct racing posture of a swimmer, a cyclist, or a downhill skier minimizes the effect of



a. lift
b.  propulsion
c.  turbulence
d.  gravity


3. In the late 1800s, the greatest influence on the direction of physical education came from individuals with a background in which of the following?




a. medicine   b.  professional sport   c.  intercollegiate sport   d.  the military


4. Folk dances for grades K – 2 should emphasize



a. tinikling steps    b. polka steps   c.  locomotor skills   d.  manipulative skills


5. The tripod is most commonly used as a lead up activity for which of the following skills in tumbling?



a. turk stand   b.  backward roll   c.  headstand   d.  wall arch


6. Which of the following is most critical to the successful performance of a headstand?


a. base of support    b.  block rotation  c.  muscular strength   d.  muscular endurance


7. Based on the speed of the runners, which of the following is the generally accepted strategy used in setting up a pursuit relay team?




a. fastest, second fastest, third fastest, slowest


b. second fastest, third fastest, slowest, fastest


c. third fastest, slowest, fastest, second fastest


d. slowest, fastest, second fastest, third fastest


8. Which of the following statements about the tennis volley stroke is true?



a. it requires a long forward swing


b. it is used primarily from the backcourt


c. it is hit before the ball bounces


d. it is used primarily on the defensive


9. What is the tennis score when a server has won four points and the receiver has won three points?



a. ad-in   b.  ad-out    c.  30-40    d.  40-30


10. Using various body parts to volley a balloon or a lightweight ball will best enhance skill for which of the following sports?



a.  basketball and soccer  


b.  basketball and tennis  


c.  volleyball and soccer  


d.   volleyball and tennis


11. When performing an overhand serve in volleyball, the player should



a. contact the ball with a cupped or open hand    


b. contact the ball with the arm bent


c. serve the ball off a bounce                           


d. shift weight to the back foot as the ball is contacted


12. When performing an overhead pass in volleyball, the player should



a. contact the ball primarily on the pads of the thumb and first two fingers


b. keep the fingers flexible


c. play the ball with wrist action only


d. get into a position well behind the descending ball


13. In swimming, which of the following kicks is used in the butterfly stroke?




a. dolphin

b.  scissor
c.  flutter
d.  whip


14. During a softball game, a base runner is hit by a batted ball while attempting to advance and before the ball passes an infielder. Which of the following rulings would be appropriate?




a. the ball is in play; the batter and the base runner may advance at their own risk


b. the ball is in play; the base runner is out and the batter advances at his or her own risk


c. the ball is dead; the base runner is awarded an extra base and the batter is out


d. the ball is dead; the base runner is out and the batter is awarded first base


15. What primary softball rule should be observed to prevent a collision between an infielder and an outfielder when a shallow fly ball is hit between them?



a. the fielder closer to the ball should field it


b. the fielders should stay within designated zones


c. the fielders should use hand signals to call the ball


d. the fielders should verbally call the ball


16. Which of the following is the most effective method of training to develop explosive leg strength in jumpers in field events?



a. ballistic

b.  polymeric
c.  resistance
d.  speed play


17. Which of the following sports is generally considered to have originated in the United State and not be adapted from similar games from other countries?



a. baseball

b.  basketball
c.  football
d.  go


18. Physical educators in the United States who were influenced by the progressive education movement of John Dewey developed programs that emphasized



a. physicals fitness through calisthenics


b. isometrics and isotonics


c. sports, games, and rhythm and dance


d. adapted activities


19. An instructor could best assist a young, inexperienced roller to advance to the next developmental level of the forward roll by



a. showing films of gymnastic events with gymnasts doing aerial somersaults


b. describing in great detail how the child should perform an advanced level forward roll


c. providing a variety of readiness experiences, especially ones that involve weight bearing on the hands and curling the body


d. praising the child for all attempts at rolling regardless of performance


20. The model that emphasizes interactions among group members rather than individual actions to explain group behavior:



a.   Uncertainty reduction (UR) model



b.   Symbolic convergence (SC) model



c.    Interaction system (IS) model




d.   Multiple sequence (MS) model


21. The main task of this phase is for sports psychologists to listen carefully and non-judgmentally to athletes while they describe their injuries, the personal meanings they ascribe to the injuries, and any associated issues:



a.   Education Phase




b.   Practice and Evaluation Phase




c.   Rapport-Building Phase



d.   Skill Development Phase


22. Which of the following best explains why drown proofing (survival float) is superior to treading water as a swimming survival skill:



a. drown proofing is based on the buddy system, so a second person is available to help


b. drown proofing permits the use of a wider variety of leg and arm movements


c. treading water requires the use of emergency equipment, and this equipment may not be available


d. treading water uses more effort, so it cannot be sustained for as long a period


23. All of the following concerning apparatus and tumbling are correct EXCEPT



a. kip is a forward movement from the hips that throws the body from a hanging position to a support



b. pike is a position in which the legs are straight and the hips flexed


c. tuck involves the pulling of the knees close to the chest


d. lever is any balance exercise performed with strength as a secondary factor


24. All of the following associations of folk dance step and analytical cues are correct EXCEPT



a. Polka – hop, slide, close, step


b. Two step – step, slide, close


c. Schottische – slide, step, step, hop


d. Mazurka – slide, close, hop


25. When beginning the waltz in a closed social dance position, the gentleman starts the basic pattern with a step





a.
forward with the right foot




b.
backward with the left foot




c.
backward with the right foot




d.
forward with the left foot


26. In motivating the lay-up shot in basketball, the device LEAST likely to develop sustained interest is



a. mentioning some recent televised games




b. explaining the importance of good form for successful performance


c. making pointed observations of good and poor form as observed in the free activity period



d. giving students an opportunity for a pre-test before teaching the shot


27. An “allemande left” is a call to



a. turn the opposite lady

b.  turn with your corner


c. all turn the lady on the right
d.  turn with your partner


28. The polka consists of a 



a. hop, step, close, step

b.  step, close, hop



c.    step, close, step, hop-swing
d.  step, close, step, hold


29. When teaching diving to beginners, the KEY fault to overcome is




a. bending at the knees

b.  raising the head



c.
bending at the hips

d.  striking flat


30. In spotting for a head stand, the spotter should



a. be in a squat position with the right hand toward the performer



b. stand at the performer’s side      


c. be in a squat position in front of the performer    


d. stand erect with the performer facing him


           31.  In a tumbling unit for beginners, pupil interest can BEST be sustained if the teacher






       a.    allows the pupils to work on various stunts within small groups


                      b.   uses variations of the stunts in stressing fundamentals


                      c.    passes over the simple stunts quickly in order to present the advanced ones


                      d.    mixes the easy stunts with the more difficult, spectacular type


32.  According to most definitions, each of the following is a characteristic of sport EXCEPT:





a.    they are utilitarian in product, but not in process




b.    participants are always representatives of groups or organizations


c.    it is an activity emphasizing self-discovery



d.    it always involves physical exertion


33. Which of the following is NOT one of the essential levels of a learner’s personality?






a.    psychological core



b.    conditioning


c.    role-related behaviors



d.    typical responses


34. What is the term for a psychology of behavior emphasizing personal control?



a.    individualism


b.    humanism


c.    imperativism


d.    behaviorism


35.  According to contemporary thought, each of the following is a general function of sport


   society EXCEPT as a(n)



a.    agent of change


b.  establisher of collective conscience



c.    emotional release mechanism
d.  producer of diversity and multi-perspective


36.  A group of dancers are in a single circle formation with partners. The partners are facing


       each other with both hands joined. In this formation, which of the following movements 


       could be performed as the first movement sequence in a children’s dance?




a.   both partners take four walking steps forward while moving in a clockwise direction 


      around the circle


b.   both partners slide eight times to their right while moving toward the center of the 


       circle


c.   both partners gallop eight times backward while moving in a counterclockwise 


      direction


d.   both partners take four step-close movements away from the center of the circle


37.   In square dancing, the boy does NOT move in a counterclockwise direction when


    performing the



a.  grand right and left

b.  allemande left



c.  right-hand wheel


d.  promenade


38.   Which of the following organization is NOT part of the American Alliance for Health, 


         Physical Education, Recreation and Dance?


a.    Research Colloquium



b.    National Association of Sport and Physical Education


c.    American Association of Health Education



d.    National Association for Girls and Women in Sport


       39.   All of the following associations are correct EXCEPT the


a.  Edward J. Neil Memorial Trophy - Football




b.  Davis Cup International Matches - Tennis


c.   Stanley Cup - Hockey




d.  Ryder Cup Matches - Golf


       40.  Which of the following refers to the fact that organizational members come and go but the


 organization remains?




a.  
identity
          b.  membership  
       c.  permanency
d.  division of labor


41.   A student’s learning the type of plays used in a football offense is an example of physical


 activity as an interrelationship with the field of:

)

a. science


b.  mathematics



c.    social  sciences

d.  language arts


       42.   Concerning the swing in badminton, it is CORRECT to state that the



a. forehand smash is executed with a stiff wrist


b. drop shot is executed with little or no wrist movement


c. wrist should be “cocked: at the beginning of any stroke


d. backhand smash is executed with a stiff wrist


43.
 Before introducing the cartwheel, the student should be able to



a. back handspring   





b. execute a combined forward and backward roll   


c. hold his own weight in a handstand position 



d. straddle dismount from the side horse


44.
Of the following groups of basketball skills, the one representing the MOST advanced skills is the 



a. underhand foul shot and the overhead pass


b. lay-up shot and the bounce pass


c. pivot shot and the hook pass


d. two-hand set shot and the two-hand chest pass



        45.  The culture of the ancient ______ appears to have been the first to establish education that


               stressed good health practices.




a. Aztecs

b.  Greeks   
      c. Hebrews 
 
d.  Hindus


46.
In bowling, in order to develop a consistent hook, a right-handed bowler must



a. RELEASE each ball with the same rate of spin and the same forward velocity


b. INCREASE the height of the backswing preparatory to the release of the ball


c. ROTATE the forearm in a clockwise direction as the ball is released


d. INCREASE the stride during the approach


47.
An organizational chart reflects which attributes of an organization?



a. clear boundaries and identity


b. identity and program of activity


c. membership and permanency


d. division of labor and hierarchy of authority


48.
The United States Team Handball Federation represents governance on what level?



a. local

b.  national  

c.  international

d.  regional


49.
In a tumbling unit for beginners, pupil interest can BEST be sustained if the teacher




a. allows the pupils to work on various stunts within small groups


b. uses variations of the stunts in stressing fundamentals


c. passes over the simple stunts quickly in order to present the advanced ones


d. mixes the easy stunts with the more difficult, spectacular type


        50. The development of physical education as a series of light exercises designed to prevent


              diseases appeared to have been first introduced in



a. China
b.  Sweden  
c.  Greece 
d.  India


 Attachment B


LEVEL II – JUNIOR EXAMINATION


(Students must have completed all KNES 300 level courses)

KINESIOLOGY – PEDAGOGY


1. Angular motion is represented by which of the following?



I. knees of a cyclist


II. the legs of a runner


III. the arms of a swimmer


a.
I only

b.  III only
     c.   I and II only
   d.   I, II, and III


2. Which of the following activities is considered a basic locomotor skill?



a.
sliding

b.  twisting
     c.  balancing
   d.  throwing


3. In its most rudimentary form, which of the following locomotor skills generally appears last in a young child’s repertoire of movements?



a. 
galloping
b.  skipping
     c.  hopping

   d.  jumping


4. When young children are first learning to strike or catch a ball, they tend to focus primarily on the



a.
flight of the ball
b.  person throwing the ball
   


c.   speed of the ball
d.  position of their feet


5. Which of the following characteristics will be evident in the slide of a child whose sliding skills are at a mature stage of development?


I. the flight pattern of the body is low


II. action is initiated with a step forward by the lead leg


III. the knees are bent during flight


IV. arms and hands are held close to the body during flight


a. I and III only


b. II and IV only


c. I, II, and IV only


d. II, III, and IV only


6. Developing efficient basketball skills in elementary school students can be enhanced most effectively by



a. putting the students in a full-court, five-on-five game as soon as possible


b. using smaller balls and lower baskets


c. monitoring the students’ knowledge of game strategies


d. teaching passing skills before shooting skill

7. Which of the following is NOT a characteristic of mature execution of a basketball jump shot?



a. palm of the shooting hand in full contact with the ball


b. knees slightly flexed


c. non-shooting hand support the ball


d. shooting hand, elbow, and shoulder aligned with the target


8. A social development objective of physical education is the



a. ability to explain or describe movement fundamentals


b. development of self-confidence


c. development of sports and recreational skills


d. ability to control emotions and aggression


9. Which statement can best be described as a measure of isometric muscular endurance?



a. the greatest amount of weight she can hold at arm’s length is 2 pounds


b. the longest he can hold a ¼ pound weight at arm’s length is 13 seconds


c. the longest he can hold his fingertips to his toes is 2 seconds


d. the greatest amount of weight she can move from her side out to arm’s length is 3 pounds


10. Which statement can best be described as a measure of isotonic strength?



a. the greatest amount of weight she can hold at arm’s length is 2 pounds


b. the longest he can hold a ¼ pound weight at arm’s length is 13 seconds


c. the longest he can hold his fingertips to his toes is 2 seconds


d. the greatest amount of weight she can move from her side out to arm’s length is 3 pounds


11. Measures of Central Tendency are



a. mean, range, mode


b. mode, standard deviation, range


c. mean, median, mode


d. median, range, mode


12. Which of the following statements best characterizes most children between the ages of 5 and 8?



a. they are in egocentric stage


b. they choose leaders spontaneously from among themselves


c. they are primarily concerned with following the rules


d. they begin to create strategies and mentally test their abilities


13. Which of the following statements best characterizes most children between the ages of 8 and 11?



a. they have lost their strong egocentric tendencies


b. they have a strong social need, especially at the higher age range


c. they have a desire to participate in parallel play


d. they feel more comfortable as part of a large group than as part of a small group


14. When a basketball player takes a shot and completely misses the rim, the net and the backboard, the crowd’s chant of “airball” can be best described as an example of which of the following types of feedback?



   a.  intrinsic knowledge of results




         b.  extrinsic knowledge of results


         c.  intrinsic knowledge of performance



         d.  extrinsic knowledge of performance


15. Which of the following terms describes a type of feedback that is exclusively intrinsic?



a.  knowledge of results

b.  knowledge of performance


c.  videotape replays

d.  proprioception


16. A skilled free throw basketball shooter who misses a free throw by hitting the front rim has most likely committed an error in which of the following phases of information processing?



a.  input
   b.  decision making
   c.  output
   d.  feedback


17. The spread of the middle 50% of the scores around the median is called the


a.  quartile deviation

b.  mean deviation



c.  standard deviation

d.  median deviation


18. For high school-aged and adult learners, the three phases of motor learning typically occur in which of the following sequences?



a.  cognitive, associative, autonomous
b.  cognitive, autonomous, associative


c.  autonomous, cognitive, associative
d.  associative, cognitive, autonomous


19. Which of the following statements about the running pattern is LEAST accurate?



a. the foot lands directly under the center of gravity in the mature pattern


b. the length of the bilateral arm swing is greater in the mature pattern than in the immature pattern’


c. the base of support is wider in the immature pattern than in the mature pattern


d. there is less hip flexion of the striding leg in the mature pattern than in the immature pattern


20. In children aged 5 through 9 years, the largest gender difference is generally evident in which of the following?




a.  standing height (or stature)
b.  over arm throwing velocity and distance


c.  standing long jump distance
d.  sprint running speed and duration


21. When a child is learning to catch a ball, the avoidance reaction can be minimized by having the child practice catching a:



a.  baseball

b.  tennis ball

c.  yarn ball

d.  volleyball


22. Which of the following statements about the mature overhand throwing pattern is true?



a. the forearm lags behind the upper arm and shoulder during the forward movement


b. the throwing action begins with a push off on the forward leg


c. the forearm and the upper arm move forward as one segment


d. the non-throwing hand remains close to the body until release


23. Performance of which of the following can be classified as an aerobic activity?


a. a 10-kilometer cross country run; a soccer game


b. a golf swing; batting in baseball


c. a soccer game; a golf swing 


d. a high jump; a football play


24. The biceps brachii causing elbow flexion is an example of a(n)


a.  synergist
b.  fixator
c.  antagonist
      d.  agonist


25. Which of the following activities would most likely result in the highest level of blood lactate accumulation?



a.  a 50-yard dash






b.  a 400-yard dash


c.  a 3-mile walk at a brisk pace




d.  a 20-minute jog at a comfortable pac


26. As a measure of physical fitness, the maximal oxygen consumption of an individual reflects the adaptation of all of the following aspects of bodily functioning EXCEPT



a.  lung ventilation


b.  pulmonary diffusion


c.  maximum heart rate

d.  cardiac function


27. The ____plane divides the human body into a front half and a back half




a.  frontal

b.  temporal

c.  transverse

d.  sagittal


28. After maturity, which of the following generally decreases due to the aging process?



a.  aerobic capacity

b.  resting systolic blood pressure


c.  resting heart rate

d.  residual volume


29. A high school student running the 400-meter dash uses which of the following major energy systems?



a.  the ATP-PC system only
b.  the lactic acid system only


c.  the oxygen system only

d.  both the ATP-PC and lactic acid systems


30. The line of the pulling force of a muscle at a joint may be considered a vector that can be resolved into which of the following pairs of components?



a.  anatomical and physiological
b.  direct and indirect


c.  vertical and horizontal

d.  actual and theoretical


31. If the effect of a load placed at the end of an extremity, such as a weight in the hand, is greater than the effect produced by the musculature contracting in opposition to the load, the resulting muscular contraction will be:



a.  eccentric
b.  isokinetic

c.  isometric

d.  concentric


32. A signed consent form should be obtained from the parent or guardian of a student who is going on a sport or adventure field trip because the form:
(Std 10)

a. signifies that the parent or guardian assumes primary responsibility for anything that might happen on the trip


b. shows the teacher that the parent or guardian knows what activity is planned for the student and does not object


c. prevents a parent or guardian from successfully suing the teacher if a student is injured


d. relieves the school district of responsibility of the student


33. The quadriceps femoris is a part of which of the following body systems?




a.  nervous system

b.  immune system



c.  digestive system

d.  muscular system


34. Aerobic exercise is best described as an activity that requires



a. little or no oxygen to generate energy


b. oxygen to generate energy


c. strength and speed to generate energy


d. flexibility to generate energy


35. Which of the following structures is responsible for direct exchanges of oxygen and carbon dioxide in the lung?



a.  trachea

b. alveoli
c.  bronchioles

d.  bronchi


36. Which of the following would NOT be an appropriate test to assess cardiorespiratory endurance?



a.  the  12-minute swim test
b.  the one mile run test


c.  the step test


d.  the hand grip test


37. The primary reason for including protein in the human diet is to provide




a. material for building and repairing body tissue


b. an energy reserve in the body


c. vitamins and minerals for growth


d. readily available energy for bodily functions


38. The variable in a research design that is manipulated or changed




a. dependent


b. independent


c. applied


d. theoretical


39. Which of the following is an informal method of evaluating student performance




a.  skills tests

b.  records of performance



c.  rating scales

d.  written test


40. What area of study is specifically concerned with time and space factors in the motion of a system?



a.  kinesthetics
b.  kinesiology

c.  kinetic
d.  kinematics


41. Which of the following is considered to be an element of motor fitness



a.  agility

b.  reflexes
c.  perception

d.  motor response


42. Which is a rotator cuff muscle(s)?




a.  supraspinatus

b.  subscapularis



c.  teres minor

d.  all of the ab


43. The somatotype of the human body refers to the




a.  body’s size



b.  body’s shape



c.  body’s percentage of fat


d.  relationship of body fat to size


44. In children between the ages of 5 and 7, which of the following developmental characteristics will interfere the most with their ability to engage in simple cooperative games?



a.  egocentricity


b.  lack of development of large muscles


c.  short attention span

d.  emotional immaturity


45. The three muscles that form the hamstring muscles are the



a. gluteus maximus, pectineus, and tensor fasciae latae


b. sartorius, rectus femoris, and iliacus


c. psoas, iliacus, and biceps femoris


d. biceps femoris, semitendinosus, and semimembranosus


46. Which of the following student behaviors lies within the AFFECTIVE domain?




a.  response
b.  anaysis
c.  evaluation
    d.  comprehension


47. Reliability of a test for skill in a sport or activity is determined by



a. the scores that result


b. the consistency of results from one measurement to another


c. the number of people who have used it


d. whether or not the test measures what it is suppose to measure


48. Of the following, the LEAST important value to be expected from a testing program in physical education is the one which



a. helps teachers to diagnose pupils’ difficulties


b. lets pupils see what progress they have made in a sport/activity


c. guides teachers to determine students’ grades


d. allows teachers to determine the success of their unit teaching


49. A quality that has magnitude ONLY, and cannot be associated with a direction , is described as



a.  plantar

b.  scalar
c.  vector
d.  resistive


50. An application involving fluid friction would be




a. a quarterback’s attempt to throw a perfect spiral


b. soccer players slipping and falling on a muddy field


c. the action of humidity on a basketball court


d. the action of a bowling ball on its way to the pins


 Attachment C


LEVEL III - SENIOR COMPREHENSIVE EXAMINATION


(Candidates must have completed all KNES 400 level courses)

KINESIOLOGY – PEDAGOGY


1. In which two of the following events is energy production derived primarily from the 


     aerobic  energy system?


I. Soccer         


II. A 50-meter sprint        


III. A one-mile run     


IV. The shot put


  a. I and II
    b. I and III
  c. II and III
  d. III and IV


2. During an exercise class, a 16-year-old student whose heart rate is 140 beats per minute would 


    be considered to be:


         a.    at ventilatory threshold

b.  hyperventilating


         c.    performing maximal exercise
d.  performing submaximal exercise


3. If a pupil is experiencing trouble in performing the forward roll, the teacher should instruct the


    pupil to:


a. have the forehead make initial contact with the mat


b. try to increase the speed of the movement


c. tuck the chin, push with the hands and feet


d. start by forming a triangle on the mat with the head and hands


4. Which task is the best example of an application of the principle of specificity?


             I.      after 9 circuit weight-training workouts, add three pounds to the chest-press station 


                      and ten pounds to the leg-press station


           II.      use the butterfly chest machine to help improve 100-meter breaststroke swim time


          III.      between weight-training activities, incorporate pedaling on a bicycle ergometer 


            and rowing on a machine set to maintain a heart rate of 155 beats per minute


IV.       run three miles carrying a five-pound weight in each hand


a. I
b. II
c. III
d. IV


5. Which of the following lists the usual developmental order of play stages through which children progress in United States society?



                      a. competitive, cooperative, introspective, parallel


                      b. cooperative, competitive, parallel, introspective



       c.  introspective, parallel, cooperative, competitive



       d.  parallel, cooperative, competitive, introspective


6. Which of the following best describes the effect of sports participation on personality?



a. players are not affected in a predictable way.


b. Players who pursue individual sports become more introverted.


c. Players who participate in team sports become more extroverted.


d. Players tend to become more individualistic.


7. A “primary group” as the term is used by social scientists, is best characterized as which of the following?




       a. competitive and large in number, with intermittent contact between 


                          members



       b. small and intimate, with face-to-face contact between members



       c. impersonal, informal, and contractual



       d. impersonal, contractual and cooperation


8. A group of children share the following characteristics:




They run with control over their starting, stopping and turning


Slightly fewer than half attempt to gallop


On a one-foot-wide beam, about 2/3 can touch a knee down and regain a standing position


They can do a standing long jump of 8 to 10 inches


The children would most likely first share these characteristics at the age of:


        a.   2 years

b.  4 years
c.  6 years
d.  8 years


9. A group of children share the following characteristics:



They are able to use a knife for cutting and spreading


They can draw horizontal and vertical lines but still have difficulty with oblique lines


They can copy a square and a triangle but not a diamond


They can color within lines and cut fairly accurately


              The children would most likely first share these characteristics at the age of:


a. 1 year

b. 3 years

c. 5 years
d. 7 years


10. Which of the following is the most appropriate safety measure a teacher can use for an 


       asthmatic individual who will be participating in a volleyball game?



       a.   limiting duration of participation

b.  adapting equipment or facilities


       b.   modifying the rules    


d.  adapting the skills


11. Which of the following principles of stability is best exemplified when a gymnast squats 


       to regain balance on the balance beam?



a. the line of gravity intersecting the base of support affords better stability


b. a longer base of support affords better stability


c. a wider base of support affords better stability


d. a lower center of gravity afford better stability


12. The human body’s center of gravity is a point that:



                      a. is generally in the same position for male and females


                      b. remains unchanged regardless of any movement of body parts


                      c. can be within or outside the body, depending on body posture


                      d. varies with body position but remains located within the body


13.  In table-tennis singles, the change of service occurs after:



       a.   every point scored
b.  five points have been scored by one player    


       c.  each side out                       d.  five points have been scored in the game


14. The MOST effective position for work is when the bone-muscle angle is closest to ____degrees.



       a. 160          b. 180
    c. 120
       d. 90


15.  The type of dance which would be considered expressional in essence would be:



       a. modern dance         b. folk dance        c. social dance     d. square dance


16. A skilled free throw basketball shooter who misses a free throw by hitting the front rim has most


      likely committed an error in which of the following phases of information processing?



       a. input
b. decision making
 c. output
d. feedback


17. For high school-aged and adult learners, the three phases of motor learning typically occur in 


      which of the following sequences?



           a. cognitive, associative, autonomous

b. cognitive, autonomous, associative


           c. autonomous, cognitive, associative

d. associative, cognitive, autonomous


18.  In general, when analyzing a basic dance step, the one that should come FIRST is:



     a. walking through the step

b. listening to the music


     c. clapping the rhythm

d. moving through the step with a partner


19. If the effect of a load placed at the end of an extremity, such as a weight in the hand, is greater


      than the effect produced by the musculature contracting in opposition to the load, the resulting 


      muscular contraction will be



     a. eccentric

b. isokinetic

c. isometric

d. concentric


20. Of the following, the MOST important factor for motionless floating in deep water is the:




     a. position of the head on the surface of the water




     b. breathing technique


     c. placement of the legs in the water




     d. degree of the extension of the body and the arms


		21.What was the purpose of the educational program for Athenian boys during the early era?


a. develop the all-around man      b.  develop athletes


              c.   develop citizens                         d.  develop philosophers



		22.Which of the following would not be a benefit of a school physical education program? 


  a.        promote positive, lifelong physical activity


  b.        improve muscular strength, flexibility, and endurance


                c.         develop movement skills


                d.        all of the above could be benefits



		



		 23. To field a ground ball in softball, the fielder should kneel in a: 


a. side stride position with the fingers pointing downward and the little fingers together      


              b.          forward stride position with the fingers pointing downward and the little fingers


                           together                                         


              c.          side stride position with the fingers close to the ground and the thumbs together


              d.         forward stride position with the fingers close to the ground and the thumbs together






		 24.  Which of the following would not be a management guideline to avoid the charge of


        negligence?       


              a.  closely supervise all activities


              b.  make sure instructional facilities are safe and free of hazards


              c.  keep records of injuries until the end of the school year


              d.  teach skills in proper sequence and progression



		25.  Swim fins may be used as a valuable aid in teaching all of the following EXCEPT the:   


a. front crawl stroke    b.  back crawl stroke    c.  breast stroke  d.  dolphin kick







		26.  All of the following are recommended activities for the epileptic student EXCEPT:     


a.   folk  dancing          b.  volleyball         c.   bowling         d.  swimming 





		 27.  Repetitiveness of a task, role conflict, or the lack of potential for advancement 


        are characteristics of    



a.   merit pay issues     b.  activity program adherence



c.   career burnout       d.  lack of accreditation criteria 






		 28.  Which of the following is a criterion for an academic discipline?      


             a.   intrinsic motivation for serving others                 b.  body of knowledge


             c.   practical application                                               d.  self-regulation






		 29.  Of the following, the one MOST closely associated with cerebral palsy is:    


             a.  spastic paralysis    b.  encephalitis    c.  neuritis   d.  meningitis



		30.  Which of the following described the British Amateur Sport Ideal in the 1800s?     



a.    a sport for every person and every person in a sport



b.    physical fitness for all 



c.     play the game for the game's sake  



d.    there are no limits to my efforts, unless I limit myself






		31.  “Rotation” of vertebrae in scoliosis cases may BEST be tested by having the pupil:    


       a.  bend the trunk forward


       b.  place both hands overhead, feet together


       c.   sit in stride position on bench


       d.  stand upright, hands on hip



		32.  Describes the scatter of scores around the mean.    


        a.   standard deviation


        b.   quartile deviation


        c.    range 


        d.   median



		33.  As a teaching tool, effective learning cues provided by the teacher should be described in each


       of the following ways EXCEPT:   


           a.   numerous enough to be through               


           b.   accurate


           c.   appropriate to the learner’s age


           d.   critical to the presented task



		34.  What was one reason why German gymnastics did not become the basis for the 


       American system of physical education?    



a.
too much emphasis of posture correction



b.      too much emphasis on exercise on command



c.       too much emphasis on cardiovascular endurance



d.      too much emphasis on strength development






		35.    A game of low organization should be played until:    



a.       interest has begun to decline 



b.       interest has reached its highest point



c.       the players get tired of it 



d.       the players have learned to play the game



		36.    Which of the following stresses problem solving and guided discovery?    


a. adapted physical education          b.   complete education


c.       educational naturalism               d.   movement education






		37.     Which of the following was not a characteristic of Greek athletics?    


           a.  love of setting records                     b.  love of competition for superiority


           c.  exhibition of the body beautiful     d.  respect for courage, fair play, and honor 






		38.     A pivot joint responsible for supination-pronation of the forearm is the     


           a.  elbow              b.    wrist              c.    radioulnar      d.    none of the above 



		39.     Of the following cues, the one MOST helpful to the beginning golfer for the execution of the


          putt is:     


           a.  stop the club swing as soon as the ball is struck                                         


           b.  grip the club firmly to insure a controlled stroke 


           c.  line up your putt by drawing a mental image of the line you want the ball to follow


           d.  keep your head still and your eye on the ball until it is on its way after being hit






		40.    When the angle at a joint is INCREASED,  ______occurs.       


          a.    pronation                                   


          b.    extension


          c.    abduction


          d.    flexion








41.   A __________ is a trait or characteristic of something that can assume more than one value   


a.
data
b.    variable    c.
    sample      d.    population


42. A(n) _______scale provides information about the order of the variables, using equal units of measurements.



a.
nominal 
b.    ordinal
c.    interval
d.     ratio


43.  Among all age groups, ____ exercise tends to have the greatest positive effect on longevity. 



a.
no
b.    light
c.  moderate

d.    heavy


44. The score that occurs most frequently in a set of data: 




a.
mean
b.   median
c.    mode
d.    range


45. What is the term for a muscle contraction against an immovable force, with no movement of a joint?



a.
axonometric


b.
overload


c.
isometric


d.
isotonic


46.  The use of demonstration as a teaching tool in physical education should be guided by each of 


the following principles EXCEPT 




a.
student demonstrations are preferable to teacher demonstrations


b.    demonstrations should help explain why a skill is performed in a certain way


       c.    student practice of demonstrated skills should occur immediately after a given


       demonstration



d.   demonstrations should use an organizational format similar to the skill being demonstrated


47.  Which of the following steps in planning a physical education curriculum would typically 


        be performed first?




       a.     designing the program


       b.     establishing assessment procedures


       c.      establishing a value base




       d.     developing a conceptual framework


48. The metabolic waste produced by muscular tissue during anaerobic performance is



       a.  ATP   
b.  pyruvic acid   
c.  glucose
d.  lactic acid


49.  A regimen of increased carbohydrate ingestion and modified exercise training that results 


       in maximal storage of glycogen in skeletal muscle is




       a.  glucose supercompensation           b.    glycogen supercompensation        


       c.  rebound hyperglycemia                 d.    rebound hypoglycemia


50.  Each of the following is a training factor which can be adjusted in order to accomplish 


        overload EXCEPT




       a.     response rate      
b.   frequency


       c.    duration               
d.   intensity


 Attachment D


LEVEL EXAMS ANSWER SHEET


LEVEL I
                    LEVEL II

            LEVEL III


1) d
26)   a


1)   c
26)  c


1)   b
26)  d  




2) c
27)   b


2)   a
27)  a


2)   d
27)  c




3) a 
28)   a


3)   a
28)  a


3)   c
28)  b


4) c
29)   b


4)   b
29)  a


4)   b
29)  a


5) c
30)   c


5)   a
30)  c


5)   d
30)  c


6) a
31)   b


6)   b
31)  d


6)   d
31)  a


7) b
32)   c


7)   a
32)  b


7)   b
32)  a


8) c
33)   b


8)   d
33)  d


8)   b
33)  a


9) d
34)   b


9)   b
34)  b


9)   b
34)  b


10) c
35)   d


10)  d
35)  b


10)  a
35)  b


11) a
36)   b


11)  c
36)  d


11)  d
36)  d


12) a
37)   c


12)  b
37)  a


12)  c
37)  b


13) a
38)   a


13)  d
38)  b


13)  d
38)  c


14) d
39)   a


14)  d
39)  c


14)  d
39)  d


15) c
40)   c


15)  d
40)  d


15)  a
40)  b


16) b
41)   b


16)  c
41)  a


16)  c
41)  b


17) b
42)   c


17)  a
42)  d


17)  a
42)  c


18) c
43)   b


18)  a
43)  b


18)  a
43)  c


19) c
44)   c


19)  a
44)  c


19)  d
44)  c


20) c
45)   c


20)  b
45)  d


20)  d
45)  c



21) c
46)   a


21)  c
46)  a


21)  c
46)  c


22) d
47)   d


22)  a
47)  b


22)  d
47)  b


23) d
48)   b


23)  a
48)  c


23)  b
48)  d


24) b
49)   b


24)  d
49)  b


24)  c
49)  b


25) d
50)   a


25)  b
50)  a


25)  b
50)  a  
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 Attachment F               Level Exam Questions and NASPE Standards by Question


		QUESTION

		LEVEL EXAM I

		LEVEL EXAM II

		LEVEL EXAM III



		

		

		

		



		1


2


3


4


5


6


7


8


9


10


11


12


13


14


15


16


17


18


19


20


21
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23
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26


27


28


29
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Attachment G

DATA BY LEVEL EXAMS

Level Test I


		Respondent

		Score = 50 pts

		Percentage (passing 70%)



		1

		35.00

		70.00



		2

		21.00

		42.00



		3

		50.00

		100.00





Item Analysis:


		Mean Score: 35.33 = 70.66%



		Maximum Score – 50.00



		Minimum Score – 21.00



		Range of Scores – 29.00





Level Test II


		Respondent

		Score = 50 pts

		Percentage  (passing 70%)



		1

		47.00

		94.00





Item Analysis:


		Mean Score: 47.00 = 94%



		Maximum Score – 47.00



		Minimum Score – 47.00



		Range of Scores – 0.00





Level Test III


		Respondent

		Score = 50 pts

		Percentage


(passing 70%)



		1

		48.00

		96.00



		2

		45.00

		90.00



		3

		49.00

		98.00



		4

		47.00

		94.00



		5

		49.00

		98.00





Item Analysis:


		Mean Score: 47.60 = 95.2%



		Maximum Score – 49.00



		Minimum Score – 45.00



		Range of Scores – 4.00





 Attachment H


Data Analysis of NASPE Standards Assessed on Level Exams

Standard 1.1


Level Test 1: n=3


		Question #

		Number Passed

		Percentage Passed



		7

		2

		66.67



		11

		2

		66.67



		14

		2

		66.67



		29

		2

		66.67



		31

		1

		33.33



		36

		2

		66.67



		37

		2

		66.67





Level Test 2: n=1


		Question #

		Number Passed

		Percentage Passed



		5

		1

		100.00



		17

		1

		100.00



		18

		1

		100.00



		39

		1

		100.00



		45

		1

		100.00



		47

		1

		100.00



		48

		1

		100.00



		49

		1

		100.00



		50

		1

		100.00





Level Test 3: n=5


		Question #

		Number Passed

		Percentage Passed



		2

		5

		100.00



		18

		5

		100.00



		32

		5

		100.00



		46

		5

		100.00



		47

		5

		100.00





Data Analysis of NASPE Standards Assessed on Level Tests


Standard 1.2


Level Test 1: n=3


		Question #

		Number Passed

		Percentage Passed



		6

		3

		100.00



		8

		2

		66.67



		9

		3

		100.00





Level Test 2: n=1


		Question #

		Number Passed

		Percentage Passed



		19

		1

		100.00



		20

		1

		100.00



		38

		1

		100.00





Level Test 3: n=5


		Question #

		Number Passed

		Percentage Passed



		19

		4

		80.00



		23

		5

		100.00



		24

		5

		100.00





Data Analysis of NASPE Standards Assessed on Level Tests


Standard 1.3


Level Test 1: n=3


		Question #

		Number Passed

		Percentage Passed



		10

		2

		66.67



		11

		2

		66.67



		12

		3

		100.00



		13

		2

		66.67



		16

		1

		33.33



		22

		3

		100.00



		23

		1

		33.33



		24

		2

		66.67



		25

		2

		66.67



		26

		1

		33.33



		27

		2

		66.67



		28

		2

		66.67



		42

		2

		66.67



		43

		3

		100.00



		44

		3

		100.00



		46

		3

		100.00



		49

		2

		66.67





Level Test 2: n=1


		Question #

		Number Passed

		Percentage Passed



		4

		1

		100.00



		7

		1

		100.00



		13

		1

		100.00



		14

		1

		100.00





Level Test 3: n=5


		Question #

		Number Passed

		Percentage Passed



		3

		5

		100.00



		4

		4

		80.00



		5

		5

		100.00



		7

		5

		100.00



		14

		5

		100.00



		16

		5

		100.00



		41

		5

		100.00





Data Analysis of NASPE Standards Assessed on Tests


Standard 1.4


Level Test 1: n=3


		Question #

		Number Passed

		Percentage Passed



		2

		3

		100.00



		30

		2

		66.67



		41

		2

		66.67





Level Test 2: n=1


		Question #

		Number Passed

		Percentage Passed



		1

		1

		100.00



		2

		1

		100.00



		3

		1

		100.00



		6

		1

		100.00



		8

		0

		0.00



		9

		1

		100.00



		24

		1

		100.00



		25

		1

		100.00



		26

		1

		100.00



		31

		1

		100.00



		33

		1

		100.00



		36

		1

		100.00



		39

		1

		100.00



		40

		1

		100.00



		41

		1

		100.00



		42

		1

		100.00



		43

		1

		100.00





Level Test 3: n=5


		Question #

		Number Passed

		Percentage Passed



		1

		4

		80.00



		9

		5

		100.00



		         10

		5

		100.00



		         11

		4

		80.00



		24

		5

		100.00



		25

		5

		100.00



		26

		4

		80.00



		27

		5

		100.00



		29

		5

		100.00



		31

		4

		80.00



		33

		5

		100.00



		34

		5

		100.00



		35

		5

		100.00



		36

		4

		80.00



		37

		5

		100.00



		38

		5

		100.00



		39

		5

		100.00



		40

		5

		100.00



		42

		4

		80.00



		43

		5

		100.00



		45

		5

		100.00



		47

		5

		100.00



		50

		5

		100.00





Data Analysis of NASPE Standards Assessed on Level Tests


Standard 1.5


Level Test 1: n=3


		Question #

		Number Passed

		Percentage Passed



		3

		2

		66.67



		17

		2

		66.67



		18

		2

		66.67



		45

		1

		33.33





Level Test 2: n=1


		Question #

		Number Passed

		Percentage Passed



		21

		1

		100.00



		30

		1

		100.00



		34

		1

		100.00



		35

		1

		100.00



		37

		1

		100.00





Data Analysis of NASPE Standards Assessed on Level Tests


Standard 1.6


Level Test 1: n=3


		Question #

		Number Passed

		Percentage Passed



		48

		3

		100.00





Level Test 2: n=1


		Question #

		Number Passed

		Percentage Passed



		22

		1

		100.00





Data Analysis of NASPE Standards Assessed on Level Tests


Standard 2.2


Level Test 1: n=3


		Question #

		Number Passed

		Percentage Passed



		1

		3

		100.00



		4

		3

		100.00



		5

		2

		66.67



		15

		1

		33.33



		19

		3

		100.00



		20

		2

		66.67



		21

		3

		100.00



		32

		2

		66.67



		33

		1

		33.33



		34

		1

		33.33



		35

		1

		33.33



		38

		3

		100.00



		39

		3

		100.00



		40

		2

		66.67



		47

		3

		100.00



		50

		1

		33.33





Level Test 2: n=1


		Question #

		Number Passed

		Percentage Passed



		8

		0

		0.00



		11

		1

		100.00



		12

		1

		100.00



		15

		1

		100.00



		23

		0

		0.00



		27

		1

		100.00



		28

		1

		100.00



		29

		1

		100.00



		32

		1

		100.00



		44

		1

		100.00



		45

		1

		100.00





Level Test 3: n=5


		Question #

		Number Passed

		Percentage Passed



		6

		4

		80.00



		8

		5

		100.00



		12

		5

		100.00



		13

		4

		100.00



		15

		5

		100.00



		17

		5

		100.00



		20

		5

		100.00



		21

		4

		80.00



		22

		5

		100.00



		28

		5

		100.00



		30

		4

		80.00



		44

		5

		100.00



		49

		5

		100.00





Assessment 2 - Departmental Level Exams


Assessment #3 - PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:  Assessment that demonstrates candidates can effectively plan classroom instruction. Teacher Candidate Evaluation form – Planning Section

1.  Description of assessment and its use in the program.

The Planning section of the Teacher Candidate/Intern Evaluation form reflects Domain I – Planning.  The form uses the domains, components, and elements of the LCET that reflect the Interstate New Teacher Assessment and Support Consortium (INTASC) standards and the Grambling State University Conceptual Framework.  NASPE standards are indicated in the table below. The levels of performance are defined as: 1=Inadequate/Unacceptable, 2=Below Average, 3=Acceptable/Proficient, 4=Good and 5=Excellent/Target.  Teacher candidates are required to construct lesson plans for daily teaching.  The teacher candidate is observed and evaluated on planning and teaching five times by the Cooperating/Supervising teacher during the semester. COE Teacher Candidate/Intern Evaluation form (Attachment A). In accordance with conditions of the Revised Report an additional SPA Specific (NASPE) Teacher Candidate Addendum (Assessment 8) has been established for the program (See Assessment 8: Attachment A).  

2.      Description of how the assessment specifically aligns with NASPE Standard(s).


The assessment aligns with specific NASPE standard indicators 6.2, 6.7, 6.10, and 7.1 with respect to Domain I – Planning as indicated in the table below.  The NASPE standard indicators are to the right of each element which indicates the standard that specifically aligns with that particular element.  


		DOMAIN I – PLANNING (Pre-Observation)



		Component A – The teacher candidate/intern plans effectively for instruction



		_____  IA1   (NASPE 6.2)       Specifies learner outcomes in clear, concise objectives.


_____  IA2   (NASPE 6.10)     Includes activities that develop objectives.


_____  IA3   (NASPE 6.2)       Identifies and plans for individual differences.


_____  IA4   (NASPE 6.7)       Identifies materials, other than standard classroom materials, as needed


                                                  for lesson.


_____  IA5   (NASPE 7.1)       States methods of evaluation to measure learner outcomes.



		   Rater Comments/Notes





3. Summary of Data Findings.

The Domain I Planning table indicates an average of 4.7 for lA1, lA2, and lA4.  The level of performance was at the Excellent/Target level for 70% of the teacher candidates and 30% were at the Good level.  The results show that the teacher candidates’ performances in stating learner outcomes in clear and concise objectives, including activities that develop the objectives and identifying materials other than standard classroom materials approached the Excellent/Target level.  Fifty percent of the teacher candidates were at Excellent/Target and Good levels with respect to identifying and planning for individual differences (mean lA3 = 4.5).  Only 60% of the teacher candidates were at Excellent/Target level with respect to stating methods of evaluation to measure learner outcomes (mean lA5 = 4.6) while 40% were at the Good level.  

		Student Teacher/Concentration  Year



		 DOMAIN I PLANNING 

		1A1

		1A2

		1A3

		1A4

		1A5

		 Avg



		TC-1/Kinesiology F06

		5

		5

		5

		5

		5

		5



		TC-2/Kinesiology F08

		4

		4

		4

		4

		4

		4



		TC-3/Kinesiology F07

		5

		5

		4

		5

		5

		4.8



		TC-4/Kinesiology F07

		5

		5

		5

		5

		5

		5



		TC-5/Kinesiology F07

		5

		5

		5

		5

		5

		5



		TC-6/Kinesiology S07

		5

		5

		5

		5

		5

		5



		TC-7/Kinesiology S07

		5

		5

		4

		5

		4

		4.6



		TC-8/Kinesiology S08

		5

		5

		5

		5

		5

		5



		TC-9/Kinesiology F08

		4

		4

		4

		4

		4

		4



		TC-10/Kinesiology F08

		4

		4

		4

		4

		4

		4





4.  Interpretations of how data provide evidence for meeting identified NASPE Standards.

Data indicates that the teacher candidates were above the Acceptable level on all elements of the Domain I –Planning thus meeting all stated NASPE standard indicators (6.2, 6.7, 6.10 and 7.1).

Assessment 3 - Teacher Candidate/Intern Evaluation - Planning Section


Assessment #4 (Required) – PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS: Assessment that demonstrates candidates’ knowledge, skills, and dispositions are applied effectively in practice:  

Teacher Candidate/Intern Evaluation (Physical Education)


1.  Description of assessment and its use in the program.

This assessment reviews three sections of the Teacher Candidate/Intern Evaluation form: Management, Instruction, and Professional Development.  The COE Teacher Candidate/Intern Evaluation form (Attachment A) was designed to clearly focus on the Louisiana Components of Effective Teaching (LCET) standards for the student teaching experience.  The evaluation instrument was designed to ensure that teacher candidates meet standards of highly qualified teachers.  The alignment with NASPE Standard Indicators is on the evaluation form.  


Note: In accordance with conditions of the Revised Report an additional SPA Specific (NASPE) Teacher Candidate Addendum has been established for the program (See Assessment 8: Attachment A). The Addendum is used as optional Assessment 8.


The COE Teacher Candidate/Intern Evaluation form uses domains, components, and elements of the LCET that reflect Interstate New Teacher Assessment and Support Consortium (INTASC) standards and Grambling State University Conceptual Framework standards.  The Domains included on the form are: Domain I - Planning; Domain II –Management; Domain III – Instruction; and Domain IV – Professional Development.  Data was not collected on Domain V – School Improvement.  The COE has updated the form to include Domain V to reflect Technology and has been used since Spring 2009. The levels of performance defined on the evaluation form are: 1=Inadequate/Unacceptable, 2=Below Average, 3=Acceptable/Proficient, 4=Good, 5=Excellent/Target.  

2.  Description of how the assessment specifically aligns with NASPE Standards(s)


As noted on the COE Teacher Candidate/Intern Evaluation form a column to the right of each element indicates the NASPE Standard that specifically aligns with that particular element.  The domains included in the assessment have been aligned with the NASPE Standards.  Examples of the assessment areas include: Domain I / Planning addresses planning for individual differences, evaluation to measure learner outcomes (NASPE 6.2,6.7, 6.10, 7.2); Domain II/Management assesses organization and management skills, communication (NASPE  4.1, 4.2, 4.4, 4.5); Domain III/Instruction assesses growth and development and technology (NASPE 7.1, 7.2, 7.4); and  Domain IV/Professional Development (NASPE 9.3, 10.1).  


3. Summary of Data Findings

Domain I – Planning will not be discussed in the summary since it is used as Assessment 3.  


The data presented in the Teacher Candidate Evaluation Data Table (Attachment B) indicates that the teacher candidates had an overall average of 4.6:  Management (4.68), Instruction (4.66), and Professional Development (4.60).  This indicates that overall the teacher candidates were approaching the Excellent/Target level. Sixty percent of the teacher candidates were at Excellent/Target level, 10% approaching Excellent/Target level and 30% at the Good level with respect to the Management Domain.  Forty percent of the teacher candidates were at Excellent/Target level and 60% at the Good level on the Instruction Domain.  The Professional Development Domain data provides evidence that the majority of the teacher candidates were at the Excellent/Target level (60%) and 30% at the Good level.  One teacher candidate performed at the Acceptable/Proficient level.

4.  Interpretation of how data provide evidence for meeting identified NASPE Standards.


All performance results displayed in the Teacher Candidate Evaluation Data Table were at least at the Good level (4.65)  thus the alignment of the COE teaching competencies and the NASPE Standard indicators  2.1, 3.1, 4.1, 4.2, 4.4, 4.5, 5.1, 6.2, 6.3, 6.4, 6.5, 6.6, 6.7, 6.8, 6.10, 7.1, 7.2, 7.4, 8.1, 9.2, 9.3, 10.1 and 10.4 were met.   


Attachment A  


Grambling State University


Teacher Candidate/Intern Evaluation


Teacher Candidate

Date


Cooperating Teacher

School


Cooperating Teacher's Signature (if rater)

Subject


University Supervisor
        Teacher Candidate's Signature





University Supervisor's Signature (if rater)


□ 1st Evaluation    □ Mid Term Grade
   □ 3rd Evaluation    □ 4th Evaluation    □ Final Grade


Directions: Indicate whether the teacher candidate/intern accomplished the components of effective teaching. Use a rating number in each blank to indicate achievement of each element. When scoring needs improvement, please make recommendations for improving performance. Please review this form with the teacher candidate.


Rating Scale


5 = Excellent/Target               Performance in this Component/Attribute meets established standards. Current practices


                                                              are clearly exceptional on a consistent basis. The student teacher has demonstrated an


                                                               ability to create a community of learners that has students highly motivated and engaged

                                                               in assuming considerable responsibility for their own learning. The student teacher has

                                                               the potential to be an outstanding first year teacher.


Performance in this Component/Attribute meets established standards. Current practices


are clearly good on a consistent basis. The student teacher has demonstrated an ability to create a community of learners that has students motivated and engaged


in assuming considerable responsibility for their own learning. The student teacher has the potential to be a good first year teacher


Performance in this Component/Attribute meets established standards. The student teacher clearly understands the concepts underlying component and implements it well. Implementation is consistent. The student teacher has the potential to be a proficient first year teacher.


Performance in this Component/Attribute is intermittent and not entirely successful. He/she appears to understand the concepts underlying the component and attempts to implement its elements. Additional work may enable the teacher to become proficient.


Performance in this Component/Attribute is sometimes inadequate/unacceptable. Work on the fundamental practices associated with the element is required to enable growth in the area. Teacher certification will not be granted at this level.


4=Good


3 Acceptable/Proficient 2=Below Average


1= Inadequate/Unacceptable


		DOMAIN I - PLANNING (Pre-Observation)

		

		Rater Comments



		Component A - The teacher candidate/intern plans effectively for instruction.

		     NASPE

		



		IAl.
Specifies learner outcomes in clear, concise objectives.

		6.2

		



		IA2.
Includes activities that develop objectives.

		6.10

		



		IA3.
Identifies and plans for individual differences.

		6.2

		



		IA4.
Identifies materials, other than standard classroom

		6.7

		



		                                 materials, as needed for lesson.

		

		



		           IA5.
States methods of evaluation to measure learner outcomes.

		7.2

7.1

		



		DOMAIN II - MANAGEMENT

		

		



		Component A - The teacher candidate/intern plans effectively for instruction.

		    NASPE

		



		II Al       Organizes available space, materials, and/or equipment to facilitate learning


learning


facilitate 


learnlearning.

		4.2

		



		II A2.          Promotes a positive learning climate.

		4.4

		



		Component B - The teacher candidate/intern maximizes the amount of time available for instruction.

		    NASPE

		



		II B1.
Manages routines and transitions in a timely manner.

		4.1

		



		11 B2.
Manages and/or adjusts allotted time for activities.

		4.2

		



		Component C - The teacher candidate/intern manages learner behavior to provide productive learning opportunities.

		    NASPE

		



		II Cl.
Establishes expectations for learner behavior.

		4.4, 5.2

		



		II C2.
Uses monitoring techniques to facilitate learning.

		2.1, 4.5

		





		

		

		Rater Comments



		DOMAIN III - INSTRUCTION

		

		



		Component A - The teacher candidate/intern delivers instruction effectively.

		    NASPE

		



		III Al.
Uses techniques that develop lesson objectives.

		6.3

		



		III A2.
Sequences lesson to promote learning.

		6.5

		



		III A3.
Uses available teaching materials to achieve lesson

		6.7

		



		objectives.


III A4.
Adjusts lesson when appropriate.

		6.4, 8.1

		



		*111 A5.
The teacher integrates technology into instruction.

		6.7, 9.2

		



		Component B - The teacher candidate/intern presents appropriate content.

		    NASPE

		



		                III B 1.
    Presents content at a developmentally appropriate level.


 

		6.4

		



		III B2.
Presents accurate subject matter.

		6.7



		



		III B3.
Relates relevant examples, unexpected situations, or current events to the content.

		6.8

		



		

		 

		



		

		

		



		Component C - The teacher candidate/intern provides opportunities


for student involvement in the learning process.

		    NASPE

		



		III C1.         Accommodates individual differences

		3.1, 6.2, 6.3



		



		III C2.
Demonstrates ability to communicate effectively with    

		5.1, 6.8

		



		students.


III C3.
Stimulates and encourages higher order thinking at the 

		6.6, 6.10

		



		appropriate developmental levels.


III C4.
Encourages student participation.

		6.3, 6.6

		



		Component D - The teacher candidate/intern demonstrates ability to assess and facilitate student academic growth.


assess and facilitate student academic growth.

		    NASPE

		



		III D1.
Consistently monitors ongoing performance of students.

		7.2

		



		III D2.
Uses appropriate and effective assessment techniques.

		7.1, 7.2

		



		III D3.
Provides timely feedback to students.

		5.1, 7.2

		



		III D4.
Produces evidence of student academic growth under his/her instruction.

		7.4

		



		DOMAIN IV - PROFESSIONAL DEVELOPMENT

		

		



		Component A - The teacher candidate/intern plans for professional self-development.

		    NASPE

		



		IV Al.
Identifies areas of instruction that need strengthening, develops

		10.1

		



		a plan for improvement with mentor or principal, and works to


complete the plan.


                IV A2.
   Seeks ideas and strategies from resources (i.e., books,  professional journals, websites, etc.) or 

                                     colleagues that will improve teaching and learning and employs them

 

		9.3, 10.4

		



		.

		

		



		DOMAIN V - SCHOOL IMPROVEMENT

		

		



		Component A - The teacher candidate/intern creates partnerships with parent/caregivers and colleagues.

		   

		



		V Al.     Provides clear and timely information to parents/caregivers  and colleagues regarding classroom   


                   expectations, student  progress, and ways they can assist learning.

		10.4

		



		V A2.         Encourages parents/caregivers to become active partners in their  children’s education and to become    


                   involved in school and classroom.

		10.4



		



		  

		

		



		V A3.       Seeks community involvement in instructional program.

		10.1,  10.3

		



		

		

		



		

		

		



		\

		

		





Attachment B


TEACHER CANDIDATE EVALUATION DATA TABLE


		Student Teacher/Concentration  Year

		DOMAIN II  -  Management



		 

		1A1

		1A2

		1A3

		1A4

		1A5

		 Avg

		IIA1

		IIA2

		IIB1

		IIB2

		IIC1

		IIC2

		Avg



		TC-1/Kinesiology F06

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5



		TC-2/Kinesiology F08

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4



		TC-3/Kinesiology F07

		5

		5

		4

		5

		5

		4.8

		5

		5

		5

		5

		5

		4

		4.833



		TC-4/Kinesiology F07

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5



		TC-5/Kinesiology F07

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5



		TC-6/Kinesiology S07

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5



		TC-7/Kinesiology S07

		5

		5

		4

		5

		4

		4.6

		5

		5

		5

		5

		5

		5

		5



		TC-8/Kinesiology S08

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5



		TC-9/Kinesiology F08

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4



		TC-10/Kinesiology F08

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4





		Student Teacher/Concentration Year

		DOMAIN III – Instruction



		 

		IIIA1

		IIIA2

		IIIA3

		IIIA4

		IIIA5

		IIIB1

		IIIB2

		IIIB3

		IIIC1

		IIIC2

		IIIC3

		IIIC4

		IIID1

		IIID2

		IIID3

		IIID4

		Avg



		TC-1/Kinesiology F06

		5

		5

		5

		5

		 *

		5

		5

		5

		5

		5

		 *

		5

		5

		5

		5

		 *

		5



		TC-2/Kinesiology F08

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		 *

		4



		TC-3/Kinesiology F07

		5

		5

		5

		5

		 *

		5

		5

		5

		4

		5

		4

		5

		5

		5

		5

		5

		4.867



		TC-4/Kinesiology F07

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5



		TC-5/Kinesiology F07

		5

		5

		5

		5

		4

		5

		5

		4

		5

		5

		5

		5

		5

		5

		5

		5

		4.875



		TC-6/Kinesiology S07

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5



		TC-7/Kinesiology S07

		5

		5

		5

		5

		 *

		5

		5

		4

		4

		5

		4

		5

		5

		5

		5

		5

		4.83



		TC-8/Kinesiology S08

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5

		5



		TC-9/Kinesiology F08

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4



		TC-10/Kinesiology F08

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4

		4





*data not available


		Student Teacher/Concentration  Year



		 DOMAIN IV –PROFESSIONAL 


                        DEVELOPMENT 

		IVA1

		IVA2

		Avg



		TC-1/Kinesiology F06

		5

		 *

		5



		TC-2/Kinesiology F08

		4

		4

		4



		TC-3/Kinesiology F07

		5

		5

		5



		TC-4/Kinesiology F07

		5

		5

		5



		TC-5/Kinesiology F07

		5

		5

		5



		TC-6/Kinesiology 

		5

		5

		5



		TC-7/Kinesiology S07

		4

		5

		4.5



		TC-8/Kinesiology S08

		5

		5

		5



		TC-9/Kinesiology F08

		4

		4

		4



		TC-10/Kinesiology F08

		4

		3

		3.5





*data not available


Mean Analysis 


		Domains 

		Domain II


Management (NASPE 4.1, 4.2, 4.4, 4.5)

		Domain III


Instruction (NASPE 7.1, 7.2, 7.4)

		Domain IV


Professional Development (NASPE 9.3, 10.1)

		Overall Mean Score



		Mean Score 

		4.68

		4.66

		4.6

		4.6





Assessment 4 - Teacher Candidate/Intern Evaluation - Management/Instruction/Professional Development Section


Assessment #5 (Required)-EFFECTS ON STUDENT LEARNING: Assessment that demonstrates candidate effects on student learning and the creation of supportive learning environments for student learning.  Impact on Student Learning


1.  Description of assessment and its use in the program.

Teacher candidates are required to document and present their impact on student learning in portfolio form. The teacher candidate is required to create a unit plan with a pretest/posttest assessment of the content of the unit (Attachment A).  The assessment must contain items that are aligned with the unit objectives and must use scoring methods that provide quantifiable data.  The teacher candidate is required to submit an electronic copy of the presentation containing:  a) a table showing the alignment of the unit objectives with the test items, b) a scored sample of the pretest and posttest for one student, c) the results sheet showing student results and calculations of change scores/percentages, and d) a chart of the student’s pretest and posttest results.  


2.  Description of how the assessment specifically aligns with NASPE Standard(s)


Kinesiology Teacher Candidates plan and design a unit that incorporates assessment of the physical education students they are assigned.  This plan is designed under the supervision of the physical education cooperating classroom teacher certified in physical education.  The assessment design component is related to NASPE standards 7.1 and 7.2 and the data analysis and discussion components are related to NASPE standard 7.4.  

3.  Summary of Data Findings


The Impact on Student Learning Scoring Rubric (Attachment B), from 2006-2008, (4 –point scale) describes expected candidate performance. The standardized 4-point scale is 4 (target), 3 (acceptable), 2 (approaching acceptable), and 1 (unacceptable).  The teacher candidate is scored on assessment design, data analysis, and discussion.  As depicted in the Impact on Student Learning Results Table (N=8) (Attachment C) the means for rubric components assessment design (3.5), data analysis (2.875), and directed questions (discussion) (2.875) indicate that the overall candidate performance (mean = 3.416) was acceptable across all three components.  Means by assessment design indicate that 50% of the candidates were at the target level and at the acceptable levels.  Means by data analysis show that 50% of the candidates were at target, 37.5% were at acceptable and 12.5% at approaching acceptable on both data analysis and directed questions (discussion).

4.  Interpretation of how data provide evidence for meeting identified NASPE Standards.


As depicted in the Impact on Student Learning Results Table (Attachment C) all candidates were at or above acceptable: the target (50%), acceptable (37.5%), and approaching acceptable (12.5%). Therefore NASPE standards 7.1, 7.2, and 7.4 were met. 

Attachment A


ED 455   Demonstrating Impact on Student Learning


You are required to document your impact on student learning.  We have developed the following to guide your presentation.  


Procedures

1. Create a unit plan.


2. Develop a pretest/posttest assessment for this unit that meets the following criteria:


· Assesses content of the selected unit.


· Contains items that are aligned with the unit objectives.


· Uses scoring methods that provide quantifiable data.


3. Respond to Before Conducting Your Pretest Questions in your presentation.


4. Conduct your pretest assessment and prepare a results sheet that includes the scores for each student who completed the pretest.


5. Respond to Before Teaching the Unit Questions in your discussion.


6. Discuss your teaching of the unit and student responses.


7. Conduct your posttest.


8. Enter your posttest scores on the results sheet


· Calculate results using only the scores for students who completed both the pretest and the posttest


· Calculate individual student change scores, and % change for each individual


· Calculate the group pretest and posttest mean and the mean % for the group


· Prepare a chart of the student pretest and posttest results


· Include a pre and posttest for one student


9. Discuss After Pretests/posttest Analysis Questions responses in your presentation


10. Submit electronic copy of your presentation


________________________________________________________________________


Directed Questions


Use the following questions to guide the Impact on Student Learning assignment. Include this in your presentation.


Before Conducting Your Pretest


1. Briefly describe the students who participated in the assessment (gender, race, performance levels).


2. Provide reason for designing the pretest and posttest in this manner.


3. Explain how your assessment instrument measures the learning targets in your unit.


4. Describe the procedures you will use to administer and score the assessment.


Before Teaching the Unit


1. Were there any special circumstances that occurred during the pre-assessment?


2. How did the results of the pretest impact your instruction of the unit?


3. What changes did you make in your unit based on the pretest data?


After Pre/Posttests and Analysis Are Completed


1. What do the assessment results indicate about your impact on the individual student learning during this instructional unit?


2. What do the assessment results indicate about your impact on the groups’ learning during this instructional unit?


3. How will the experience influence your design of pretest and posttest assessments in the future?


4. How will this experience influence your unit planning and instruction in the future?


Include the following in your presentation:


1. Table showing alignment of unit objectives with test items.


2. A scored sample of the pretest and posttest for one student.


3. Results sheet showing student results and calculations of change scores/percentages.


4. Chart of student pretest and posttest results.


Attachment B     Impact on Student Learning Scoring Rubric


Name: 





Area of Certification: 




Placement: 





Subject/Grade Level: 



Cooperating Teacher: 




University Supervisor: 




		

		Target


4

		Acceptable


3

		Approaching Acceptable


2

		Unacceptable


1



		Assessment Design


16


NASPE STD 7.1, 7.2

		Assessment is accurately and precisely aligned with unit objectives.

		Assessment is closely aligned with unit objectives.

		Assessment is aligned with some unit objectives.

		Assessment is not aligned with unit objectives.



		

		Assessment uses scoring methods that provide quantifiable data or that can convert results to quantifiable data in an efficient and systematic manner.

		Assessment uses scoring methods that provide quantifiable-data or that can convert results to quantifiable data.

		Assessment uses scoring methods that provide some quantifiable data or that can convert some results to quantifiable data.

		Assessment does not use scoring methods that provide quantifiable data or that can convert results to quantifiable data.



		

		The rationale for the assessment method selected is detailed, thorough and convincing.

		The rationale for the assessment method selected provides some details that are thorough and convincing.

		Limited description of assessment method that partially addresses when, where, by whom, and how the assessment was conducted is weak. 

		The rationale for the assessment method selected is not provided.



		

		Context is described in detail. It systematically addresses when, where, by whom, and how the assessment was conducted.

		Context is described and addresses when, where, by whom, and how the assessment was conducted.

		Context does not fully address when, where, by whom, and how the assessment was conducted.

		Context is not described and does not address when, where, by whom, and how the assessment was conducted.



		Data Analysis


12


NASPE 7.4

		Discussion of how the pretest informed instruction is consistent with the results and thoroughly considers the implications of the results.

		Discusses how the pretest informed instruction and modifications (if any) that were made to the unit based on the data.

		Limited discussion of how pretest results, informal instruction and any modifications that may have been made based on the data.

		Does not discuss how the pretest results informed instruction and any modifications that may have been made based on the data.



		

		In depth analysis is systematically presented and includes results for only those students taking both the pretest and the posttest.

		Analysis of data is mostly clear and includes results for only those students taking both the pretest and the posttest.

		Analysis is adequate but includes results for students taking only the pretest or only the posttest.

		Analysis includes results for students taking only the pretest or only the posttest and did not provide sample of tests.



		

		 Complete results and charts summarizing the data provided are clear and explained effectively.

		Results and charts summarizing the data provided are generally clear and explanations are mostly effective.

		Provided the results and/or chart summarizing the data, but did not explain well

		Did not provide the results and/or chart summarizing the data.



		Discussion 


8  


NASPE 7.4 

		Provides an in-depth interpretation of the change results and a methodical consideration of instructional impact.

		Provides a strong interpretation of change results and speculates on why they occurred.

		Provides limited interpretation of change results and offers no explanation of why they occurred.

		Does not provide an interpretation of the change results and/or the possible reasons they occurred.



		

		Systematically and thoroughly addresses how the assessment results will influence future assessment and instructional practices.

		Adequately addresses how the assessment results will influence future assessment or instructional practices, but not both.

		Weakly addresses how the assessment results will influence future assessment and instructional practices.

		Does not address how the assessment results will influence future assessment and instructional practices.



		

		

		

		

		



		

		

		

		

		Total Score __________





Attachment C


Impact on Student Learning Results


Semester  Fall 2006, Spring 2007, Fall 2007, Spring 2008, Fall 2008


		

		Assessment Design

		Data Analysis

		Directed Questions



		

		Target


4

		Acceptable


3

		Approaching Acceptable


2

		Unacceptable


1

		Target


4

		Acceptable


3

		Approaching Acceptable


2

		Unacceptable


1

		Target


4

		Acceptable


3

		Approaching Acceptable


2

		Unacceptable


1



		Student Teacher Name

		

		

		



		TC-1/Kinesiology  F06

		4

		

		

		

		4

		

		

		

		4

		

		

		



		TC-2/Kinesiology  F08

		

		3

		

		

		

		3

		

		

		

		3

		

		



		TC-3/Kinesiology  F07

		

		3

		

		

		

		3

		

		

		

		3

		

		



		TC-4 /Kinesiology  F07

		

		3

		

		

		

		3

		

		

		

		3

		

		



		TC-5/Kinesiology  F07

		4

		

		

		

		4

		

		

		

		4

		

		

		



		TC-6/Kinesiology  S07

		*

		*

		*

		*

		*

		*

		*

		*

		*

		*

		*

		*



		TC-7/Kinesiology  S07

		*

		*

		*

		*

		*

		*

		*

		*

		*

		*

		*

		*



		TC-8/Kinesiology S08

		4

		

		

		

		4

		

		

		

		4

		

		

		



		TC-9/Kinesiology  F08

		4

		

		

		

		4

		

		

		

		4

		

		

		



		TC-10/Kinesiology  F08

		

		3

		

		

		

		

		2

		

		

		

		2

		





*Rubric under revision









Assessment 5 - Impact on Student Learning


Assessment #6 (Required) Additional assessment that addresses AAHPERD/NASPE standards: Professional Teaching Portfolio

1. Description of the assessment and its use in the program.

Kinesiology teacher candidates seeking teacher certification through the College of Education at Grambling State University must complete a professional teaching portfolio that demonstrates expertise in content area and pedagogy as well as reflection on clinical and classroom experiences.  The purpose of the portfolio is to demonstrate evidence of professional competence in both education and the content area as well as to meet national and state teacher preparation standards. The requirements for the portfolio are detailed in the Portfolio Evaluation (Attachment A) which includes the rubric for evaluation. The rubric is based on the Louisiana Components of Effective Teaching (LCET). Domain I assesses Planning, Domain II assesses Management, Domain III assesses Instruction, Domain IV assesses Professional Development and Domain V assesses School Improvement.  NASPE standard indicators are displayed on the table with appropriate Domains. The levels of performance are defined on the Portfolio Evaluation form providing descriptors useful for clarifying differences between levels of performance: 1=Unacceptable, 2=Approaching Acceptance, 3=Acceptable, 4=Target.  Portfolios are presented and assessed during the student teaching seminar.  Members of the education faculty evaluate the portfolio and a team of external evaluators rate the oral presentation of the portfolio.

2.  A description of how the assessment aligns with NASPE standard(s)

The assessment aligns with specific NASPE standard indicators  2.3, 3.1, 5.2, 6.2, 6.10, and 7.2 with respect to Domain I – Planning; NASPE standard indicators 4.1, 4.2, 4.4 with respect to Domain II – Management; NASPE standard indicators 1.1, 1.3, 1.4, 3.1, 5.1, 5.8, 6.2, 6.3, 6.4, 6.5, 6.6, 6.7, 6.8, 6.10, 7.1, 7.2, 7.4, 8.1, and 9.2 with respect to Domain III-Instruction; NASPE standard indicator 10.2 with respect to Domain IV-Professional Development; and NASPE standard indicators 10.1, 10.2, and 10.4 with respect to Domain V- School Improvement. 

3. Summary of Data Findings

The Portfolio Data table (Attachment B) for the Fall 07, Spring 08 and Fall 08 describes candidate performance on a 4 –point scale for the combined oral presentation and written portfolio.  The standardized 4-point scale is 4-(target), 3-(acceptable), 2-(approaching acceptable), and 1-(unacceptable).  The overall mean for the Portfolio Introduction was 3.5 indicating all candidates (N=10) were at the acceptable range; 3 were at target.  Each of the Domains provided the following means:  Domain I – Planning (3.5), Domain II – Management (3.7), Domain III – Instruction (3.7), Domain IV – Professional Development (3.6) and Domain V – School Improvement (3.6).  One candidate scored a 2 (approaching acceptable) on Domain I – Planning.  A mean of 3.56 was revealed for the Conclusion (3 candidates scoring at Target level and 4 at Acceptable level).


4. Interpretation of how data provide evidence for meeting identified NASPE Standards.

Teacher candidates displayed a mean of 3.5 for Domain I-Planning indicating an acceptable performance, therefore, the assessment alignment with specific NASPE standard indicators 2.3, 3.1, 5.2, 6.2, 6.10, and 7.2 was met.  Means of 3.7 for both Domain II-Management and Domain III-Instruction indicate an acceptable performance by the teacher candidates.  NASPE standard indicators 4.1, 4.2, 4.4 with respect to Domain II – Management and NASPE standard indicators 1.1, 1.3, 1.4, 3.1, 5.1, 5.8, 6.2, 6.3, 6.4, 6.5, 6.6, 6.7, 6.8, 6.10, 7.1, 7.2, 7.4, and 9.2 with respect to Domain III-Instruction provide evidence that the assessment alignment with the specific NASPE standard indicators was met.  Means of 3.6 for both Domain IV-Professional Development and Domain V-School Improvement show an acceptable performance by the teacher candidates.  NASPE standard indicator 10.2 with respect to Domain IV – Professional Development and NASPE standard indicators 10.1, 10.2, and 10.4 with respect to Domain V-School Improvement indicate that the assessment alignment with the specific NASPE standard indicators was met.

Attachment A                                              GRAMBLING STATE UNIVERSITY


  COLLEGE OF EDUCATION/Department of Kinesiology, Sport and Leisure Studies

PORTFOLIO EVALUATION


Name: 




  Certification Area: 




  Semester: 






Teaching Site: 



  Cooperating Teacher: 



  Principal: 





Each candidate seeking teacher certification through the College of Education of Grambling State University must complete a professional teaching portfolio that demonstrates expertise in content area and pedagogy as well as reflection on clinical and classroom experiences. The purpose of the portfolio throughout all of these stages is to demonstrate evidence of professional competence in both education and the content area as well as to meet national and state teacher preparation standards.


All candidates must complete requirements outlined below.


Requirements for the portfolio:

1. Table of contents  (15pts.) 1.5%

2. Resume  (15pts.) 1.5%

3. Introduction to portfolio (letter to the reader)  (40pts.) 4.0%

4. Personal educational philosophy (should include a classroom management plan) (40pts.) 4.0%

5. Autobiography (narrative)  (40 pts) 4.0%

6. Artifacts and reflections 80%  


a. At least one artifact to document each component of the five domains of the Louisiana Components of Effective Teaching


b. A reflective piece (1-3 pages) accompanying each artifact explaining what it is, why it is evidence of that standard, 


how it relates to the candidate’s current experience, and how it relates to the candidate’s future teaching experience.


Note: All of the Louisiana Components of Effective Teaching are addressed in courses in the teacher preparation program.


7. A conclusion/ending reflective statement that includes aspects of the Grambling State University College of Education’s              


Conceptual framework and that addresses areas of knowledge, skills, and dispositions. (50pts.) 5.0%

Portfolios will be presented and assessed during student teaching seminar. Members of the education faculty will evaluate the portfolio. A team of external evaluators will rate the oral presentation of the portfolio. A rubric is attached.





Evaluation


Target



3.6 – 4.0





Acceptable


3.2 – 3.5                



Approaching Acceptable
2.2 – 3.1



Unacceptable


1.5 – 2.1

                         GRAMBLING STATE UNIVERSITY


                                COLLEGE OF EDUCATION

DEPARTMENT OF KINESIOLOGY, SPORT AND LEISURE STUDIES

PROFESSIONAL TEACHING PORTFOLIO REQUIREMENTS BASED ON LCET STANDARDS

AND NASPE STANDARD INDICATORS

		LCET Standard

		Target = 4


Artifacts and reflections demonstrate exceptional practices on a consistent basis.  The student teacher provided evidence of outstanding achievement of all elements of each component of the domain

		Acceptable = 3


Artifacts and reflections demonstrate proficient practice on a consistent basis.  The student teacher provided evidence of above average achievement of all elements of each component of each domain

		Approaching Acceptable = 2


Artifacts and reflections demonstrate average practice on a consistent basis.  The student teacher provided evidence of average achievement of many elements of each component of each domain

		Unacceptable = 1


Artifacts and reflections do not demonstrate fundamental understanding of the elements of the components of the domain.  This level is unacceptable.



		DOMAIN I. PLANNING


Component I.A.  The teacher plans effectively for instruction.

Elements

I.A.1 Specifies learner outcomes in clear, concise objectives. 

(NASPE std 6.2)

I.A.2  Includes activity/activities that develop objectives. 


(NASPE std 6.10)


I.A.3 Identifies and plans for individual differences. 


(NASPE std 6.2)


I.A.4  Identifies materials other than standard classroom materials, as needed for lesson.


(NASPE std 6.7)


I.A.5  States method(s) of evaluation to measure learner outcomes.


(NASPE std 7.1)


I.A.6 Develops Individual Education Plan (IEP) and/or IFSP* Special Education teachers only


DOMAIN II.  MANAGEMENT


Component II. A. The teacher maintains an environment conducive to learning.


II.A.1 Organizes available space, materials, and/or equipment to facilitate learning.


(NASPE std 4.2)


I.A.2 Promotes a positive learning climate.


(NASPE std 4.4)

		

		

		

		



		Component II.B  The teacher maximizes amount of time available for instruction.

II.B.1  Manages routines and transitions in a timely manner.


(NASPE std 4.1)


II.B.2  Manages and/or adjusts allotted time for activities planned.


(NASPE std 4.2)

		

		

		

		



		DOMAIN III. INSTRUCTION

Component III.A. The teacher delivers instruction effectively.


III.A.1. Uses technique(s) that develop(s) lesson objective(s).


(NASPE std 6.3)


III.A.2. Sequences lesson to promote learning.


(NASPE std 6.5)


III.A.3  Uses available teaching material(s) to achieve lesson objective(s)


                 (NASPE 6.7)


III.A.4.  Adjusts lesson when appropriate


(NASPE stds 6.4, 8.1)


III.A.5 The teacher integrates technology into instruction.


(NASPE stds 6.7, 9.2)




		

		

		

		



		Component III.B.  The teacher presents appropriate content.

III.B.1  Presents content at a developmentally appropriate level.


(NASPE std 6.4)


III.B.2  Presents accurate subject matter.


(NASPE std 6.7)


III.B.3  Relates relevant examples, unexpected situations, or current events to the content.


(NASPE 6.8)

		

		

		

		



		Component III.C.  The  teacher provides opportunities for student involvement in the classroom.

III.C.1  Accommodates individual differences.


(NASPE stds 3.1, 6.2)


III.C.2  Demonstrates ability to communicate effectively with students.


(NASPE stds 5.1, 6.8)


III.C.3  Stimulates and encourages higher order thinking at the appropriate developmental levels.


(NASPE stds 6.6, 6.10)


III.C.4  Encourages student participation.


(NASPE stds 6.3, 6.6)

		

		

		

		



		Component III.D The teacher demonstrates ability to assess and facilitate student academic growth.

III.D.1  Consistently monitors ongoing performance of students.


(NASPE std 7.2)


III.D.2  Uses appropriate and effective assessment techniques.


(NASPE stds 7.1, 7.2)


III.D.3  Provides timely feedback to students regarding their progress.

(NASPE stds 5.1, 7.2)


III.D.4  Produces evidence of student academic growth under his/her instruction.


(NASPE std 7.4)

		

		

		

		



		DOMAIN IV. PROFESSIONAL DEVELOPMENT

Component IV.A. The new teacher plans for professional self-development.


(NASPE std 10.2)

		

		

		

		



		DOMAIN V. SCHOOL IMPROVEMENT

Component V.A.  The teacher takes an active role in building level decision making.


V.A.1  Participates in grade level and subject area curriculum planning and evaluation.


V.A.2  Serves on task forces and decision-making committees, when appropriate.


V.A.3  Implements school improvement plan


(NASPE  stds 10.1, 10.2) 

		

		

		

		



		Component V.B.  The teacher creates partnerships with parents/caregivers and colleagues.

V.B.1  Provides clear and timely information to parents/caregivers and colleagues regarding classroom expectations, student progress, and ways they can assist learning.


(NASPE std 10.4)

		

		

		

		



		DOMAIN I – PLANNING DOMAIN SCORE______

DOMAIN II – MANAGEMENT


DOMAIN SCORE______


DOMAIN III – INSTRUCTION


DOMAIN SCORE ______


DOMAIN IV – PROFESSIONAL DEVELOPMENT


DOMAIN SCORE______


DOMAIN V – SCHOOL IMPROVEMENT

DOMAIN SCORE______

		

		

		

		





Attachment B                                                                                    Portfolio Data


Semester  Fall 2006, Spring 2007, Fall 2007, Spring 2008, Fall 2008



		

		Portfolio Introduction

		LCET Domains

		Conclusion



		

		

		Domain I Planning

		Domain II


Management

		Domain III


Instruction

		Domain IV


Professional Development

		Domain V


School Improvement

		



		

		Target


4

		Acceptable


3

		Approaching Acceptable


2

		Unacceptable


1

		4

		3

		2

		1

		4

		3

		2

		1

		4

		3

		2

		1

		4

		3

		2

		1

		4

		3

		2

		1

		Target


4

		Acceptable


3

		Approaching Acceptable


2

		Unacceptable


1



		Name/Major

		



		TC-1/Kinesiology  F06

		4

		

		

		

		4

		

		

		

		4

		

		

		

		4

		

		

		

		4

		

		

		

		4

		

		

		

		

		

		

		



		TC-2/Kinesiology F08

		

		3

		

		

		

		3

		

		

		4

		

		

		

		4

		

		

		

		4

		

		

		

		4

		

		

		

		

		3

		

		



		TC-3/Kinesiology  F07

		

		3

		

		

		

		3

		

		

		

		3

		

		

		

		3

		

		

		

		3

		

		

		

		3

		

		

		

		3

		

		



		TC-4/Kinesiology  F07

		

		3

		

		

		

		

		2

		

		

		3

		

		

		

		3

		

		

		

		3

		

		

		

		3

		

		

		

		3

		

		



		TC-5/Kinesiology  F07

		4

		

		

		

		4

		

		

		

		4

		

		

		

		4

		

		

		

		4

		

		

		

		4

		

		

		

		4

		

		

		



		TC-6/Kinesiology  S07

		

		3

		

		

		4

		

		

		

		4

		

		

		

		4

		

		

		

		

		3

		

		

		

		3

		

		

		4

		

		

		



		TC-7/Kinesiology  S07

		4

		

		

		

		4

		

		

		

		4

		

		

		

		4

		

		

		

		4

		

		

		

		

		3

		

		

		4

		

		

		



		TC-8/Kinesiology  S08

		4

		

		

		

		4

		

		

		

		4

		

		

		

		4

		

		

		

		4

		

		

		

		4

		

		

		

		4

		

		

		



		TC-9/Kinesiology  F08

		4

		

		

		

		4

		

		

		

		4

		

		

		

		4

		

		

		

		4

		

		

		

		4

		

		

		

		4

		

		

		



		TC-10/Kinesiology  F08

		

		3

		

		

		

		3

		

		

		

		3

		

		

		

		3

		

		

		

		3

		

		

		

		3

		

		

		

		3

		

		





Assessment 6 - Professional Teaching Portfolio


Assessment # 7 (Optional): Additional assessment that addresses AAHPERD/NASPE standards:  Technology Infused Lesson Plan


1. Description of the assessment and its use in the program.


Kinesiology Teacher Candidates enrolled in ED 402 Instructional Technology Integration class are required to plan and design a technology infused lesson plan (Attachment A) for their area of specialization. The purpose of this assessment is to assess candidate knowledge and skills in designing a technology-infused lesson plan that employs strategies to transform learning environments and that incorporates traditional, authentic, and innovative approaches to student learning assessment.


2. A description of how the assessment aligns with NASPE standard(s)


The assignment required  Kinesiology Teacher Candidates to plan and design a technology-infused lesson plan for physical education students. A 5-point rubric was used prior to Fall 2008 (Attachment B) and a 4-point revised rubric was used starting Fall 2008 (Attachment C).  The rubric prior to Fall 2008 used the following scale to represent candidate performance: 5=excellent, 4=good, 3=average, 2=below average, and 1=unacceptable.  The standardized 4-point scale used beginning with the Fall 2008 semester represents candidate performance:  4=target, 3=acceptable, 2=approaching acceptable, and 1=unacceptable. The assignment components related to NASPE standards are instruction (NASPE indicators 6.1, 9.1), assessment (NASPE indicator 7.2), and use of technology (NASPE indicator 9.2, 9.3).  In this assignment each candidate uses instructional strategies to incorporate technological resources such as a Web Quest and a curriculum page to create learning environments that are (a) student-centered and collaborative; (b) incorporate multisensory stimulation, multipath progression, multimedia, information exchange, active, exploratory inquiry-based learning; (c) involve critical thinking and informed decision making, proactive and planned action; and (d) focus on real world relevance. The assignment also requires candidates to use multiple assessment strategies.


3. Summary of Data Findings


The data are presented in two tables: the Table of Candidate Performance Across Rubric Components of Technology-Infused Lesson Plan from 2006-2007 [5-Point Scale] (Attachment D) and the Table of Candidate Performance Across Rubric Components of Technology-Infused Lesson Plan Fall 2008 [4-Point Scale] (Attachment E).  Candidate performance will be discussed with reference to these two tables.


As depicted in the Table of Candidate Performance Across Rubric Components of Technology-Infused Lesson Plan prior to the Fall 2008 [5-Point Scale] (Attachment D), the means for rubric components instruction, assessment and use of technology indicate that overall candidate performance was “average” across all three components (instruction, mean = 3.500; assessment, mean = 3.000; and use of technology, mean = 3.875). Several individual candidates, however, scored below average (2) and unacceptable (1) on several components; these low performing candidates were required, prior to course exit, to correct these deficiencies with one-on-one assistance from the instructor. 

As depicted in the Table of Candidate Performance Across Rubric Components of Technology-Infused Lesson Plan Fall 2008 (Attachment E), the individual candidate performance was at “target” across all three components (instruction, assessment, and the use of technology). Although data includes only one candidate, the performance of this candidate along with the overall performance of candidates from previous years suggest that candidate performance is satisfactory. 

		

		



		





4. Interpretation of how data provide evidence for meeting individual NASPE Standard(s)  


Teacher candidate scores indicate that on both types of assessments an overall average or acceptable level was reached; thus the assignment components related to NASPE standards for instruction (NASPE 6.1, 9.1), assessment (NASPE 7.2), and use of technology (NASPE 9.2, 9.3) were met.

Attachment A


Technology Infused Lesson Plan – Assignment Description

The technology-infused lesson plan focuses on instructional and assessment strategies. 


Teacher candidates:


1. must provide descriptive lesson elements such as lesson title, summary, subject, grade level. 

2. must create and hyperlink to the lesson’s technological resources: a curriculum page, a web quest, a product example, a PowerPoint game or drill and practice, and a rubric to grade the product example. 

3. must match the lesson to:

a. the Louisiana grade level expectations and content standards 

b. the National technology standards for students 

c.  provide objectives related to both the student’s content performance and technological performance.  

d. a strategy as depicted in the instructional and assessment strategies tables. 

Content and Technology Instructional Strategies: 


		Strategies


New Learning Environments



		Description


Hyperlink Required Technology (Curriculum Page, Web Quest, Microsoft Application) & Briefly Describe How the Technology Addresses the Specific Learning Strategy



		Student-centered learning

		



		Multisensory stimulation

		



		Multipath progression

		



		Multimedia

		



		Collaborative work (grouping)

		



		Information exchange (grouping)

		



		Active/exploratory/inquiry-based learning

		



		Critical thinking and informed decision-making

		



		Proactive/planned action

		



		Real World

		





Assessment Strategies

		Multiple Assessments

		Hyperlink Required Assessment Documents & Briefly Describe Documents Related to Specific Assessment



		Pre-Assessment (content or technology)

		How will information gathered possibly alter plan? What potential assistive technologies might you need?



		Authentic Assessment (i.e., student portfolio, work sample) - rubric

		



		Traditional Assessment (i.e., short objective exams)

		



		Innovative Assessment (i.e., PowerPoint gaming; PowerPoint drill & practice)

		





Instructional components of the lesson plan should create environments that:


1. promote student-centered learning in real world

2.  utilize multimedia

3.  foster multisensory stimulation

4.  provide multipath progression

5. support collaborative work (grouping) and information exchange (grouping) 

6. promote active/exploratory/inquiry-based learning, critical thinking and informed decision-making, and proactive/planned action. 


Required elements include a curriculum page, example of student technology product, and one web-based activity (web quest, treasure hunt, scrapbook, hotlist, and sampler). 

Assessment components of the lesson plan must provide for a variety of assessments including:


1. a pre-Assessment (content or technology)


2.  an authentic assessment (i.e., student portfolio, work sample with rubric)


3. a traditional assessment (i.e., short objective exams)


4.  and an innovative assessment (i.e., PowerPoint gaming; PowerPoint drill & practice).


Attachment B


Rubric: Technology-Infused Lesson Plan


Purpose: Assess candidate knowledge and skills in designing a technology-infused lesson plan that employs strategies to transform learning environments and that incorporates traditional, authentic, and innovative approaches to K-12 student learning assessment.


		Criteria

		5


Excellent

		4


Good

		3


Average

		2


Below Average

		1


Unacceptable



		Descriptive



		Required elements: 1) Concise, explicit 1 or 2 sentence summary; 2) subject area(s) apparent in lesson, 3) grade level apparent in lesson; 4) technology described evident in lesson

		Contains all 4 elements

		Contains 3 of 4 elements

		Contains 2 of 4 elements

		Contains 1 of  4 elements

		Contains none of elements



		Standards and Indicators



		Required elements: 1) Accurate Louisiana K-12 content standard(s) & corresponding indicator(s); 2) accurate national K-12 technology standard(s) & corresponding indicator(s); 3) clearly connected to learning outcomes; 4) appropriate for age & learning environment.

		Contains all 4 elements

		Contains 3 of 4 elements

		Contains 2 of 4 elements

		Contains 1 of  4 elements

		Contains none of elements



		Learning Outcomes (Objectives)



		Required elements: 1) Clearly stated; 2) measurable; 3) clearly relevant to subject(s) & grade-level; 4) definite mapping to national technology standards & indicators; 5) definite mapping to LA content standards & indicators.

		Contains all 5 elements

		Contains 4 of 5 elements

		Contains 3 of 5 elements

		Contains 2 of 5 elements

		Contains 1 of 5 elements



		Instruction (Content & Technology) Strategies



		Required elements: 1) Clearly connected to outcomes measured and standards cited; 2) clear, concise brief, specific description of strategies used to create each aspect of learning environment; 3) includes hyperlinks to referenced resources; 4) contains required links to technology infused elements such as curriculum page and webquest or filamentality; 5) contains technology product samples for each technology cited in descriptive section.


NASPE 6.1, 9.1




		Contains all 5 elements

		Contains 4 of 5 elements

		Contains 3 of 5 elements

		Contains 2 of 5 elements

		Contains 1 of 5 elements



		Assessment Strategies



		Required elements: 1) align with objectives and standards; 2) contain a clear, concise, brief but specific description of strategies for each assessment type; and 3) include hyperlinks to referenced resources and 4) include hyperlinks to assessments (i.e., pre-assessment, authentic assessment-rubric, traditional assessment, and innovative assessment).


NASPE 7.2

		Contains all 4 elements

		Contains 3 of 4 elements

		Contains 2 of 4 elements

		Contains 1 of  4 elements

		Contains none of elements



		Use of Technology



		Required elements: 1) Clearly connected to learning outcomes; 2) clearly connected to K-12 content standards; 3) appropriate for age & learning environment; 4) focus on learning not technology.


NASPE 9.2, 9.3

		Contains all 4 elements

		Contains 3 of 4 elements

		Contains 2 of 4 elements

		Contains 1 of  4 elements

		Contains none of elements



		Visual Design



		Required elements: Consistent use of 1) required lesson plan format; 2) spacing in text & headings; 3) font size in text & headings; 4) font style in text & headings.

		Consistent use of all 4 elements

		Consistent use of 3 of 4 elements

		Consistent use of 2 of 4 elements

		Consistent use of 1 of 4 elements

		Inconsistent use of all elements



		Conventions



		Grammar, usage, spelling & mechanics

		Generally free from errors

		Minor errors that do not cloud reader's understanding

		Minor errors that infrequently cloud reader's understanding

		Accumulation of errors that frequently cloud reader's understanding

		Frequent major errors that interfere with reader's understanding



		Comments


Exemplary area(s) or suggestions for improvement





		Attachment C


Technology Infused Lesson Plan Rubric  (updated Fall 2008)


Purpose: Assess candidate knowledge and skills in designing a technology-infused lesson plan that employs strategies to transform learning environments and that incorporates traditional, authentic, and innovative approaches to student learning assessment. 

		



		[image: image1.png]





4 Target 

3 Acceptable 

2 Approaching Acceptable 

1 Unacceptable 

Score

Descriptive Elements  


Contains all 4 elements: 1) Concise, explicit 1 or 2 sentence summary; 2) subject area(s) apparent in lesson, 3) grade level apparent in lesson; 4) technology described evident in lesson  


Contains 3 of 4 elements: 1) Concise, explicit 1 or 2 sentence summary; 2) subject area(s) apparent in lesson, 3) grade level apparent in lesson; 4) technology described evident in lesson  


Contains 2 of 4 elements: 1) Concise, explicit 1 or 2 sentence summary; 2) subject area(s) apparent in lesson, 3) grade level apparent in lesson; 4) technology described evident in lesson  


Contains 1 of 4 elements: 1) Concise, explicit 1 or 2 sentence summary; 2) subject area(s) apparent in lesson, 3) grade level apparent in lesson; 4) technology described evident in lesson  


 


Standards & Indicators 


Contains all 4 elements: 1) Accurate Louisiana K-12 content standard(s) & corresponding indicator(s); 2) accurate national K-12 technology standard(s) & corresponding indicator(s); 3) clearly connected to learning outcomes; 4) appropriate for age & learning environment.  


Contains 3 of 4 elements: 1) Accurate Louisiana K-12 content standard(s) & corresponding indicator(s); 2) accurate national K-12 technology standard(s) & corresponding indicator(s); 3) clearly connected to learning outcomes; 4) appropriate for age & learning environment.  


Contains 2 of 4 elements: 1) Accurate Louisiana K-12 content standard(s) & corresponding indicator(s); 2) accurate national K-12 technology standard(s) & corresponding indicator(s); 3) clearly connected to learning outcomes; 4) appropriate for age & learning environment.  


Contains 1 of 4 elements: 1) Accurate Louisiana K-12 content standard(s) & corresponding indicator(s); 2) accurate national K-12 technology standard(s) & corresponding indicator(s); 3) clearly connected to learning outcomes; 4) appropriate for age & learning environment.  


 


Learning Outcomes (Objectives) 


Contains all 5 elements: 1) Clearly stated; 2) measurable; 3) clearly relevant to subject(s) & grade-level; 4) definite mapping to national technology standards & indicators; 5) definite mapping to LA content standards & indicators.  


Contains 3 of 5 elements: 1) Clearly stated; 2) measurable; 3) clearly relevant to subject(s) & grade-level; 4) definite mapping to national technology standards & indicators; 5) definite mapping to LA content standards & indicators.  


Contains 2 of 5 elements: 1) Clearly stated; 2) measurable; 3) clearly relevant to subject(s) & grade-level; 4) definite mapping to national technology standards & indicators; 5) definite mapping to LA content standards & indicators.  


Contains 1 of 5 elements: 1) Clearly stated; 2) measurable; 3) clearly relevant to subject(s) & grade-level; 4) definite mapping to national technology standards & indicators; 5) definite mapping to LA content standards & indicators.  


 


Instructional (Content & Technology) NASPE 6.1, 9.1 


Contains all 5 elements: 1) Clearly connected to outcomes measured and standards cited; 2) clear, concise brief, specific description of strategies used to create each aspect of learning environment; 3) includes hyperlinks to referenced resources; 4) contains required links to technology infused elements such as curriculum page and web quest or filamentality; 5) contains technology product samples for each technology cited in descriptive section.  


Contains 3 of 5 elements: 1) Clearly connected to outcomes measured and standards cited; 2) clear, concise brief, specific description of strategies used to create each aspect of learning environment; 3) includes hyperlinks to referenced resources; 4) contains required links to technology infused elements such as curriculum page and web quest or filamentality; 5) contains technology product samples for each technology cited in descriptive section.  


Contains 2 of 5 elements: 1) Clearly connected to outcomes measured and standards cited; 2) clear, concise brief, specific description of strategies used to create each aspect of learning environment; 3) includes hyperlinks to referenced resources; 4) contains required links to technology infused elements such as curriculum page and web quest or filamentality; 5) contains technology product samples for each technology cited in descriptive section.  


Contains 1 of 5 elements: 1) Clearly connected to outcomes measured and standards cited; 2) clear, concise brief, specific description of strategies used to create each aspect of learning environment; 3) includes hyperlinks to referenced resources; 4) contains required links to technology infused elements such as curriculum page and web quest or filamentality; 5) contains technology product samples for each technology cited in descriptive section.  


 


Assessment Strategies NASPE 7.2 


Contains all 4 elements: 1) align with objectives and standards; 2) contain a clear, concise, brief but specific description of strategies for each assessment type; and 3) include hyperlinks to referenced resources and 4) include hyperlinks to assessments (i.e., pre-assessment, authentic assessment-rubric, traditional assessment, and innovative assessment.  


Contains 3 of 4 elements: 1) align with objectives and standards; 2) contain a clear, concise, brief but specific description of strategies for each assessment type; and 3) include hyperlinks to referenced resources and 4) include hyperlinks to assessments (i.e., pre-assessment, authentic assessment-rubric, traditional assessment, and innovative assessment.  


Contains 2 of 4 elements: 1) align with objectives and standards; 2) contain a clear, concise, brief but specific description of strategies for each assessment type; and 3) include hyperlinks to referenced resources and 4) include hyperlinks to assessments (i.e., pre-assessment, authentic assessment-rubric, traditional assessment, and innovative assessment.  


Contains 1 of 4 elements: 1) align with objectives and standards; 2) contain a clear, concise, brief but specific description of strategies for each assessment type; and 3) include hyperlinks to referenced resources and 4) include hyperlinks to assessments (i.e., pre-assessment, authentic assessment-rubric, traditional assessment, and innovative assessment.  


 


Use of Technology NASPE 9.2, 9.3


Contains all 4 elements: 1) Clearly connected to learning outcomes; 2) clearly connected to K-12 content standards; 3) appropriate for age & learning environment; 4) focus on learning not technology.  


Contains 3 of 4 elements: 1) Clearly connected to learning outcomes; 2) clearly connected to K-12 content standards; 3) appropriate for age & learning environment; 4) focus on learning not technology.  


Contains 2 of 4 elements: 1) Clearly connected to learning outcomes; 2) clearly connected to K-12 content standards; 3) appropriate for age & learning environment; 4) focus on learning not technology.  


Contains 1 of 4 elements: 1) Clearly connected to learning outcomes; 2) clearly connected to K-12 content standards; 3) appropriate for age & learning environment; 4) focus on learning not technology.  


 


Visual Design 


Consistent use of all 4 elements: 1) required lesson plan format; 2) spacing in text & headings; 3) font size in text & headings; 4) font style in text & headings.  


Consistent use of 3 of 4 elements: 1) required lesson plan format; 2) spacing in text & headings; 3) font size in text & headings; 4) font style in text & headings.  


Consistent use of 2 of 4 elements: 1) required lesson plan format; 2) spacing in text & headings; 3) font size in text & headings; 4) font style in text & headings.  


Consistent use of 1 of 4 elements: 1) required lesson plan format; 2) spacing in text & headings; 3) font size in text & headings; 4) font style in text & headings.  


 


Conventions (Grammar, usage, spelling & mechanics)  


Generally free from errors.   


Minor errors that do not cloud reader's understanding  


Accumulation of errors that frequently cloud reader's understanding  


Frequent major errors that interfere with reader's understanding  


 








Attachment D

Table of Candidate Performance Across Rubric Components of Technology-Infused Lesson Plan from 2006-2007 [5-Point Scale]




[image: image2.emf]CandidateSemesterDescriptiveStandards & IndicatorsObjectivesInstructionAssessmentTechnology UseVisual DesignConventions


TC-6 F06


4 1 2 4 1 3 3 5


TC-7 F06


5 1 2 3 2 1 4 5


TC-3 S07


4 3 5 3 4 4 5 5


TC-4 S07


4 3 1 2 2 4 5 5


TC-2 F07


5 4 5 4 5 5 5 5


TC-8 F07


5 5 5 5 4 5 5 5


TC-9 F07


5 5 5 5 5 5 5 5


TC-10 F07


5 4 3 2 1 4 2 3


4.63 3.25 3.50 3.50 3.00 3.88 4.25 4.75


N=8


                             Mean




Attachment E

Table of Candidate Performance Across Rubric Components of Technology-Infused Lesson Plan for Fall 2008 [4-Point Scale]




[image: image3.emf]CandidateSemesterDescriptiveStandards & IndicatorsObjectivesInstructionAssessmentTechnology UseVisual DesignConventions


TC-11 F08 4 4 4 4 4 4 3 4


4 4 4 4 4 4 3 4                          Mean


N=1




Sheet1


			Candidate			Candidate			Semester			Descriptive			Standards & Indicators			Objectives			Instruction			Assessment			Technology Use			Visual Design			Conventions


			CM			TC-6			F06			4			1			2			4			1			3			3			5


			NM			TC-7			F06			5			1			2			3			2			1			4			5


			RF			TC-3			S07			4			3			5			3			4			4			5			5


			AH			TC-4			S07			4			3			1			2			2			4			5			5


			DC			TC-2			F07			5			4			5			4			5			5			5			5


			LM			TC-8			F07			5			5			5			5			4			5			5			5


			SR			TC-9			F07			5			5			5			5			5			5			5			5


			TR			TC-10			F07			5			4			3			2			1			4			2			3


						                             Mean						4.63			3.25			3.50			3.50			3.00			3.88			4.25			4.75


						N=8













Sheet1


			Candidate			Candidate			Semester			Descriptive			Standards & Indicators			Objectives			Instruction			Assessment			Technology Use			Visual Design			Conventions


						Candidate			Semester			Descriptive			Standards & Indicators			Objectives			Instruction			Assessment			Technology Use			Visual Design			Conventions


			TR			TC-11			F08			4			4			4			4			4			4			3			4


						                         Mean						4			4			4			4			4			4			3			4


						N=1













Assessment 7 - Technology Infused Lesson Plan


Assessment #8 (Optional):  Additional assessment that addresses AAHPERD/NASPE standards: 


SPA Specific (NASPE) Teacher Candidate Addendum 


Examples of assessments include evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and follow-up studies.

1.  Description of assessment and its use in the program.


During the student teaching experience both the cooperating teacher and the University Supervisor are asked to complete 3 formal observations of the teacher candidate and record progress toward the identified teaching competencies.  These observations are recorded on the COE Teacher Candidate/Intern Evaluation form (Attachment A). In accordance with conditions of the Revised Report an additional SPA Specific (NASPE) Teacher Candidate Addendum has been established for the program (Attachment A). The SPA (NASPE) Specific Kinesiology Teacher Candidate Addendum will be used as a final evaluation of the teacher candidate.  The Kinesiology University Supervisor will complete the form at the end of the student teaching experience.  This will be maintained in the Kinesiology Department.


The SPA (NASPE) Specific Kinesiology Teacher Candidate Addendum is based on the 2001 NASPE Standards/Rubric.  The Rubric will be continually updated as the NASPE Standards are revised. Levels of performance are: NA=not applicable, 1=Unacceptable, 2=Acceptable, 3=Target.  


The SPA Specific Kinesiology Teacher Candidate Addendum will allow future results to substantiate that teacher candidates are meeting the NASPE Standards.  The SPA (NASPE) Specific Teacher Candidate Addendum was ready for use during the Fall 2009 semester; however no teacher candidates were ready for student teaching.


2.  Description of how the assessment specifically aligns with NASPE Standards(s).


As indicated in the SPA Specific Kinesiology Teacher Candidate Addendum, Competencies 1-10 are identical to the NASPE Standards and all sub-indicators.

3.  Summary of Data Findings.


The department was scheduled to have one student teacher in the Fall 2009 semester, however, the student chose to enter the Honor’s program for one semester and delay student teaching until Spring 2010. Thus, no data were collected using the new evaluation addendum.  The next available times for data collection will be Spring 2010 (N=1) and Fall 2010 (N=5).

4.  Interpretation of how data provide evidence for meeting identified NASPE Standards.


Once data is collected it will be displayed in the SPA Specific (NASPE) Teacher Candidate Addendum Data Tables (Attachment B).  The data will then be analyzed by NASPE Standards and by teaching competencies.

Attachment A

SPA SPECIFIC (NASPE) TEACHER CANDIDATE ADDENDUM


(Based on 2001 NASPE Standards/Rubrics   aahperd.org)


Standard 1:  Content Knowledge


Physical education teachers understand physical education content and disciplinary concepts related to the development of a physically educated person.


		Outcome

		Unacceptable (1)

		Acceptable (2)

		Target (3)

		NA

		1

		2

		3



		1.1 Identify critical elements of motor skill performance, and combine motor skills into appropriate sequences for the purpose of improving learning.

		The teacher candidate (TC)  cannot identify critical elements of motor skill by verbal of written analysis.  He/she  does not combine motor skills appropriately to demonstrate smoothly sequenced movement performances.

		The TC satisfactorily demonstrates the ability to identify critical elements both verbally and by written analysis.  Motor skills are combined sequentially to facilitate motor performance.

		The TC has in-depth knowledge of critical elements across a wide range of physical activities, as evidenced by effective verbal and written analysis.  He/she is able to combine skills in a wide range of activities to demonstrate efficient movement


performances.

		

		

		

		



		1.2 Demonstrate competent motor skill performance in a variety of physical activities.

		The TC demonstrates only a novice level of motor skill performance across a range of physical activities.

		The TC demonstrates competent motor skill performance in several physical activities and proficiency in some.

		The TC demonstrates proficiency of performance in a wide range of physical activities.

		

		

		

		



		1.3  Describe performance concepts and strategies related to skillful movement and physical activity (e.g. fitness principles, game tactics, skill improvement principles).

		The TC demonstrates an inadequate understanding of concepts and strategies underlying skillful movement, as evidenced by “surface level” verbal and written analyses  of movement performance.

		The TC demonstrates an understanding of concepts and strategies related to skillful movement through accurate analysis of “why” movement performance occurs as it does, and by the identification of factors that distinguish novice from expert movement performance.

		The TC is able to analyze performance in a wide range of activities and can identify reasons for different performance levels, from novice to proficient to expert.  This analysis includes recommendations for performance improvement.

		

		

		

		



		1.4  Describe and apply bioscience (anatomical, physiological, biomechanical) and psychological concepts to skillful movement, physical activity, and fitness.

		The TC demonstrates a lack of knowledge concerning bioscience concepts and a lack of reference to these concepts in lesson planning and implementation.

		The TC demonstrates bioscience knowledge and uses this knowledge appropriately to plan and teach for skillful movement, physical activity, and fitness.

		The TC demonstrates, through written analysis, an advanced understanding of bioscience concepts and the application of these concepts to physical activity.  Bioscience concepts are strongly considered in planning and implementation of physical education content.

		

		

		

		



		1.5 Understand and debate current physical activity issues and laws based on historical, philosophical, and sociological, perspectives.

		The TC demonstrates inadequate understanding of, and concern for, critical issues related to physical activity

		The TC demonstrates the ability to think critically about physical activity issues related to physical activity, through verbal and written analysis, and an understanding of the law as it relates to physical education teaching.

		The TC is able to clearly differentiate between opposing viewpoints related to key issues and laws.  He/she is able to debate these issues by expressing personal viewpoints, both verbally and in writing, in a professional manner

		

		

		

		



		1.6  Demonstrate knowledge of approved state and national content standards, and local program goals.

		The TC demonstrates, through verbal and written documentation, a  lack of knowledge of approved standards including the NASPE content standards for physical education.

		The TC is able to demonstrate, through verbal and written documentation, knowledge of approved standards including the NASPE content standards for physical education.

		The TC is able to demonstrate, through verbal and written documentation, knowledge of approved standards including the NASPE content standards for physical education. The TC is able to use these standards for curriculum and instructional planning purposes.

		

		

		

		





Standard 2:  Growth and Development


Physical education teachers understand how individuals learn and develop and can provide opportunities that support their physical, cognitive, social, and emotional development


		Outcome

		Unacceptable (1)

		Acceptable (2)

		Target (3)

		NA

		1

		2

		3



		2.1  Monitor individual and group performance in order to design safe instruction that meets student developmental needs in the physical, cognitive, and socio/emotional domains.

		The TC does not monitor individual or group performance.  He/she shows poor observation skills, and an inability to describe, either verbally or in writing, the environmental needs of the student.

		The TC demonstrates the ability to determine student needs through appropriate monitoring which is followed by designing of safe learning environments.

		The TC demonstrates strong observation and monitoring skills, leading them to design safe instruction in a variety of activities, to meet student developmental needs in all domains.

		

		

		

		



		2.2  Understand the biological, psychological, sociological, experiential, and environmental factors (e.g. neurological development, physique, gender, socio-economic status) that influence developmental readiness to learn and refine movement skills

		The TC identifies developmentally inappropriate content based on observation and assessment of student readiness and expected progression.

		The TC can identify and implement developmentally appropriate learning opportunities for a whole class, and is able to extend and refine content for the class as appropriate.

		The TC identifies and implements developmentally appropriate content, and then individualizes instruction for those students who exhibit greater readiness or faster progression of learning.

		

		

		

		



		2.3  Identify, select, and implement appropriate learning/practice opportunities based on understanding the student, the learning environment, and the task.

		The TC identifies inappropriate learning/practice opportunities based on understanding the student, the learning environment, and the task.

		The TC demonstrates an understanding of the interaction of student, learning environment, and task, and can identify/select appropriate learning/practice opportunities based on this understanding.

		The TC consistently identifies, selects, and implements appropriate learning/practice opportunities based on understanding the student, the learning environment, and the task.

		

		

		

		





Standard 3:Diverse Students


Physical education teachers understand how individuals differ in their approaches to learning and create appropriate instruction adapted to these differences.


		Outcome

		Unacceptable (1)

		Acceptable (2)

		Target (3)

		NA

		1

		2

		3



		3.1  Identify, select, and implement appropriate instruction that is sensitive to students’ strengths/weaknesses, multiple needs, learning styles, and prior experiences (e.g. cultural, personal, family, community).

		The TC has only a single way to teach all students, and does not identify appropriate instruction to meet the individual needs of school age students.

		The TC demonstrates the ability to identify, select, and implement appropriate instruction based on student needs.

		The TC fully considers student needs in the identification, selection and implementation of instruction.  Accommodation of individual learning styles and student experiences is evident.

		

		

		

		



		3.2  Use appropriate strategies, services, and resources to meet diverse learning needs.

		The TC does not seek appropriate strategies, services, and resources to meet diverse learning needs.

		The TC uses appropriate strategies, services, and resources to meet diverse learning needs.

		The TC demonstrates effective use of varied instructional formats, appropriate referral to school services, and the selection of innovative resources to meet diverse learning needs.

		

		

		

		





Standard 4:  Management and Motivation


Physical education teachers use an understanding of individual and group motivation and behavior to create a safe learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.


		Outcome

		Unacceptable (1)

		Acceptable (2)

		Target (3)

		NA

		1

		2

		3



		4.1  Use managerial routines that create smoothly functioning learning experiences.




		The TC uses managerial routines that does not create smoothly functioning learning experiences.  Routines are not evident and lessons are poorly paced.

		The TC is able to use managerial routines that create smoothly functioning learning experiences.

		The TC develops and implements managerial routines that maximize active student engagement and provides for optimal learning.

		

		

		

		



		4.2  Organize, allocate, and manage resources (e.g., students, time, space, equipment, activities, and teacher attention) to provide active and equitable learning experiences.

		The TC is unable to organize, allocate, and manage resources (e.g., students, time, space, equipment, activities, and teacher attention) to provide active and equitable learning experiences.  Lessons do not flow from one activity to another.

		The TC is able to organize, allocate, and manage resources (e.g., students, time, space, equipment, activities, and teacher attention) to provide active and equitable learning experiences.

		The TC is most effective at organizing, allocating, and managing resources in order to maximize activity time and to ensure that all students have an equal opportunity to participate and learn.

		

		

		

		



		4.3  Use a variety of developmentally appropriate practices (e.g. content selection, instructional formats, use of music, appropriate incentive/rewards) to motivate school age students to participate in physical activity inside and outside of the school.

		The TC does not use appropriate practices to motivate school age students to participate in physical activity inside and outside of the school.

		The TC uses a variety of developmentally appropriate practices to motivate school age student to s to participate in physical activity inside and outside of the school.

		The TC is adept at recognizing the motivational needs of the student.  He/she uses a wide variety of developmentally appropriate, and individualized practices to motivate students to participate in physical activity both inside and outside of the school.

		

		

		

		



		4.4  Use strategies to help students demonstrate responsible personal and social behaviors (e.g., mutual respect, support for others, safety, cooperation) that promote positive relationships and a productive learning environment.

		The TC does not use strategies to help students demonstrate responsible personal and social behaviors (e.g., mutual respect, support for others, safety, and cooperation) that promote positive relationships and a productive learning environment.

		The TC uses appropriate strategies to help students demonstrate responsible personal and social behaviors (e.g., mutual respect, support for others, safety, and cooperation) that promote positive relationships and a productive learning environment.

		The TC uses the widest possible range of strategies to help students demonstrate responsible personal and social behaviors (e.g., mutual respect, support for others, safety, and cooperation) that promote positive relationships and a productive learning environment.  Such strategies are evident in both curriculum and instructional planning and implementation.

		

		

		

		



		4.5  Develop an effective behavior management plan.

		The TC finds behavior difficult to manage.  The TC is critical of students and has negative interactions.  There is little evidence of positive reinforcement.

		The TC is able to develop an effective behavior management plan.

		The TC is able to develop and implement an effective behavior management plan, that contributes to a positive learning environment.

		

		

		

		





Standard 5:  Communication


Physical education teachers use knowledge of effective verbal, nonverbal, and media communication techniques to enhance learning and engagement in physical activity settings.


		Outcome

		Unacceptable (1)

		Acceptable (2)

		Target (3)

		NA

		1

		2

		3



		5.1  Describe and demonstrate effective communication skills (e.g., use of language, clarity, conciseness, pacing, giving and receiving feedback, age appropriate language, non-verbal communication).

		The TC demonstrates ineffective communication skills (e.g. use s inappropriate grammar, talks too fast, uses developmentally inappropriate vocabulary).

		The TC demonstrates effective communication skills (e.g., use of language, clarity, conciseness, pacing, giving and receiving feedback, age appropriate language, non-verbal communication. 




		The TC consistently demonstrates use of effective communication skills (e.g., use of language, clarity, conciseness, pacing, giving and receiving feedback, age appropriate language, non-verbal communication, to create a positive and learning oriented environment.

		

		

		

		



		5.2  Communicate managerial and instructional information in a variety of ways (e.g., bulletin boards, music, task cards, posters, Internet, video).

		The TC uses only a very limited repertoire of communication strategies to convey managerial and instructional information (e.g. limited to oral communication). He/she demonstrates limited motivation and creativity.

		The TC communicates managerial and instructional information in a variety of ways (e.g., bulletin boards, music, task cards, posters, Internet, video).

		The TC uses the most appropriate, innovative, and varied means of communicating managerial and instructional information.

		

		

		

		



		5.3  Communicate in ways that demonstrate sensitivity to all students (e.g., considerate of ethnic, cultural, socio-economic, ability, gender differences).

		The TC communicates in ways that demonstrate a lack of sensitivity to all students (e.g., considerate of ethnic, cultural, socio-economic, ability, gender differences).

		The TC communicates in ways that demonstrates sensitivity to all students (e.g., considerate of ethnic, cultural, socio-economic, ability, gender differences).

		The TC demonstrates the most consideration for all school age students, by using sensitive, appropriate, and varied means of communication, materials, and resources.

		

		

		

		



		5.4  Describe and implement strategies to enhance communication among students in physical activity settings.

		The TC does not implement strategies to enhance communication among students in physical activity settings.  He/she demonstrates poor listening skills.

		The TC implements strategies to enhance communication among students in physical activity settings.

		The TC routinely uses varied and effective strategies to enhance communication among students in physical activity settings.  Inter-student communication might be related to management or instruction.

		

		

		

		





Standard 6:  Planning and Instruction


Physical education teachers plan and implement a variety of developmentally appropriate instructional strategies to develop physically educated individuals, based on state and national (NASPE k-12) standards.


		Outcome

		Unacceptable (1)

		Acceptable (2)

		Target (3)

		NA

		1

		2

		3



		6.1  Identify, develop, and implement appropriate program and instructional goals.

		The TC identifies, develops, and implements developmentally inappropriate program and instructional goals.

		The TC identifies, develops, and implements developmentally appropriate program and instructional goals and demonstrates effective goal setting techniques.

		The TC identifies, develops, and implements developmentally appropriate program and instructional goals using a wide range of physical activities to demonstrate effective goal setting techniques.

		

		

		

		



		6.2  Develop short and long-term plans that are linked to both program and instructional goals, and student needs.

		The TC demonstrates basic planning ability that is not linked to learning goals and student needs.

		The TC candidate demonstrates the ability to develop short and long-term plans that are lined to both learning goals, student needs/performance.

		The TC candidate demonstrates the ability to develop short and long-term plans that are lined to both learning goals, student needs/performance.  The TC adapts these plans to ensure student progress,  motivation, and safety.

		

		

		

		



		6.3  Select and implement instructional strategies, based on selected content, student needs, and safety issues, to facilitate learning in the physical activity setting.

		The TC selects and implements instructional strategies that fail to account for content, student needs, and/or safety.

		The TC selects and implements instructional strategies that are base on content, student needs, and safety issues, to facilitate student learning.

		The TC is able to select and implement instructional strategies that are base on content, student needs, and safety issues, to facilitate student learning in a wide range of physical activity settings.

		

		

		

		



		6.4  Design and implement learning experiences that are safe, appropriate, relevant, and based on principles of effective instruction.

		The TC designs and implements learning experiences that do not show evidence of considering safety, appropriateness, and principles of effective instruction.

		The TC is able to design and implement learning experiences that are safe, developmentally appropriate, and based on principles of effective instruction.

		The TC demonstrates the ability to design and implement varied  learning experiences that are safe, developmentally appropriate, and based on principles of effective instruction.

		

		

		

		



		6.5  Apply disciplinary and pedagogical knowledge in developing and implementing effective learning environments and experiences.




		The TC does not apply disciplinary and/or pedagogical knowledge in developing and/or implementing effective instruction.

		The TC demonstrates the ability to apply disciplinary and pedagogical knowledge in developing and implementing effective instruction.

		The TC consistently plans and implements learning experiences that integrate knowledge and skills required by local and state curriculums with developmentally appropriate physical education content.

		

		

		

		



		6.6   Provide learning experiences that allow students to integrate knowledge and skills from multiple subject areas.

		The TC ignores potential relationships between physical education and other subject areas from the perspective of providing integrated learning experiences.

		The TC demonstrates, through effective lesson planning and implementation, the understanding that physical education can provide an environment for integrated learning experiences that draw on students’ classroom experiences.

		The TC consistently plans and implements learning experiences that integrate knowledge and skills required by local and state curriculums with developmentally appropriate physical education content.

		

		

		

		



		6.7  Select and implement appropriate (i.e., comprehensive, accurate, useful, and safe) teaching resources and curriculum materials.

		The TC selects and implements inappropriate teaching resources and curriculum materials.

		The TC demonstrates the ability to select and implement developmentally appropriate (i.e., comprehensive, accurate, useful, and safe) teaching resources and curriculum materials.

		The TC demonstrates the ability to select and implement developmentally appropriate (i.e., comprehensive, accurate, useful, and safe) teaching resources and curriculum materials for a wide range of physical activity settings.

		

		

		

		



		6.8  Use effective demonstrations and explanations to link physical activity concepts to appropriate learning experiences.

		The TC uses ineffective demonstrations and explanations.

		The TC is able to use effective demonstrations and explanations to link physical activity concepts to appropriate physical activity experiences.

		The TC routinely uses effective demonstrations and explanations to link physical activity concepts to appropriate physical activity experiences in a wide range of physical education content.

		

		

		

		



		6.9  Develop and use appropriate instructional cues and prompts to facilitate competent motor skill performance.

		The TC does not show the ability to develop teaching cues from previously identified critical elements, as evidenced by verbal/written analysis and by the absence of appropriate teaching cues in lesson plans.

		The TC is able to develop teaching cues and prompts, as evidenced by lesson plan contents.  These cues are sufficient to facilitate competent motor skill performance.

		The TC identifies and plans teaching cues that facilitate proficient performance.  These cues are designed to challenge higher level performers to refine skill performance.

		

		

		

		



		6.10  Develop a repertoire of direct and indirect instructional formats to facilitate student learning (e.g., ask questions, pose scenarios, facilitate factual recall, promote problem solving, critical thinking).

		The TC does not develop both direct and indirect instructional formats to facilitate student learning.

		The TC demonstrates direct and indirect instructional formats to facilitate student learning (e.g., ask questions, pose scenarios, facilitate factual recall, promote problem solving and critical thinking,).

		The TC demonstrates a repertoire of direct and indirect instructional formats to facilitate student learning (e.g., ask questions, pose scenarios, facilitate factual recall, promote problem solving and critical thinking,) in a wide range of physical activity settings.

		

		

		

		





Standard 7:  Student Assessment


Physical education teachers understand and use assessment to foster physical, cognitive, social, and emotional development of students in physical activity.


		Outcome

		Unacceptable (1)

		Acceptable (2)

		Target (3)

		NA

		1

		2

		3



		7.1  Identify key components of various types of assessment, describe their appropriate and inappropriate use, and address issues of validity, reliability, and bias.

		The TC cannot identify key components of various types of assessment, describe their appropriate and inappropriate use, and address issues of validity, reliability, and bias.

		The TC is able to identify key components of various types of assessment, describe their appropriate and inappropriate use, and address issues of validity, reliability, and bias.

		The TC routinely uses knowledge of key assessment components to select and/or develop appropriate tools for student assessment.  Such tools are valid, reliable, and free of bias.  The assessments reflect varying learning needs of individual students or groups, and are aligned to specific instructional goals.

		

		

		

		



		7.2  Use a variety of appropriate authentic and traditional assessment techniques to assess student performance, provide feedback, and communicate student progress (i.e., for both formative and summative purposes).

		The TC uses only traditional assessment techniques to assess student performance, provide feedback, and communicate student progress (i.e., for both formative and summative purposes).

		The TC uses a variety of traditional assessment techniques to assess student performance, provide feedback, and communicate student progress (i.e., for both formative and summative purposes).

		The TC uses a wide variety of appropriate authentic and  traditional assessment techniques to assess student performance, provide feedback, and communicate student progress (i.e., for both formative and summative purposes).  Ongoing assessment practices will measure learning in all domains (i.e., psychomotor, cognitive and affective).

		

		

		

		



		7.3  Involve students in self and peer assessment.

		The TC uses only instructor assessments and does not involve students in self and peer assessment.

		The TC involves students in self and peer assessment.

		The TC routinely uses a variety of authentic and traditional assessment techniques to involve students in self and peer assessment, thereby engaging students in self=analysis and reflection.

		

		

		

		



		7.4  Interpret and use performance data to inform curricular and instructional decisions.

		The TC ignores performance data as a potential source to inform curricular and instructional decisions.

		The TC interprets and uses  performance data to inform curricular and instructional decisions.

		

		

		

		

		





Standard 8:  Reflection


Physical education teachers are reflective practitioners who evaluate the effects of their actions on others (e.g., students, parents/guardians, and fellow professionals), and seek opportunities to grow professionally.


		Outcome

		Unacceptable (1)

		Acceptable (2)

		Target (3)

		NA

		1

		2

		3



		8.1  Use a reflective cycle involving description of teaching, justification of the teaching performance, critique of the teaching performance, the setting of teaching goals, and implementation of change.

		The TC demonstrates inconsistency in using a reflective cycle involving the description of teaching, justification of the teaching performance, critique of the teaching performance, and the setting of teaching goals and implementation of change in lesson plan development and/or instruction.

		The TC demonstrates a sufficient ability to use a reflective cycle involving the description of teaching, justification of the teaching performance, critique of the teaching performance, and the setting of teaching goals and implementation of change , as evidenced by lesson reflections and lesson modifications implemented in subsequent lessons of a comparable nature.

		The TC consistently demonstrates use of a reflective cycle involving the description of teaching, justification of the teaching performance, critique of the teaching performance, and the setting of teaching goals and implementation of change by “reflecting in action” through the implementation of changes and modifications both during and following instruction in order to impact student learning.

		

		

		

		



		8.2  Use available resources (e.g., colleagues, literature, professional associations) to develop as a reflective professional.

		The TC does not use available resources such as colleagues, literature, professional associations to develop as a reflective professional.

		The TC uses available resources such as colleagues, literature, professional associations to develop as a reflective professional.

		The TC uses a wide variety of  resources such as colleagues, literature, professional associations on a regular basis to remain current and to continue their development as a reflective professional.

		

		

		

		



		8.3  Construct a plan for continued professional growth based on the assessment of personal teaching performance.

		The TC does not plan for future professional growth by assessing personal teaching performance.

		The TC is able to effectively assess personal teaching performance and developed a professional development plan based on these data.

		The TC routinely assesses teaching behaviors and relates these data to student outcomes in developing a plan for professional growth.

		

		

		

		





Standard 9:  Technology


Physical education teachers use information technology to enhance learning and to enhance personal and professional productivity.


		Outcome

		Unacceptable (1)

		Acceptable (2)

		Target (3)

		NA

		1

		2

		3



		9.1  Demonstrate knowledge of current technologies and their application to physical education.

		The TC possesses only a limited knowledge of current technologies and rarely is able to apply them to physical education content and instruction.

		The TC possesses an adequate  knowledge of current technologies and is able to apply them to physical education content and instruction.

		The TC possesses an extensive knowledge of current technologies and their application to physical education, as demonstrated by appropriate uses in a wide variety of instructional and curricular contexts to facilitate and enhance student learning.

		

		

		

		



		9.2  Design, develop, and implement student learning activities that integrate information technology.

		The TC does not use any type of information technology in the design, development, and implementation of student learning activities.

		The TC employs several types of information technology in the design, development, and implementation of student learning activities.

		The TC effectively employs numerous and varied types of information technology in the design, development, and implementation of student learning activities.

		

		

		

		



		9.3  Use technologies to communicate, network, locate resources, and enhance continuing professional development.

		The TC demonstrates a very limited use of technologies to communicate, network, locate resources, and enhance continuing professional development.

		The TC demonstrates a sufficient  use of technologies to communicate, network, locate resources, and enhance continuing professional development.

		The TC demonstrates an extensive use of technologies on a consistent basis to communicate, network, locate resources for instructional purposes, in addition to facilitating on-going  professional development.

		

		

		

		





Standard 10:  Collaboration


Physical education teachers foster relationships with colleagues, parents/guardians, and community agencies to support students’ growth and well-being.


		Outcome

		Unacceptable (1)

		Acceptable (2)

		Target (3)

		NA

		1

		2

		3



		10.1  Identify strategies to become an advocate in the school and community to promote a variety of physical activity opportunities.

		The TC does not identify strategies necessary to become an advocate in the school and community.  The TC is unable to promote a wide variety of physical activity opportunities.

		The TC is able to identify several appropriate strategies necessary to become an advocate in the school and community.  The TC demonstrates the ability to promote a moderate variety of physical activity opportunities.

		The TC is able to effectively identify a wide range of appropriate strategies to facilitate advocacy in both the school and community.  The TC also promotes numerous physical activity opportunities in both the school and community.

		

		

		

		



		10.2  Actively participate in the professional physical education community (e.g., local, state,, district, and national) and within the broader education field.

		The TC participates on a limited basis only in the professional physical education community, but not within the broader field of education.

		The TC participates in the professional physical education community at the local and/or state levels and demonstrates limited participation within the broader field of education.

		The TC participates in the professional physical education community on numerous levels and within the broader field of education.

		

		

		

		



		10.3  Identify and seek community resources to enhance physical activity opportunities.

		The TC is not able to identify and seek community resources to enhance physical activity opportunities.

		The TC is can identify some community resources to enhance physical activity opportunities and seeks to use them on a limited basis.

		The TC effectively identifies and uses community resources to enhance physical activity opportunities by establishing collaborative relationships, where facilities and expertise are employed to provide physical activity opportunities that might not otherwise be available to students.

		

		

		

		



		10.4  Establish productive relationships with parents/guardians and school colleagues, to support student growth and well being.

		The TC does not establish productive relationships with parents/guardians and school colleagues, to support student growth and well being.

		The TC establishes somewhat productive relationships with parents/guardians and school colleagues on a limited basis, to support student growth and well being.

		The TC consistently establishes productive relationships with parents/guardians and school colleagues on a consistent basis, s needed to support student growth and well being.
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Assessment 8 - Teacher Candidate Evaluation - NASPE Specific Teacher Candidate Addendum


Physical Education All-Levels

7. NCATE Category

Physical Education-First Teaching License

8. Grade levels® for which candidates are being prepared

Physical Education K-12

(1) e.g. Early Childhood; Elementary K-6

9. Program Type
Advanced Teaching

First teaching license
Other School Personnel
Unspecified

- - -

10. Degree or award level
Baccalaureate

Post Baccalaureate
Master's

Post Master's
Specialist or C.A.S.
Doctorate
Endorsement only

- - - -

11. Is this program offered at more than one site?
J Yes
§ No

12. If your answer is "'yes" to above question, list the sites at which the program is offered

13. Title of the state license for which candidates are prepared

Physical Education All-Levels

14. Program report status:
g Initial Review

Response to One of the Following Decisions: Further Development Required, Recognition with
Probation, or Not Nationally Recognized

‘§ Response to National Recognition With Conditions



15. State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable
state licensure test for the content field, if the state has a testing requirement. Test information and
data must be reported in Section I11. Does your state require such a test?

B Yes
g No

SECTION I - CONTEXT

1. Description of any state or institutional policies that may influence the application of
AAHPERD/NASPE standards. (Response limited to 4,000 characters)

2. Description of the field and clinical experiences required for the program, including the
number of hours for early field experiences and the number of hours/weeks for student teaching or
internships. (Response limited to 8,000 characters)

3. Description of the criteria for admission, retention, and exit from the program, including
required GPAs and minimum grade requirements for the content courses accepted by the
program. (Response limited to 4,000 characters)

4. Description of the relationship @ of the program to the unit's conceptual framework.
(Response limited to 4,000 characters)

(2): The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.

5. Indication of whether the program has a unique set of program assessments and their

relationship of the program's assessments to the unit's assessment system(S). (Response limited to
4,000 characters)

(3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit
will address under NCATE Standard 2.

6. Please attach files to describe a program of study that outlines the courses and experiences
required for candidates to complete the program. The program of study must include course titles.
(This information may be provided as an attachment from the college catalog or as a student
advisement sheet.)

7. This system will not permit you to include tables or graphics in text fields. Therefore any
tables or charts must be attached as files here. The title of the file should clearly indicate the
content of the file. Word documents, pdf files, and other commonly used file formats are
acceptable.



8. Candidate Information

Directions: Provide three years of data on candidates enrolled in the program and completing the
program, beginning with the most recent academic year for which numbers have been tabulated.
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate
routes, master's, doctorate) being addressed in this report. Data must also be reported separately
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your
data span. Create additional tables as necessary.

Program:
_ # of Cand_idates # of Program
Academic Year Enrolled in the c | %)
Program ompleters
2008-2009 6 3
2007-2008 11 4
2006-2007 10 3

(4) NCATE uses the Title Il definition for program completers. Program completers are persons who have met all the requirements of a state-approved
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

9. Faculty Information

Directions: Complete the following information for each faculty member responsible for
professional coursework, clinical supervision, or administration in this program.

Faculty Member Name

Howard Willis

Highest Degree, Field, &
University(s)

MS Health, PE, & Recreation MS Sport Administration, Grambling State University

Assignment: Indicate the role
of the faculty member(®)

Faculty member in the Kinesiology, Sport, and Leisure Studies Department

Faculty Ran k("

Assistant Professor

Tenure Track

b YES

Scholarship®), Leadership in
Professional Associations, and
Service®:List up to 3 major
contributions in the past 3
years(10)

1. Member, Louisiana Association of Health, Physical Education, Recreation and
Dance (LAHPERD) 2. Member, Southern District of the American Alliance for
Health, Physical Education, Recreation and Dance (SDAAHPERD), 3. Member,
American Alliance for Health, Physical Education, Recreation and Dance
(AAHPERD)

Teaching or other
professional experience in P-

12 schools1)

1. Seven years of teaching experience 2. Certified in K-12 HPE 3. Supervisor of
Kinesiology Student Teachers

Faculty Member Name

Kathy Bayne*

Highest Degree, Field, &
University(s)

MS Health and Physical Education, Louisiana Tech University

Assignment: Indicate the role
of the faculty member(®)

Adjunct, Cooperating Teacher

Faculty Ran k("

Instructor

Tenure Track

e YES

Scholarship®), Leadership in
Professional Associations, and

1. Member, Louisiana Association of Health, Physical Education, Recreation and



Service(:List up to 3 major
contributions in the past 3
years(10)

Dance (LAHPERD) 2. Member, Southern District of the American Alliance for
Health, Physical Education, Recreation and Dance (SDAAHPERD) 3. Member,
American Alliance for Health, Physical Education, Recreation and Dance
(AAHPERD)

Teaching or other
professional experience in P-

12 schools™1)

1. Thirty two years of HPE teaching experience (K-12) 2. Certified HPE teacher 3.
Supervisor of Kinesiology Student Teachers

Faculty Member Name

Phyllis A. Love

Highest Degree, Field, &
University(s)

Ph.D. Exercise Physiology/Biomechanics, Texas Woman'’s University; M.Ed. in
Health and Physical Education, Northeast University; BS in HPE, Northwestern
State University, LA

Assignment: Indicate the role
of the faculty member(®)

Coordinator of Kinesiology

Faculty Ran k("

Professor

Tenure Track

b YES

Scholarship®), Leadership in
Professional Associations, and
Service®:List up to 3 major
contributions in the past 3
years(10)

1. Past-President and Member, Louisiana Association of Health, Physical
Education, Recreation and Dance (LAHPERD) 2. Member, Southern District of the
American Alliance for Health, Physical Education, Recreation and Dance
(SDAAHPERD) 3. Member, American Alliance for Health, Physical Education,
Recreation and Dance (AAHPERD) 4. Member, Louisiana State Physical Education
Standards Committee

Teaching or other
professional experience in P-

12 schools1)

1. Six years of teaching experience 2. Certifications: K-12 HPE 3. Supervisor of
Kinesiology student teachers

Faculty Member Name

Willie Daniel

Highest Degree, Field, &
University(s)

Ed.D. in Educational Administration, University of Colorado, Boulder; MS in
Health and Physical Education, Jackson State University; BS in HPER, Grambling
State University

Assignment: Indicate the role
of the faculty member(®

Head, Department of Kinesiology, Sport, and Leisure Studies

Faculty Rank(")

Professor

Tenure Track

b YES

Scholarship(s), Leadership in
Professional Associations, and
Service:List up to 3 major
contributions in the past 3
years(10)

1. Past-President and Member, Louisiana Association of Health, Physical
Education, Recreation and Dance (LAHPERD) 2. Member, Southern District of the
American Alliance for Health, Physical Education, Recreation and Dance
(SDAAHPERD) 3. Member, American Alliance for Health, Physical Education,
Recreation and Dance (AAHPERD) 4. Vice President of SDAAHPERD

Teaching or other
professional experience in P-

12 schools™1)

1. High school teaching experience (spring 1971) 2. Grant —The National Youth
Sports Program (hired certified public school teachers)

Faculty Member Name

Mamie Hammock*

Highest Degree, Field, &
University(s)

MS in Sport Administration, Grambling State University; BS in Health and
Physical Education, Louisiana Tech University

Assignment: Indicate the role
of the faculty member(®

Adjunct




Faculty Ran k("

Instructor

Tenure Track

e YES

Scholarship(s), Leadership in
Professional Associations, and
service®:List up to 3 major
contributions in the past 3
years(10)

1. Vice-President and Member, Louisiana Association of Health, Physical
Education, Recreation and Dance (LAHPERD); Southern District of the American
Alliance for Health, Physical Education, Recreation and Dance (SDAAHPERD);
and American Alliance for Health, Physical Education, Recreation and Dance
(AAHPERD) 2. LAHPERD Middle School Teacher of the Year 3. Louisiana State
Physical Education Stands Committee 4. Member, LA Department of Education
Committee for GLEs for Physical Education

Teaching or other
professional experience in P-

12 schools1)

1. Thirty one years of teaching experience 2. Certified Physical Education teacher
3. Supervisor of Kinesiology Student Teachers

Faculty Member Name

Aaron Livingston*

Highest Degree, Field, &
University(5)

Ph.D. in Sport Administration, University of New Mexico; MS in Sport
Administration, Grambling State University; BS in Health and Physical Education,
Mississippi Valley State University

Assignment: Indicate the role
of the faculty member(®)

Faculty

Faculty Ran k("

Assistant Professor

Tenure Track

b YES

Scholarship®), Leadership in
Professional Associations, and
Service®:List up to 3 major
contributions in the past 3
years(10)

1.Member, Louisiana Association of Health, Physical Education, Recreation and
Dance (LAHPERD) 2. Member, Southern District of the American Alliance for
Health, Physical Education, Recreation and Dance (SDAAHPERD) 3. Member,
American Alliance for Health, Physical Education, Recreation and Dance
(AAHPERD)

Teaching or other
professional experience in P-

12 schools1)

Faculty Member Name

Mertrude Douglas

Highest Degree, Field, &
University(s)

+30 post Masters Administration M.S. Health and Physical Education, Louisiana
Tech University; BS Health and Physical Education, Grambling College

Assignment: Indicate the role
of the faculty member(®)

Faculty

Faculty Ran k("

Assistant Professor

Tenure Track

e YES

Scholarship®), Leadership in
Professional Associations, and
Service®:List up to 3 major
contributions in the past 3
years(10)

1. Member, Louisiana Association of Health, Physical Education, Recreation and
Dance (LAHPERD) 2. Louisiana Association of African Americans in Higher
Education

Teaching or other
professional experience in P-

12 schools1)

Two years secondary physical education; Instructor in Physical Education,
Director of Intramurals, Director of Multicultural Affairs, Louisiana Tech
University

Faculty Member Name

Obadiah Simmons, Jr.




Highest Degree, Field, &
University(s)

Ph.D., Educational Administration (Higher Education), Texas A%M University;
M.A.T., Physical education, University of North Carolina-Chapel Hill; BS,
Secondary Education (Health, Physical Education and Safety), Grambling State
University

Assignment: Indicate the role
of the faculty member(®)

Faculty

Faculty Rank(")

Associate Professor

Tenure Track

b YES

Scholarship(s), Leadership in

1. Member, Louisiana Association of Health, Physical Education, Recreation and

Professional Associations, and |Dance (LAHPERD) 2. Member, Southern District of the American Alliance for
Service®:List up to 3 major |Health, Physical Education, Recreation and Dance (SDAAHPERD) 3. Member,
contributions in the past 3 American Alliance for Health, Physical Education, Recreation and Dance
years(10) (AAHPERD) 4. Chair, Research (General Division) LAHPERD

Teaching or other
professional experience in P-

12 schools1)

(5) e.g., PhD in Curriculum & Instruction, University of Nebraska.

(6) e.g., faculty, clinical supervisor, department chair, administrator

(7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor

(8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school
personnel.

Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.

(9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are
consistent with the institution and unit's mission.

(10) e.qg., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.

(11) Briefly describe the nature of recent experience in P-12 schools (e.qg. clinical supervision, inservice training, teaching in a PDS) indicating the

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.
SECTION II - LIST OF ASSESSMENTS

1. In this section, list the 6-8 assessments that are being submitted as evidence for meeting the
AAHPERD/NASPE standards. All programs must provide a minimum of six assessments. If your
state does not require a state licensure test in the content area, you must substitute an assessment
that documents candidate attainment of content knowledge in #1 below. For each assessment,
indicate the type or form of the assessment and when it is administered in the program. (Response
limited to 250 characters each field)

Type and Number of | Name of Assessment When the Assessment Is

Type or Form of Assessment (13)

based assessment
(required)

Examination (0091)

Assessment (12) Administered (%)
Assessment #1:
Licensure PRAXIS Il —
assessment, or Physical Education Licensure . .
L Prior to Graduation
other content- Content Examination

Assessment #2:
Content knowledge
in physical
education
(required)

Departmental Level
Examinations




Level | —
Sophomore
Examination

Level Il — Junior
Examination
Level 111 — Senior
Comprehensive
Examination

Level I — upon
completion of 200
level Kinesiology
Classes
Level Il — upon
completion of 300
level Kinesiology
Classes
Level Il — upon
completion of 400
level Kinesiology
Classes

Assessment #3:
Candidate ability to
plan instruction
(required)

Teacher Candidate
Intern Evaluation —
Planning Section

Student Teaching
Evaluation Form
Planning Section

Education 455
During Student
Teaching

Assessment #4:
Internship or
clinical experiences
(required)

Teacher
Candidate/Intern
Evaluation

Student Teacher
Evaluation Form
Management/Instruction/Professional
Development
Section

Education 455
During Student
Teaching

Assessment #5:
Candidate effect on
student learning

Impact on Student
Learning

Student Teacher
Impact on Student

Education 455
During Student

(required) Learning Teaching
Assessment #6:
Additional
eSS Professional Student Teaching Edqcaﬂon 455
RS Teaching Portfolio Portfolio During Student
AAHPERD/NASPE 9 Teaching
standards
(required)
Assessment #7:
Additional Education 402
assessment that Instructional During
Technology Infused .
addresses Lesson Plan Technology Lesson Instructional
AAHPERD/NASPE Plan Technology
standards Integration Course
(optional)
Assessment #8:
Additional . -
assessment that Teacher Candujate SPA Specific Education 455 At
Intern Evaluation (NASPE) Teacher
addresses (Physical Candidate the end of Student
AAHPERD/NASPE ysi Teaching
Education) Addendum
standards
(optional)

(12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
(13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
(14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student

teaching/internship, required courses [specify course title and numbers], or completion of the program).

SECTION Il - RELATIONSHIP OF ASSESSMENT TO STANDARDS

1. For each AAHPERD/NASPE standard on the chart below, identify the assessment(s) in
Section Il that address the standard. One assessment may apply to multiple AAHPERD/NASPE

standards.




#1 #2 #3 #4 #5 #6 #7 #8

ol B B Bl Bed BB e B
_

2. Growth and Development. Physical education teachers understand
how individuals learn and develop and can provide opportunities that bbeeebeb
support their physical, cognitive, social, and emotional development.

4. Management and Motivation. Physical education teachers use an
understanding of individual and group motivation and behavior to create a
safe learning environment that encourages positive social interaction,
active engagement in learning, and self motivation.

6. Planning and Instruction. Physical education teachers plan and
implement a variety of developmentally appropriate instructional strategies
to develop physically educated individuals, based on state and national
(NASPE K-12) standards.

x| x| = | =x ]| =x | =] =x| =x
_

8. Reflection. Physical education teachers are reflective practitioners who
evaluate the effects of their actions on others (e.g., students,
parents/guardians, fellow professionals), and seek opportunities to grow
professionally.

el o] x| x| s sx| x| =x
_

10. Collaboration. Physical education teachers foster relationships with
colleagues, parents/guardians, and community agencies to support e e e be beb
students' growth and well being.

e e e be b e b

7
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SECTION IV - EVIDENCE FOR MEETING STANDARDS

DIRECTIONS: The 6-8 key assessments listed in Section Il must be documented and discussed in
Section IV. The assessments must be those that all candidates in the program are required to complete
and should be used by the program to determine candidate proficiencies as expected in the program
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would
be appropriate. Assessments have been organized into the following three areas that are addressed in
NCATE’s unit standard 1:

o Content knowledge (Assessments 1 and 2)



o Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
e Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional
knowledge. If this is the case, assessments that combine content and professional knowledge may be
considered "content knowledge™ assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5
(below). This document should be attached as directed.

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section
[11. Cite SPA standards by number, title, and/or standard wording.

3. A brief analysis of the data findings;

4. An interpretation of how that data provides evidence for meeting standards, indicating the specific
SPA standards by number, title, and/or standard wording; and

5. Attachment of assessment documentation, including:

(a) the assessment tool or description of the assignment;

(b) the scoring guide for the assessment; and

(c) candidate data derived from the assessment.

It is preferred that the response for each of 5a, 5b, and 5c¢ (above) be limited to the equivalent of five
text pages, however in some cases assessment instruments or scoring guides may go beyond five
pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure
data, and (b) for some assessments, data may not yet be available.

1. State licensure tests or professional examinations of content knowledge. AAHPERD/NASPE
standards addressed in this entry could include but are not limited to Standard 1. If your state does not
require licensure tests or professional examinations in the content area, data from another assessment
must be presented to document candidate attainment of content knowledge. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 1 - PRAXIS Il Licensure Exam

See Attachments panel below.

2. Assessment of content knowledge in the field of physical education. AAHPERD/NASPE
standards addressed in this assessment could include but are not limited to Standard 1. Examples of

assessments include comprehensive examinations, GPAs or grades,(1®) and portfolio tasks.(16)
(Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V




Assessment 2 - Departmental Level Exams

See Attachments panel below.

(15) If grades are used as the assessment or included in the assessment, provide information on the criteria for those grades and describe how they
align with the specialty standards

(16) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be
considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included are discrete items.

In this case, some of the artifacts included in the portfolio may be considered individual assessments.

3. Assessment that demonstrates candidates can effectively plan classroom instruction.
AAHPERD/NASPE standards that could be addressed in this assessment include but are not limited to
Standard 6. Examples of assessments include the evaluation of candidates’ abilities to develop lesson or

unit plans, individualized educational plans, needs assessments, or intervention plans. (Assessment
Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 3 - Teacher Candidate/Intern Evaluation - Planning Section

See Attachments panel below.

4. Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied

effectively in practice.(17) This assessment would be applicable to all AAHPERD/NASPE standards.
The assessment instrument used in the internship or other clinical experiences should be submitted.
(Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 4 - Teacher Candidate/Intern Evaluation - Management/Instruction/Professional Development Section

See Attachments panel below.

(17) NCATE will provide a link to a sample response for this requirement.

5. Assessment that demonstrates candidate effects on student learning and the creation of
supportive learning environments for student learning. AAHPERD/NASPE standards that could be
addressed in this assessment include but are not limited to Standards 7 and 8. Examples of assessments
include those based on student work samples, portfolio tasks, case studies, follow-up studies, and
employer surveys. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 5 - Impact on Student Learning

See Attachments panel below.



6. Additional assessment that addresses AAHPERD/NASPE standards. Examples of assessments
include evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1,
and follow-up studies. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 6 - Professional Teaching Portfolio

See Attachments panel below.

7. Additional assessment that addresses AAHPERD/NASPE standards. Examples of assessments
include evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1,
and follow-up studies.

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 7 - Technology Infused Lesson Plan

See Attachments panel below.

8. Additional assessment that addresses AAHPERD/NASPE standards. Examples of assessments
include evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1,
and follow-up studies.

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 8 - Teacher Candidate Evaluation - NASPE Specific Teacher Candidate Addendum

See Attachments panel below.

SECTION YV - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1. Evidence must be presented in this section that assessment results have been analyzed and
have been or will be used to improve candidate performance and strengthen the program. This
description should not link improvements to individual assessments but, rather, it should
summarize principal findings from the evidence, the faculty’'s interpretation of those findings, and
changes made in (or planned for) the program as a result. Describe the steps program faculty has
taken to use information from assessments for improvement of both candidate performance and
the program. This information should be organized around (1) content knowledge, (2) professional
and pedagogical knowledge, skill, and dispositions, and (3) student learning.

(Response limited to 12,000 characters)

1. Content Knowledge

Reflecting on the assessment’s results dealing with Content Knowledge, faculty are realigning course
requirements in classes that address movement forms to assess an understanding of learning and
development. The lower level courses have been reassigned from a faculty member with a Masters



degree to a faculty member with a terminal degree. This faculty member is collaborating with the faculty
eaching the upper division courses. The textbooks used in these courses have also been updated. Exam
guestions have been more aligned with types of questions used with the PRAXIS and the Departmental
Level Exams.

Faculty agree that the optional course KNES 349 — Accountability in Kinesiology has had a positive
ffect on student’s content knowledge. The course will not only continue to provide self-testing
opportunities for students prior to taking the PRAXIS exam, but faculty who teach the class are
evaluating specific elements that are *approaching acceptable or acceptable’ on the PRAXIS exam
scores to determine not only what the specific student needs are to improve, but in what classes in the
program need to serve the students better.

‘ ith a more in depth analysis of data from the Departmental Level Exams, faculty have noted specific

| lasses that need to re-evaluate either the content and/or the approach to teaching to especially reach the
reshman and sophomore students. This will have a positive effect on the retention of pedagogy majors.
Faculty are collaborating regarding analyzing the student’s test results prior to retakes. Faculty are now
providing students with direction regarding learning how to read test questions and evaluate possible
answers. Class test questions are being restructured to resemble those of the Departmental Level Exams
and faculty reviewing “why” the students may have missed certain questions.

A weak point noted by faculty within the department is a need for better understanding by those teaching
echniques and methods courses of what is exactly needed for the teacher candidate portfolio. To
enhance the program and the student’s ability to develop a professional portfolio, Kinesiology faculty
are collaborating with Curriculum and Instruction faculty prior to the seminar and student teaching
experiences.

Departmental student teacher supervisor(s) have noted during the analysis of data that
Kinesiology/Pedagogy teacher candidates perform at acceptable levels. Even with these findings, the
difficulty in using only the COE Teacher Candidate Evaluation form has been discussed over time with
he College Supervisor of Student Teachers. Kinesiology faculty have suggested changes to reflect the
SPA specific areas. In response to the Reviewer’s comments and these discussions, a SPA Specific
NASPE) Teacher Candidate Addendum has been constructed using the NASPE 2001 Rubric of
Standards/Indicators (to be updated with newer standards). This will give the faculty a better
nderstanding of the standards that the teacher candidate is meeting during student teaching. Faculty in
ethods courses are now utilizing the addendum to prepare candidates for the student teaching
experience.

2. Professional and pedagogical knowledge, skills, and dispositions

A weak point noted by faculty is the teacher candidate’s ability to create appropriate instruction for a
diverse group. To enhance the program the course involving adapted physical education has been
edesigned to address the needs of pedagogy majors. In addition, faculty are collaborating in planning
or expected outcomes in the methods and adapted physical education classes. Also the Department is
equiring a designated number of observation hours in an adapted physical education class.

he analysis of data with respect to instruction showed the faculty that teacher candidates, although

any were meeting the target level, most would benefit from more opportunities to actually teach a
ariety of age groups. In order to accomplish this, the methods classes will be offered at the Lab schools
elementary, middle, and high school) on campus.

3. Student learning

After viewing the analysis of data regarding impact on student learning during student teaching,
Kinesiology faculty decided that teacher candidates should experience this earlier. Therefore the
ethods faculty and the measurement and evaluation faculty will collaboratively incorporate a mini
ersion of the impact on student learning assignment beginning in the Fall, 2010.



SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1. Describe what changes or additions have been made in response to issues cited in previous
recognition report. List the sections of the report you are resubmitting and the changes that have
been made. Specific instructions for preparing a revised report or a response to condition report
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4
(Response limited to 24,000 characters.)

In response to conditions the following changes and/or additions have been made:

Candidate Information - Revised information for Academic Years to reflect data span for years 2006-07,
2007-08, and 2008-09. The number of candidates enrolled in the program refers to teacher candidates
who have been accepted into the Degree Program and who are matriculating through the Pedagogy
Curriculum.

Faculty Information - * indicates faculty members who are no longer employed in the department but
who were employerd during the reporting period.

Faculty Information - Revised Faculty Information Chart to reflect current faculty responsible for
professional coursework, clinical supervision, and administration of program.

MODIFICATIONS TO ASSESSMENTS (SECTION I1)

(1) Revised the names under the type or form of Assessment 2 to be more specific.

(2) Revised Assessment 3 to be more specific by using the Planning Section of the Teacher Candidate
Intern Evaluation form.

(3) Revised Assessment 5 to reflect the Impact on Student Learning project completed by all candidates
during student teaching.

(4) Moved Oral Presentation of Portfolio from Assessment 8 to Assessment 6 and combined with
Written Portfolio Assessment (to replace Field Experience Student Evaluation).

(5) Removed Assessment 7 — Departmental Dispositions and replaced with Technology Infused Lesson
Plan.

(6) Added SPA Specific (NASPE) Teacher Candidate Evaluation Addendum as Assessment 8.

MODIFICATIONS TO RELATIONSHIP OF ASSESSMENTS TO STANDARDS (SECTION I11)
(1) Revisions were made, in response to the reviewers’ comments, to identify the NASPE Standards that
were truly aligned with each assessment.

EVIDENCE FOR MEETING STANDARDS (SECTION 1V)

(1) A revised Assessment 1-PRAXIS 11 — Physical Education Content Examination (0091) includes a
table aligning the NASPE standards with the PRAXIS Content Knowledge elements, a summary chart
of data findings, and a table comparing the teacher candidate’s performance to the other examinees
across the nation who took the same form of the test at the same national administration or comparable
time period. By revising in response to comments from reviewers a clearer determination of the NASPE
Standards that are truly aligned with the PRAXIS Content Exam are shown.

(2) A revised Assessment 2 — Departmental Level Examinations in response to comments from
reviewers include: eliminating questions that were repeated, eliminating questions that were from other
concentrations, a clear alignment of Level Exams questions with required courses, a clear alignment of
Level Exam questions with NASPE Standards, performance of candidates on exam questions by
aligning them with specific NASPE standard indicators, and the analysis of data to show how candidates
performed on each Level Exam by standard. These adjustments have resulted in clearer determination of
the NASPE Standards that are truly aligned with the Level Exams.




3) A revision of Assessment 3 to the Teacher Candidate Intern Evaluation — Planning Section was in
esponse to the reviewer’s comments regarding eliminating co-mingled student assessment among
ultiple NASPE Standards. The Planning Section of the Teacher Candidate Intern Evaluation form was
xamined separately using a larger sample of teacher candidates resulting in a much clearer
etermination of which NASPE Standards were aligned with the Planning Section. Addition of the
NASPE standards to the form shows an alignment with the components of the Domain I-Planning. There
is also an addition of a data table showing all elements of the domain with respect to teacher candidate
cores.

4) The revision of Assessment 4 — Teacher Candidate/Intern Evaluation includes the addition of the
NASPE standards that specifically align with the particular element included on the Teacher Candidate
Evaluation form and the addition of a Teacher Candidate Evaluation Data Table. Only three sections
Management, Instruction, and Professional Development) were used in this assessment. In response to
omments from reviewers, a SPA Specific (NASPE) Teacher Candidate Evaluation has been added as
ssessment 8.

7) The revision of Assessment 5 resulted in a change to the Impact on Student Learning and the use of a
larger sample for data analysis. A description of the assignment, a scoring rubric with NASPE Standard
indicators, and a data analysis table have been added.

8) The revision of Assessment 6 — Professional Teaching Portfolio includes moving the oral
resentation of the Portfolio from Assessment 8 to Assessment 6 and combining the evaluation with the
ritten portfolio. The description of the assignment, a scoring rubric with NASPE Standard indicators,
nd a data analysis table is included.

9) A new Optional Assessment 7 — Technology Infused Lesson Plan was added. This replaced the
riginal Assessment 7- Departmental Dispositions in response to reviewer’s comments. A new
escription, alignment, summary, and interpretations section has been added. A description of the
echnology infused lesson plan assignment, two rubrics (reflecting updating of rubric) with NASPE
tandard indicators and two data analysis tables are included.

10) An addition of Assessment 8 Teacher Candidate Intern Evaluation (Physical Education), the SPA
pecific (NASPE) Teacher Candidate Addendum, was in accordance with the recommendation of the
eviewers. The description, alignment, summary, and interpretation section has been added along with
he rubric (based on the 2001 NASPE Standards/Rubrics) and data analysis tables that will be used.

Please click "*Next"

This is the end of the report. Please click "Next" to proceed.
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This report is in response to a(n):
g Initial Review

‘§ Revised Report
g Response to Conditions Report

Program(s) Covered by this Review

[Educational Leadership-Principal

Program Type

Other School Personnel

Award or Degree Level(s)
Master's

Post Master's
Specialist or C.A.S.
Doctorate

g Endorsement only

- - -

PART A - RECOGNITION DECISION

SPA Decision on NCATE recognition of the program(s):
g Nationally recognized
g Nationally recognized with conditions

§ Further development required OR Nationally recognized with probation OR Not nationally
recognized [See Part G]

Test Results (from information supplied in Assessment #1, if applicable)
The program meets or exceeds an 80% pass rate on state licensure exams:



Yes

No

Not applicable

Not able to determine

- - -

Comment:
Candidates in the program are required to take the SLLA exam which is aligned to the ELCC standards;
however, the report states: "Data for this assessment is not available at this time. The first cohort will not
complete the program until Summer 2009." Therefore, it is not possible to determine if there is an 80%
pass rate on the state licensure exam. Candidates who achieve a score of 168 are determined to have
achieved proficiency in the competency areas assessed by the SLLA examination for school building
level leaders as determined by the Educational Testing Service and the state of Louisiana.

Summary of Strengths:

PART B - STATUS OF MEETING SPA STANDARDS

Standard 1.0: Candidates who complete the program are educational leaders who have the
knowledge and ability to promote the success of all students by facilitating the development,
articulation, implementation, and stewardship of a school vision of learning supported by the
school community.

1.1 Develop a School Vision of Learning.
Met Met with Conditions Not Met

3 3 i

Comment:
See comments in Part C.1, C.2, and C.3 of this report.

1.2 Articulate a School Vision of Learning.
Met Met with Conditions Not Met

3 il A

Comment:
'See comments in Part C.1, C.2, and C.3 of this report.

1.3 Implement a School Vision of Learning.
Met Met with Conditions Not Met

3 3 i

Comment:

See comments in Part C.1, C.2, and C.3 of this report.



1.4 Steward a School Vision of Learning.
Met Met with Conditions Not Met

3 il A

Comment:

See comments in Part C.1, C.2, and C.3 of this report.

1.5 Promote Community Involvement in School Vision.
Met Met with Conditions Not Met

3 3 i

Comment:

'See comments in Part C.1, C.2, and C.3 of this report.

Standard 2.0: Candidates who complete the program are educational leaders who have the
knowledge and ability to promote the success of all students by promoting a positive school culture,
providing an effective instructional program, applying best practice to student learning, and
designing comprehensive professional growth plans for staff.

2.1 Promote a Positive School Culture.
Met Met with Conditions Not Met

3 3 i

Comment:

'See comments in Part C.1, C.2, and C.3 of this report.

2.2 Provide Effective Instructional Program.
Met Met with Conditions Not Met

3 il A

Comment:

See comments in Part C.1, C.2, and C.3 of this report.

2.3 Apply Best Practice to Student Learning.
Met Met with Conditions Not Met

3 3 i

Comment:

'See comments in Part C.1, C.2, and C.3 of this report.

2.4 Design Comprehensive Professional Growth Plans.
Met Met with Conditions Not Met

3 3 i



Comment:

See comments in Part C.1, C.2, and C.3 of this report.

Standard 3.0: Candidates who complete the program are educational leaders who have the
knowledge and ability to promote the success of all students by managing the organization,
operations, and resources in a way that promotes a safe, efficient, and effective learning

environment.

3.1 Manage the Organization.

Met Met with Conditions Not Met
il | il | |

Comment:

'See comments in Part C.1, C.2, and C.3 of this report.

3.2 Manage the Operations.
Met Met with Conditions Not Met

3 il A

Comment:

See comments in Part C.1, C.2, and C.3 of this report.

3.3 Manage the Resources.
Met Met with Conditions Not Met

3 3 i

Comment:

'See comments in Part C.1, C.2, and C.3 of this report.

Standard 4.0: Candidates who complete the program are educational leaders who have the
knowledge and ability to promote the success of all students by collaborating with families and
other community members, responding to diverse community interests and needs, and mobilizing

community resources.

4.1 Collaborate with Families and Other Community Members.
Met Met with Conditions Not Met

3 3 i

Comment:

'See comments in Part C.1, C.2, and C.3 of this report.

4.2 Respond to Community Interests and Needs.
Met Met with Conditions Not Met

3 il A



Comment:

See comments in Part C.1, C.2, and C.3 of this report.

4.3 Mobilize Community Resources.
Met Met with Conditions Not Met

3 3 i

Comment:

'See comments in Part C.1, C.2, and C.3 of this report.

Standard 5.0: Candidates who complete the program are educational leaders who have the
knowledge and ability to promote the success of all students by acting with integrity, fairly, and in
an ethical manner.

5.1 Acts with Integrity.
Met Met with Conditions Not Met

3 3 i

Comment:

See comments in Part C.1, C.2, and C.3 of this report.

5.2 Acts Fairly.
Met Met with Conditions Not Met

3 il A

Comment:

'See comments in Part C.1, C.2, and C.3 of this report.

5.3 Acts Ethically.
Met Met with Conditions Not Met

3 3 i

Comment:

See comments in Part C.1, C.2, and C.3 of this report.

Standard 6.0: Candidates who complete the program are educational leaders who have the
knowledge and ability to promote the success of all students by understanding, responding to, and
influencing the larger political, social, economic, legal, and cultural context.

6.1 Understand the Larger Educational Context.
Met Met with Conditions Not Met

3 3 i

Comment:



'See comments in Part C.1, C.2, and C.3 of this report.

6.2 Respond to the Larger Educational Context.

Met Met with Conditions Not Met
3 3 A
Comment:
'See comments in Part C.1, C.2, and C.3 of this report.
6.3 Influence the Larger Educational Context.
Met Met with Conditions Not Met
3 3 A
Comment:

See comments in Part C.1, C.2, and C.3 of this report.

Standard 7.0: Internship. The internship provides significant opportunities for candidates to
synthesize and apply the knowledge and practice and develop the skills identified in Standards 1-6
through substantial, sustained, standards-based work in real settings, planned and guided
cooperatively by the institution and school district personnel for graduate credit.

7.1 Substantial.

Met Met with Conditions Not Met
A il | il |
Comment:
7.2 Sustained.
Met Met with Conditions Not Met
| B il |
Comment:
7.3 Standards-based.
Met Met with Conditions Not Met
il | il | A
Comment:

See comments in Part C.2 of this report.

7.4 Real Settings.



Met Met with Conditions Not Met
| il | il |

Comment:

7.5 Planned and Guided Cooperatively.

Met Met with Conditions Not Met
| B il |
Comment:
|
7.6 Credit.
Met Met with Conditions Not Met
A il | il |
Comment:

PART C - EVALUATION OF PROGRAM REPORT EVIDENCE

C.1. Candidate knowledge of content

Assessment #2: The Course Grades assessment is vague and not clearly aligned to any specific standard
elements. The course descriptions are vague and are aligned loosely to the ELCC standards as a whole
(e.g., 1.0, 2.0, 3.0) rather than specific standard elements (e.g., 1.1 versus 1.3 versus 2.4). For instance,
EDLD 501 is tied to ELCC standards 2.0, 5.0, and 6.0 - the course description states: "Provides
candidates with fundamental concepts of American school law and its application to real school
settings.” For this assessment to provide evidence of meeting standards, the program would have to
provide more specific course descriptions of activities, lectures, readings, etc. that have specific
alignment to concepts found within the standard elements in 2.0, 5.0, and 6.0. Thus, the concern stated
in the last report still stands:"To use grades as evidence, the program report must describe how the
content that candidates have studied aligns with ELCC Standards, and to what level of proficiency in
those standards the grades represent.”

In Assessment #6, the Capstone Project 11 Problems and Issues in Education assessment, candidates are
required to engage in a research project focusing on accurately using, interpreting, and communicating
assessment results to stakeholders. Successful educational leaders must be capable of identifying,
clarifying and addressing obstacles to student learning and to effectively and accurately communicate
best practices in instruction and assessment. The instructions for completing the assignment (part 5A) is
missing. In addition, the scoring rubric is missing (part 5B) from the report. A data chart (part 5C) is
presented but it is not structured to show specific data on candidate proficiency on any single standard
element. Instead groups of subelements have been combined, and data are presented separately - but do
not relate to any single standard element. This is the same problem as was found in the report. The
previous report from ELCC stated: "This assessment does not have a scoring rubric that is designed to
measure candidate proficiency on specific tasks. Rubrics are not properly aligned, and group standard
elements and subelements. Rubric criteria are not specific enough and do not utilize the language of




ELCC Standards. The assessment is not broad enough. As described, it only covers several standard sub-
lements, therefore, it is not demonstrated that candidates are being assessed on the depth and scope of
ny particular standard element. Also, the associated rubric groups elements and sub-elements together

in one criterion making it impossible to determine candidate mastery of an entire element."

C.2. Candidate ability to understand and apply pedagogical and professional content
knowledge, skills, and dispositions

While an assessment description (5A) has been provided for Assessment #3, the Vision Assessment,
outlining the assignment and cross-referenced to specific standard sub-elements, the assessment only
covers a few sub-elements (e.g., 1.2b, or 1.3a, or 1.4a) - and lacks depth and scope to assess any
particular standard element in its entirety (e.g., 1.2, 1.3, or 1.4). A data chart is given, but the scoring
rubric is missing from the report.

Assessment #4: The intent of the Internship assessment is to provide candidates opportunities to engage
in substantial, sustained, standards-based real life intern activities that are planned and guided
cooperatively by university faculty and school district personnel and to reflect on administrative practice
for appropriately adjusting their skills in order to optimize the learning environment for all stakeholders.
The Internship evaluation form which outlines specific skills that are aligned to specific ELCC standard
elements is not aligned to the scoring rubric data table. A scoring rubric is missing from the report - it is
unclear if candidates will engage in the skills outlined on the evaluation form as these are different skills
from those listed in the suggested activities outline given to the internship mentor, and are different from
the items listed on the data table. The evaluation form asks mentors to check "Outstanding™ or "Needing
Attention,” while the scoring rubric data table is categorized by "Target,” "Acceptable,” "Unacceptable."
Which is the right form used to evaluate candidate skill competencies and what are the criteria definition
for judging each of these categories? How does that align to the competencies outlined in the ELCC
standard elements?

Assessment #7: The instructions to candidates for completing the assessment is missing from this report
(part 5A). For this assessment, a “PowerPoint presentation of site visits/field experiences” was assessed.
The activities that the candidates performed while conducting site visits are embedded in additional
standard subelements (i.e., 5.1a; 5.2a; 6.1c; 6.1f; 6.1h; 6.2a and 6.2c) and are also assessed when
presenting the Electronic Portfolio PowerPoint presentation, but no instructions are given for completing
the activity nor are the expectations set for completing this assessment activity. The standard elements
are listed in a generic rubric but it is not clear what the rubric is intended to evaluate. What is the
performance being evaluated? What are the observable differences in expectation between "Target",
"Acceptable”, and "Unacceptable” categories?

C.3. Candidate effects on P-12 student learning

Assessment #5, a survey-based assessment, states: "Please mark the rating that best reflects your
evaluation of GSU’s Educational Leadership Program." It is not clear how the use of this survey to
evaluate the program will adequately measure program candidates' abilities as leaders to support P-12
student learning. This is an assessment of the program, not an assessment of candidates' leadership skills
- as perceived by program graduates or by others.

PART D - EVALUATION OF THE USE OF ASSESSMENT RESULTS

Evidence that assessment results are evaluated and applied to the improvement of candidate
performance and strengthening of the program (as discussed in Section V of the program report)



It is impossible at this time to apply assessment results to program improvement, as the scoring rubrics
and assessment descriptions are missing from several assessments.

PART E - AREAS FOR CONSIDERATION

Areas for consideration

More work is needed to design assessment activities and scoring rubrics that are designed to measure
candidate competency on specific standard elements (e.g., 1.2, 2.3). Essential parts of the report are
missing (parts 5A, 5B) from the assessments. Faculty are strongly encouraged to visit the NCATE
webinars on rubric development and contact the ELCC Coordinator for assessment design questions.

The program needs to link ALL assessments and activities, ALL rubics, and ALL data tables (instead of
just "Data Summaries"), to ELCC Standards elements.

The program needs to broaden its assessments to ensure that standard elements are being assessed (e.g.
1.2, 1.3) and not one or just a few sub-elements (e.g., 4.2 a).

PART F - ADDITIONAL COMMENTS

F.1. Comments on Section | (Context) and other topics not covered in Parts B-E:

F.2. Concerns for possible follow-up by the Board of Examiners:

PART G - DECISIONS

Please select final decision:
§ The program does not currently satisfy SPA requirements for national recognition. See below for
details.

PROGRAM DOES NOT MEET SPA REQUIREMENTS FOR NATIONAL RECOGNITION

Terms and Subsequent Actions

§ Further Development Required: The program does not satisfy SPA requirements for national
recognition. The program has one more opportunity to submit a revised report addressing unmet
standards and other concerns noted in the recognition report. The deadline for this report is cited
below. After this date, NCATE will not accept a revised report. However, the institution may submit
a new program report (rather than a revised report) addressing all standards, at either Mar. 15 or
Sept. 15 of a calendar year (submission dates for new program reports). In states that require
NCATE program review, another program report must be submitted before the next NCATE
accreditation visit.

Comment on decision:

erms indicated in Part G of the previous national recognition report, NCATE and ELCC have agreed to

Ithough the program has exhausted its opportunity to submit another revised report according to the
t
extend the timeframe in order to give the program additional time and opportunity to address remaining




Iconcerns. A second and final revised report may be submitted no later than September 15, 2010.

Please click ""Next"

This is the end of the report. Please click "Next" to proceed.



NATIONAL RECOGNITION REPORT
Initial Preparation of Early Childhood Education
Teachers

NCATE recognition of this program is dependent on the review of the program by representatives of the
National Association for the Education for Young Children (NAEYC).

Cover Page

Name of Institution
Grambling State University, LA

Date of Review
MM DD YYYY
o2 /for /2010

This report is in response to a(n):
g Initial Review

‘§ Revised Report
g Response to Conditions Report

Program covered by this Review
Early Childhood PK-3

Program Type
§ First Teaching License

Award or Degree Level(s)
1 Baccalaureate

g Post Baccalaureate
§ Master's

PART A - RECOGNITION DECISION

SPA Decision on NCATE Recognition of the Program(s):
g Nationally recognized
‘§ Nationally recognized with conditions

g Further development required OR Nationally recognized with probation OR Not nationally
recognized [See Part G]

Test Results (from information supplied in Assessment #1, if applicable)
The program meets or exceeds an 80% pass rate on state licensure exams:



Yes

No

Not applicable

Not able to determine

- - -

Comment:
Determined in previous review to be not applicable.

Summary of Strengths:
The program has made some notable improvements in providing evidence consistent with the standards.

PART B - STATUS OF MEETING SPA STANDARDS

Standard 1. Promoting Child Development and Learning. Candidates use their understanding of
young children's characteristics and needs, and of multiple interacting influences on children's
development and learning, to create environments that are healthy, respectful, supportive, and challenging
for all children.

Met Met with Conditions Not Met
| il | il |

Comment:

The program lists the following assessments as meeting this standard:

Assessment 1, Praxis 1l Early Childhood Education, provides some evidence of the standard; however,
the data from this assessment do not indicate that candidates (three total over two years) achieved
competence in the standard.

Assessment 2, grades in required early childhood courses, consisted of a chart showing course prefixes,
course titles, alignment with the NAEY C standards, and percentage of candidates in each course
meeting the minimum expectations. The information provided shows alignment with the standard for 10
of the 11 courses, and candidate data indicate that 100 percent of the candidates meet the minimum
expectations. There was no advising sheet, description of the course, or copy of the institution’s grade
policy or definitions for grades attached for the reviewers to determine the level of performance.

Assessment 3, written lesson plan, is a two-part assessment. The first part is a submission of a lesson
plan written by the candidate, and the second part involves the on-site execution of the lesson plan
during the student teaching experience. The program report indicates that there is an alignment with
Standard 1 and the written lesson plan portion of the assessment. The scoring rubrics indicate that the
candidates must use their knowledge and understanding of individual children’s needs and
characteristics and create appropriate learning environments. Data reported that the candidates scores are
satisfactory and above.

Assessment 4, student teacher evaluations for candidates, occur three to five times during the student
teaching experience. The assessment provides evidence of the standard, and candidates' performance is
documented in the acceptable to excellent range.




ssessment 6, the early childhood thematic unit plan, is a new assessment that indicates alignment with
he standard and will potentially provide evidence for the standard; however, no candidate data are
eported for this new assessment.

ssessment 7, the technology-infused lesson plan, is an assessment that requires candidates to plan and
esign a technology-infused lesson plan in early childhood education. The scoring rubric indicated that
here was a scoring item aligned with the standard.

ssessment 8, the early childhood lesson plan assessment, requires candidates to plan and implement a

lesson that is developmentally and age appropriate. The scoring rubric provides evidence that candidates
reate healthy and supportive environments for young children; however, candidate performance for the
ne year of data reported indicated that candidates were not competent for the standard.

ogether, three assessments (Assessments 3, 4, and 7) provide the strongest evidence that the standard is
et.

Standard 2. Building Family and Community Relationships. Candidates know about, understand,
and value the importance and complex characteristics of children's families and communities. They use
this understanding to create respectful, reciprocal relationships that support and empower families, and to
involve all families in their children's development and learning.

Met Met with Conditions Not Met
il | i il |

Comment:

The program lists the following assessments as meeting this standard:

Assessment 1, Praxis Il: Early Childhood Education, was indicated in the NAEYC standard chart, but no
description was provided of how this assessment supplies evidence of the standard.

Assessment 2, grades in required early childhood courses, consisted of a chart showing course prefixes,
course titles, alignment with the NAEY C standards, and percentage of candidates in each course
meeting the minimum expectations. The information provided shows alignment with the standard for
two of the 11 courses, and candidate data indicate that 100 percent of the candidates meet the minimum
expectations. There was no course description available for the ED300 course, and the reviewers were
not able to determine an alignment with this course; however, an alignment with ED317 was noted.
There was no institution policy or definitions of grades attached for the reviewers to determine the level
of performance.

Assessment 4, student teacher evaluations, was indicated on the NAEYC standards chart as an
assessment providing evidence for Standard 2. The reviewers found an item on the teacher
candidate/intern evaluation form (V12) that had a direct alignment but could not find data showing that
this assessment provided evidence that candidates are competent in building family and community
relationships.

Assessment 6, the early childhood thematic unit plan, is a new assessment that indicates alignment with
the standard and will potentially provide evidence for the standard; however, no candidate data are
reported for this new assessment.

The scoring rubric for Assessment 8, the early childhood lesson plan, provides some evidence that
candidates involve parents/families in the learning process; however, the candidate performance data




indicated that candidates did not achieve competence in the standard.

In the evidence provided for this standard the reviewers found only minimal alignment and
ocumentation of competence that candidates know about, understand, and value the importance and
omplex characteristics of children’s families and communities.

Standard 3. Observing, Documenting, and Assessing to Support Young Children and Families.
Candidates know about and understand the goals, benefits, and uses of assessment. They know about and
use systematic observations, documentation, and other effective assessment strategies in a responsible
way, in partnership with families and other professionals, to positively influence children's development

and learning.

Met Met with Conditions Not Met

| B il |
Comment:

The program lists the following assessments as meeting this standard:

Assessment 1, Praxis 1l Early Childhood Education, provides some evidence of the standard; however,
the data from this assessment do not indicate that candidates (three total over two years) achieved
competence in the standard.

Assessment 2, grades in required early childhood courses, consisted of a chart showing course prefixes,
course titles, alignment with the NAEY C standards, and percentage of candidates in each course
meeting the minimum expectations. The information provided shows alignment with the standard for six
of the 11 courses, and candidate data indicate that 100 percent of the candidates meet the minimum
expectations. There was no advising sheet, description of some courses, or copy of the institution’s
grade policy or definitions for grades attached for the reviewers to determine the level of performance.

Assessment 3, written lesson plan: The program report indicates that there is an alignment with the
standard for the assessment. The scoring rubric indicates that the candidates must know about and use
their knowledge of assessments. Data provided show that candidates scores are satisfactory and above.

Assessment 4, student teacher evaluations, were indicated as providing evidence for Standard 3. Items
on the teacher candidate/intern evaluation form were directly aligned, and data provide evidence that
candidates know about and use systematic observations, documentation, and other effective assessment
strategies.

Assessment 5, impact on student learning, requires candidates to plan and teach a complete unit and
calculate their impact on student learning in their assigned classroom. A scoring rubric shows alignment
of the assessment items (assessment design, data analysis, and interpretation/reflection) to the standard.
Data discussed but not presented in a chart form indicate that of the five candidates who have completed
this assessment, all scored either acceptable or target (the highest possible score).

Assessment 7, the technology-infused lesson plan, requires candidates to plan and design a technology-
infused lesson plan in early childhood education. The scoring rubric indicated that there was a scoring
item (assessment strategies) aligned with the standard that allowed candidates to develop and describe
multiple assessments, including pre-assessments, an authentic assessment, and an innovative
assessment. This assessment provided some evidence of the standard, and candidate performance data
indicated that candidates know and understand how to use assessments.




he scoring rubric for Assessment 8, the early childhood lesson plan, provides some evidence of
lignment with the standard; however, the candidate performance data indicated that candidates had not
chieved competence in the standard.

Standard 4. Teaching and Learning. Candidates integrate their understanding of and relationships
with children and families; their understanding of developmentally effective approaches to teaching and
learning; and their knowledge of academic disciplines to design, implement, and evaluate experiences
that promote positive development and learning for all children.

Met Met with Conditions Not Met
| il | il |

Comment:

The program lists the following assessments as meeting this standard:

Assessment 1, Praxis Il: Early Childhood Education, provides some evidence of the standard; however,
the data from this assessment do not indicate that candidates (three total over two years) achieved
competence in the standard.

Assessment 2, grades in required early childhood courses, shows alignment with the standard for eight
of the 11 courses, and candidate data report that 100 percent of the candidates meet the minimum
expectations. There was no advising sheet, description of the course, or copy of the institution’s grade
policy or definitions for grades attached for the reviewers to determine the level of performance.

Assessment 3, written lesson plan: The program report indicates that there is an alignment with the
standard for this assessment. The scoring rubric and data presented show that candidates’ scores are
satisfactory and above.

Assessment 4, student teacher evaluations, was indicated as providing evidence for Standard 4. Items on
the teacher candidate/intern evaluation form were directly aligned, and data provide evidence of the
standard.

Assessment 5, impact on student learning requires candidates to plan and teach a complete unit and
calculate their impact on student learning in their assigned classroom. A scoring rubric shows alignment
of the assessment items (data analysis and interpretation/reflection) to the standard. Data discussed but
not presented in a chart form indicate that of the five candidates who have completed this assessment, all
scored either acceptable or target (the highest possible score).

Assessment 6, the early childhood thematic unit plan, is a new assessment that indicates alignment with
the standard and will potentially provide evidence for the standard; however, no candidate data are
reported for this new assessment.

The scoring rubric for Assessment 7, the technology-infused lesson plan, indicated that there was a
scoring item (instructional strategies) aligned with the standard that allowed candidates to use
instructional strategies to incorporate technological resources that are age and developmentally
appropriate. This assessment provided some evidence of the standard, and candidate performance data
indicated that candidates know and understand how to use assessments.

The scoring rubric for Assessment 8, the early childhood lesson plan, provides some evidence of
alignment with the standard; however, the candidate performance data indicated that candidates had not
achieved competence in the standard.




Standard 5. Becoming a Professional. Candidates identify and conduct themselves as members of
the early childhood profession. They know and use ethical guidelines and other professional standards
related to early childhood practice. They are continuous, collaborative learners who demonstrate
knowledgeable, reflective, and critical perspectives on their work, making informed decisions that
integrate knowledge from a variety of sources. They are informed advocates for sound educational
practices and policies.

Met Met with Conditions Not Met
il | | il |

Comment:

The program lists the following assessments as meeting this standard:

Assessment 1, Praxis Il: Early Childhood Education, provides some evidence of the standard; however,
the data from this assessment do not indicate that candidates (three total over two years) achieved
competence in the standard.

Assessment 2, grades in required early childhood courses, shows alignment with the standard for eight
of the 11 courses, and candidate data report that 100 percent of the candidates meet the minimum
expectations. There was no advising sheet, description of the course, or copy of the institution’s grade
policy or definitions for grades attached for the reviewers to determine the level of performance.

Assessment 4, student teacher evaluations, were indicated as providing evidence for Standard 5. Items
on the teacher candidate/intern evaluation form were directly aligned, and data provide evidence of the
standard.

Assessment 6, the early childhood thematic unit plan, is a new assessment that indicates alignment with
the standard and will potentially provide evidence for the standard; however, no candidate data are
reported for this new assessment.

The scoring rubric for Assessment 8, the early childhood lesson plan, provides some evidence of
alignment with the standard; however, the candidate performance data indicated that candidates had not
achieved competence in the standard.

PART C - EVALUATION OF PROGRAM REPORT EVIDENCE

C.1. Candidates' knowledge of content

Assessments 1 and 2 potentially provide evidence of candidates’ knowledge of content, although data
from Assessment 1 do not reflect strong candidate performance.

C.2. Candidates's ability to understand and apply pedagogical and professional content
knowledge, skills, and dispositions

k&ssessments 3 and 4 provide evidence of candidates’ application of professional knowledge and skills.

C.3. Candidate effects on P-12 student learning

ssessments 5 and 6 potentially provide evidence of candidates’ effect on student learning; however, the
lack of data or a complete description of the assessment make it difficult to determine specific elements



of competence.

PART D - EVALUATION OF THE USE OF ASSESSMENT RESULTS

Evidence that assessment results are evaluated and applied to the improvement of candidate
performance and strengthening of the program (as discussed in Section V of the program report)

The revised report notes that changes in the program have been made due to analysis of assessment data.
One example is the sequence of courses taught to better prepare candidates for the Praxis exam. The
program reports that through review of course content and monitoring candidates’ classroom
performances and general demeanor, the program is able to determine if candidates are making
reasonable progress within the first two years and identifying deficits early on.

PART E - AREAS FOR CONSIDERATION

Areas for consideration

None.

PART F - ADDITIONAL COMMENTS

F.1. Comments on Section | (Context) and other topics not covered in Parts B-E:

Only two faculty members were listed, neither of whom were tenure-track faculty and neither of whom
held doctoral-level degrees in early childhood education or a related field.

F.2. Concerns for possible follow-up by the Board of Examiners:

INone.

PART G - DECISIONS

Please select final decision:

8 Program is nationally recognized with conditions. The program will be listed as nationally
recognized on websites and/or other publications of the SPA and NCATE. The institution may
designate its program as nationally recognized by NCATE, through the time period specified below,
in its published materials. National recognition is dependent upon NCATE accreditation.

NATIONAL RECOGNITION WITH CONDITIONS

The program is recognized through:
MM DD YYYY

o2 /lo1 /2012

Subsequent action by the institution: To retain national recognition, a report addressing the
conditions to recognition must be submitted on or before the date cited below.

The program has up to two opportunities to address conditions within an 18 month period.



If the program is submitting a Response to Conditions Report for the first time, the range of possible
deadlines for submitting that report are 3/15/10, 9/15/10, 3/15/11, or 9/15/11. Note that the opportunity to
submit a second Response to Conditions report (if needed), is only possible if the first Response to
Conditions report is submitted on or before the 3/15/11 submission date noted above. However, the
program should NOT submit its Response to Conditions until it is confident that it has addressed all the
conditions in Part G of this recognition report.

If the program is currently Recognized with Conditions and is submitting a second Response to
Conditions Report, the next report must be submitted by the date below.

Failure to submit a report by the date below will result in loss of national recognition.
MM DD YYYY

loo /|15 /2011

The following conditions must be addressed within 18 months (or within the time period
specified above if the program’s recognition with conditions has been continued). See above for
specific date.

Strengthen the alignment of the assessments to the NAEY C standards and key elements addressed and
attach a copy of the new/revised assessment.

Provide additional documentation to show candidate competency in relation to the standards.

Attach descriptions of all courses and the institutional grading policy if using course grades for an
assessment. See NAEYC/NCATE guidelines for using grades.

Provide data for Assessment 6 for all standards to which this assessment applies.

Please click ""Next"

This is the end of the report. Please click "Next" to proceed.



NATIONAL RECOGNITION REPORT
Initial Preparation of Social Studies Teachers

NCATE recognition of this program is dependent on the review of the program by representatives of the
National Council for the Social Studies (NCSS).

COVER PAGE

Name of Institution
Grambling State University

Date of Review
MM DD YYYY

lo2 /|o1 /2010

This report is in response to a(n):
g [Initial Review

‘§ Revised Report
g Response to Conditions Report

Program Covered by this Review
Social Studies Education

Program Type
First Teaching License

Award or Degree Level(s)
1 Baccalaureate

g Post Baccalaureate
§ Master's

PART A - RECOGNITION DECISION

SPA Decision on NCATE Recognition of the Program(s):
g Nationally recognized
‘§ Nationally recognized with conditions

Further development required OR Nationally recognized with probation OR Not nationally
recognized [See Part G]

Test Results (from information supplied in Assessment #1, if applicable)
The program meets or exceeds an 80% pass rate on state licensure exams:

§ Yes



§J No
‘§ Not applicable
g Not able to determine

Comment:

Because there have been fewer than 10 completers in the previous three years, NCATE guidelines
indicate that the 80 percent requirement does not apply. However, the program will need to provide an
additional measure of the strength of candidates’ knowledge to support the course grade data expected
for Assessment 2.

Summary of Strengths:

Grambling faculty have successfully provided resources for the program.

Faculty have been willing to revise assessments and to better address NCSS expectations for program
content and alignment of assessments with NCSS standards.

PART B - STATUS OF MEETING SPA STANDARDS
THEMES

Standard 1.1. Culture and Cultural Diversity. Candidates in social studies should possess the
knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school
level for the study of culture and cultural diversity.

Met Met with Conditions Not Met
il | | il |

Comment:

Candidates are exposed to content relevant to this standard.

Assessment 1: Praxis 11 data do not allow reviewers to understand the strength of candidates'
performance in this content area.

Assessment 2: Course grades for an anthropology course indicate adquate candidate performance.

See Part C for further discussion of the assessments.

Standard 1.2. Time, Continuity, and Change. Candidates in social studies should possess the
knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school
level for the study of time, continuity, and change.

Met Met with Conditions Not Met
il | i | il |

Comment:

ICandidates are exposed to content relevant to this standard.



ssessment 1: Praxis Il data do not allow reviewers to understand the strength of candidates'
erformance in this content area.

ssessment 2: Course grades in content courses relevant to this standard indicate strong candidate
erformance.

ee Part C for further discussion of the assessments.

Standard 1.3. People, Places, and Environment. Candidates in social studies should possess the
knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school
level for the study of people, places, and environment.

Met Met with Conditions Not Met

il | i il |
Comment:

Same as 1.2.

Standard 1.4. Individual Development and Identity. Candidates in social studies should possess
the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school
level for the study of individual development and identity.

Met Met with Conditions Not Met
jl | jl | |

Comment:
lIt is not clear that candidates are exposed to content relevant to this standard.

Standard 1.5. Individuals, Groups and Institutions. Candidates in social studies should possess the
knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school
level for the study of individuals, groups, and institutions.

Met Met with Conditions Not Met
il | i | il |

Comment:
Candidates are exposed to content relevant to this standard.

Assessment 1: Praxis Il data do not allow reviewers to understand the strength of candidates'
performance in this content area.

Assessment 2: Course grades in content courses relevant to this standard indicate satisfactory
performance.

See Part C for further discussion of the assessments.

Standard 1.6. Power, Authority, and Governance. Candidates in social studies should possess the
knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school
level for the study of power, authority and governance.



Met Met with Conditions Not Met
il | | il |

Comment:
Candidates are exposed to content relevant to this standard.

Assessment 1: Praxis Il data do not allow reviewers to understand the strength of candidates'
performance in this content area.

Assessment 2: Course grades in content courses relevant to this standard indicate satisfactory
performance.

See Part C for further discussion of the assessments.

Standard 1.7. Production, Distribution, and Consumption. Candidates in social studies should
possess the knowledge, capabilities, and disposition to organize and provide instruction at the appropriate
school level for the study of production, distribution, and consumption of goods and services.

Met Met with Conditions Not Met
il | | il |

Comment:
Candidates are exposed to content relevant to this standard.

Assessment 1: Praxis Il data do not allow reviewers to understand the strength of candidates'
performance in this content area.

Assessment 2: Course grades in content courses relevant to this standard indicate strong candidate
performance.

See Part C for further discussion of the assessments.

Standard 1.8. Science, Technology and Society. Candidates in social studies should possess the
knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school
level for the study of science, technology and society.

Met Met with Conditions Not Met
il | il | A

Comment:
It is not clear that this standard is addressed in this program.

Standard 1.9. Global Connections. Candidates in social studies should possess the knowledge,
capabilities, and dispositions to organize and provide instruction at the appropriate school level for the
study of global connections and interdependence.

Met Met with Conditions Not Met
il | il | A



Comment:
Same as 1.8.

Standard 1.10. Civic Ideals and Practices. Candidates in social studies should possess the
knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school
level for the study of civic ideals and practices.

Met Met with Conditions Not Met

il | i il |
Comment:

Same as 1.6.

2.0 SOCIAL SCIENCE DISCIPLINES

Standard 2.1. History. Candidates who are to be licensed to teach history at all school levels should
possess the knowledge, capabilities, and dispositions to organize and provide instruction at the
appropriate school level for the study of history.

Met Met with Conditions Not Met Not Applicable
il | il | il | A
Comment:

Standard 2.2. Geography. Candidates who are to be licensed to teach geography at all school levels
should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the

appropriate school level for the study of geography.

Met Met with Conditions Not Met Not Applicable
il | il | il | i
Comment:

Standard 2.3. Civics and Government. Candidates who are to be licensed to teach civics and/or
government at all school levels should possess the knowledge, capabilities, and dispositions to organize
and provide instruction at the appropriate school level for the study of civics and government.

Met Met with Conditions Not Met Not Applicable
il | il | il | i
Comment:

Standard 2.4. Economics. Candidates who are to be licensed to teach economics at all school levels
should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the
appropriate school level for the study of economics.

Met Met with Conditions Not Met Not Applicable



3 3 3 i

Comment:

Standard 2.5. Psychology. Candidates who are to be licensed to teach psychology at all school levels
should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the
appropriate school level for the study of psychology.

Met Met with Conditions Not Met Not Applicable
3 3 3 A
Comment:

3.0 PROGRAMMATIC STANDARDS FOR INITIAL LICENSURE

Standard 3.1. Course or Courses on Teaching Social Studies. Institutions preparing social studies
teachers should provide and require prospective social studies teachers to complete a course or courses
dealing specifically with the nature of the social studies and with ideas, strategies, and techniques for
teaching social studies at the appropriate licensure level.

Met Met with Conditions Not Met
il | | il |

Comment:

A course that would meet this standard was listed on the program of study, but there is no evidence the
course is offered. NCSS would like assurance that the course is offered and that candidates must

complete the course as a program requirement.

Standard 3.2. Qualified Social Studies Faculty. Institutions preparing social studies teachers should
provide faculty in the social studies and social studies education components of the program who are
recognized as (a) exemplary teachers, (b) scholars in the fields of social studies and social studies
education, and (c) informed about middle and secondary school classrooms and teaching.

Met Met with Conditions Not Met
il | i il |

Comment:

There seems to be significant faculty turnover. It is not clear whether the program/social studies methods
course is directed/taught by a social studies specialist, and it is also not clear who supervises field
experiences including student teaching. NCSS expects faculty in those roles to have appropriate
credentials in social studies or in one of the related disciplines. While there are faculty members who
possess appropriate credentials, there is no indication that they are involved in the program. The report
indicates that the institution is planning to hire a social studies education specialist to direct the program.
NCSS would like assurance that faculty who are involved in the program possess appropriate credentials
and that cooperating teachers for student teaching and other field experiences are highly qualified social




tudies teachers.

No additional information regarding faculty qualifications and responsibilities was provided in this
ubmission.

PART C - EVALUATION OF PROGRAM REPORT EVIDENCE

C.1. Candidates’ knowledge of content.

Assessment 1, Praxis Il exam: Since there were only five candidates reported as taking the Praxis 11
exam during the previous three years, it was difficult for faculty to utilize the data for program review
and improvement. Without an indication of the overall scores of candidates and of an indication of how
many met the state minimum acceptable score, it is difficult for reviewers to determine the pass rate.
The data provided with this submission appear to be the same as that provided in the 2008 submission.
Unless there were no additional completers, the data provided are insufficient to utilize to determine the
strength of candidates' knowledge.

Assessment 2: A data table of aggregated candidate grades indicates satisfactory performance in content
courses relevant to NCSS Standards 1.1, 1.2, 1.3, 1.5, 1.6, 1.7, and 1.10.

C.2. Candidates’ ability to understand and apply pedagogical and professional content
knowledge, skills, and dispositions.

Assessment 3 provides adequate data to indicate that candidates can plan for teaching social studies
content.

Assessment 4: Limited data from student teaching seem to indicate that candidates have been successful
in the secondary classroom. One candidate was reported as having been assessed using the new social
studies addendum to the standard form.

Assessment 6 is a generic teaching portfolio. While it might be a tool to collect candidate data indicating
candidate strengths in teaching, it appears to be insufficient as a means of indicating candidates'
strengths in teaching social studies. It might be possible (with additional directions) to direct social
studies candidates to utlize parts of the assessment as a means of collecting social studies-specific data
in areas not directly addressed in the current assessment plan.

C.3. Candidate effects on P-12 student learning.

It is not clear that Assessment 5 is aligned with NCSS standards (even though it is stated that it is). This
is a new assessment, and no social studies candidates have yet been assessed through it. It will be
helpful to submit data from social studies candidates when they are available.

PART D - EVALUATION OF THE USE OF ASSESSMENT RESULTS

Evidence that assessment results are evaluated and applied to the improvement of candidate
performance and strengthening of the program (as discussed in Section V of the program report)

Faculty have revised some assessments since the previous submission.



PART E - AREAS FOR CONSIDERATION

Areas for consideration
FNhile it is difficult to maintain a small program, faculty seem to be aware of the need to provide a
qu

ality program. Making changes to some assessments would assist them in determining the strengths
and areas in need of improvement for social studies candidates.

PART F - ADDITIONAL COMMENTS

F.1. Comments on Section | (Context) and other topics not covered in Parts B-E:
INone

F.2. Concerns for possible follow-up by the Board of Examiners:
INone

PART G - DECISIONS

Decision

8 Program is nationally recognized with conditions. The program will be listed as nationally
recognized on websites and/or other publications of the SPA and NCATE. The institution may
designate its program as nationally recognized by NCATE, through the time period specified below,
in its published materials. National recognition is dependent upon NCATE accreditation.

NATIONAL RECOGNITION WITH CONDITIONS

The program is recognized through:
MM DD YYYY

o2 /lo1 /2012

Subsequent action by the institution: To retain national recognition, a report addressing the
conditions to recognition must be submitted on or before the date cited below.

The program has up to two opportunities to address conditions within an 18 month period.

If the program is submitting a Response to Conditions Report for the first time, the range of possible
deadlines for submitting that report are 3/15/10, 9/15/10, 3/15/11, or 9/15/11. Note that the opportunity to
submit a second Response to Conditions report (if needed), is only possible if the first Response to
Conditions report is submitted on or before the 3/15/11 submission date noted above. However, the
program should NOT submit its Response to Conditions until it is confident that it has addressed all the
conditions in Part G of this recognition report.

If the program is currently Recognized with Conditions and is submitting a second Response to
Conditions Report, the next report must be submitted by the date below.

Failure to submit a report by the date below will result in loss of national recognition.
MM DD YYYY



loo /|15 /[2011

The following conditions must be addressed within 18 months (or within the time period
specified above if the program's recognition with conditions has been continued). See above for
specific date.

1. Either the program should provide additional and more detailed data and analysis concerning
candidate performance in the content areas represented in the Praxis Il exam, or the program should
complete an additional assessment of the strength of candidates' knowledge relevant to NCSS standards
in addition to the existing assessment utilizing course grades in the current Assessment 2.

2. The program should indicate how NCSS Standards 1.4, 1.8, and 1.9 are addressed and provide
candidate data accordingly.

3. The program should provide clear answers to questions raised regarding NCSS Standard 3.2 that
address staffing and maintenance of the program.

Please click "*Next"

This is the end of the report. Please click "Next" to proceed.



NATIONAL RECOGNITION REPORT
Initial Preparation of English Language Arts Teachers

NCATE recognition of this program is dependent on the review of the program by representatives of the
National Council of Teachers of English (NCTE).

COVER PAGE

Name of Institution
Grambling State University, LA

Date of Review
MM DD YYYY

lo2 /|o1 /2010

This report is in response to a(n):
g [Initial Review

‘§ Revised Report
g Response to Conditions Report

Program Covered by this Review
[English Education

Program Type
First Teaching License

Award or Degree Level(s)
1 Baccalaureate

g Post Baccalaureate
§ Master's

PART A - RECOGNITION DECISION

SPA Decision on NCATE Recognition of the Program(s):
g Nationally recognized
‘§ Nationally recognized with conditions

Further development required OR Nationally recognized with probation OR Not nationally
recognized [See Part G]

Test Results (from information supplied in Assessment #1, if applicable)
The program meets or exceeds an 80% pass rate on state licensure exams:

§ Yes



§J No
‘§ Not applicable
g Not able to determine

Comment:

Summary of Strengths:
Field experiences seem well planned. The program has done a good job of attempting to address the
issues raised in the initial report. The institution is very invested in addressing issues and concerns, and
has made great progress in self-analysis.

PART B - STATUS OF MEETING SPA STANDARDS

Standard 1. Candidates follow a specific curriculum and are expected to meet appropriate
performance assessments for preservice English language arts teachers.

Met Met with Conditions Not Met
jl | i | jl |

Comment:
There is a specific curriculum and there are minimum grades based on the university grading system.
The explanation of what these grades mean remain unclear. Although there is a range of performance
assessments, the data sets are very small and the analyses somewhat confusing.

Standard Category 2. Through modeling, advisement, instruction, field experiences, assessment
of performance, and involvement in professional organizations, candidates adopt and strengthen
professional attitudes needed by English language arts teachers.

Standard 2.1. Candidates create an inclusive and supportive learning environment in which all students
can engage in learning.

Met Met with Conditions Not Met

A il | il |
Comment:

INone.

Standard 2.2. Candidates use ELA to help their students become familiar with their own and others’
cultures.

Met Met with Conditions Not Met

A il | il |
Comment:

INone.

Standard 2.3. Candidates demonstrate reflective practice, involvement in professional organizations,



and collaboration with both faculty and other candidates.

Met Met with Conditions Not Met

| il | B
Comment:

None.

Standard 2.4. Candidates use practices designed to assist students in developing habits of critical
thinking and judgment.

Met Met with Conditions Not Met

| il | il |
Comment:

INone.

Standard 2.5. Candidates make meaningful connections between the ELA curriculum and
developments in culture, society, and education.
Met Met with Conditions

3 il A

Not Met

Comment:
Culture, society, and education connections are not explicitly addressed and measured in any of the
assessments. There are general allusions to related topics but nothing specific is written and there is
generic language found in Assessment #3. This standard cannot be met by PRAXIS 11, a standardized
examination that contains no reference to the focus of this standard.

Standard 2.6. Candidates engage their students in activities that demonstrate the role of arts and

humanities in learning.
Met Met with Conditions Not Met

3 3 i

Comment:
There are general allusions to related topics but nothing specific is written and there is generic language

found in Assessment #4.

Standard Category 3. Candidates are knowledgeable about language; literature; oral, visual,
and written literacy; print and nonprint media; technology; and research theory and findings.

Standard 3.1. Candidates demonstrate knowledge of, and skills in the use of, the English language.

Not Met
il |

Met Met with Conditions
| il |

Comment:
This is addressed in both coursework and in lesson planning and student teaching assessment.




Standard 3.2. Candidates demonstrate knowledge of the practices of oral, visual, and written literacy.
Met Met with Conditions Not Met

3 1L 3

Comment:

There are general allusions to related topics but nothing specific is written and there is generic language
found in in Assessment #3. There may be more evidence in Assessment #2 if the courses cited are
described more thoroughly.

Standard 3.3. Candidates demonstrate their knowledge of reading processes.
Met Met with Conditions Not Met

3 3 i

Comment:

ossibilities within the literature coursework if the descriptions are expanded to include approaches to

Lljlone of the assessments cited for this Standard are aligned in the Section Il chart, although there are
p
arious literary genres, which are usually part of these courses.

Standard 3.4. Candidates demonstrate knowledge of different composing processes.
Met Met with Conditions Not Met

3 i 3

Comment:

There are general allusions to related topics but nothing specific is written and there is generic language
found in Assessment #3. There may be more evidence in Assessment #2 if the courses related to rhetoric
and composition are described more thoroughly.

Standard 3.5. Candidates demonstrate knowledge of, and uses for, an extensive range of literature.
Met Met with Conditions Not Met

3 i 3

Comment:

The program does not reference the relevant assessments in Section I11. Assessment #2 seems to provide
the majority of evidence of content knowledge required by this standard with Assessments #3 and #4
surveying a narrow demonstration of that knowledge.

Standard 3.6. Candidates demonstrate knowledge of the range and influence of print and nonprint
media and technology in contemporary culture.

Met Met with Conditions Not Met
| il | il |

Comment:

None.



Standard 3.7. Candidates demonstrate knowledge of research theory and findings in English

language arts.
Met Met with Conditions Not Met

3 i 3

Comment:
Assessment #2, which includes the methods course, is not relevant to this standard; the course
description is generic and incorporates both elementary and secondary methodology. The majority of the
evidence should come from Assessments #3 and #5 if the rubrics for those assessments are expanded to

include research-based rationales for the lessons required.

Standard Category 4. Candidates acquire and demonstrate the dispositions and skills needed to
integrate knowledge of English language arts, students, and teaching.

Standard 4.1. Candidates examine and select resources for instruction such as textbooks, other print
materials, videos, films, records, and software, appropriate for supporting the teaching of English

language arts.
Met Met with Conditions Not Met
il ) B B

Comment:
/Assessed in instructional delivery; student teaching evaluation.

Standard 4.2. Candidates align curriculum goals and teaching strategies with the organization of
classroom environments and learning experiences to promote whole-class, small-group, and individual

work.

Met Met with Conditions Not Met

A il | il |
Comment:

INone.

Standard 4.3. Candidates integrate interdisciplinary teaching strategies and materials into the
teaching and learning process for students.
Met Met with Conditions Not Met

3 3 i

Comment:
Not explicitly addressed in any of the assessments cited. This could be easily inserted into one of the
content pedagogy assessments with language specific to the use of teaching strategies and materials that

cross the boundaries of the discipline.

Standard 4.4. Candidates create and sustain learning environments that promote respect for, and
support of, individual differences of ethnicity, race, language, culture, gender, and ability.



Met Met with Conditions Not Met
il | | il |

Comment:

Needs to be more broadly assessed, not simply in instructional delivery but also in instructional
planning.

Standard 4.5. Candidates engage students often in meaningful discussions for the purposes of
interpreting and evaluating ideas presented through oral, written, and/or visual forms.

Met Met with Conditions Not Met

| il | il |
Comment:

INone.

Standard 4.6. Candidates engage students in critical analysis of different media and communications
technologies.

Met Met with Conditions Not Met

A il | il |
Comment:

INone.

Standard 4.7. Candidates engage students in learning experiences that consistently emphasize varied
uses and purposes for language in communication.

Met Met with Conditions Not Met

A il | il |
Comment:

INone.

Standard 4.8. Candidates engage students in making meaning of texts through personal response.

Met Met with Conditions Not Met

A il | il |
Comment:

INone.

Standard 4.9. Candidates demonstrate that their students can select appropriate reading strategies that
permit access to, and understanding of, a wide range of print and nonprint texts.

Met Met with Conditions Not Met
il | il | A

Comment:



The assessments do not directly address reading strategies in any way.

Standard 4.10. Candidates integrate assessment consistently into instruction by using a variety of
formal and informal assessment activities and instruments to evaluate processes and products, and
creating regular opportunities to use a variety of ways to interpret and report assessment methods and
results to students, parents, administrators, and other audiences.

Met Met with Conditions Not Met
il | i il |

Comment:

The new alignment is a step in the right direction, but showing how candidates "consistently" integrate a
ariety of forms of assessment activities needs to be more explicit.

PART C - EVALUATION OF PROGRAM REPORT EVIDENCE

C.1. Candidates’ knowledge of content

Assessment 1 - PRAXIS. See comments in conditions statement and test results sections.

Assessment #2, which is supposed to give information regarding how grades are used to assess content
knowledge, is somewhat difficult to follow. The narrative states that the university grading system is
used and the catalog is cited, but no copy is provided. Reviewers believe that the notations seem to be
average grades based on an A being 4.0, it is not explicitly stated. While 100% of candidates meet
minimum expectations, it must be surmised that grades of C(-) are acceptable--this is not clear. Standard
4.8, which can only be met in a teaching situation, is wrongly cited in this assessment.

C.2. Candidates’ ability to understand and apply pedagogical and professional content
knowledge, skills, and dispositions

Assessment #3 is much improved. The rubric still has places that lack consistency in language about
what is expected, but overall it contains much more specific categories and better-defined standards.
This is seen in the evaluations of the student instructional delivery; candidates are given a practice in
which they present the lesson plan and then revise before delivering in front of students. More reflection
is needed by the candidates, but this is a step in the right direction. Additional data are required.

Assessment #4 is also much improved. Student teaching supervision, though, may be impacted if the
supervisor is not an English education professional. Data from at least one application of the assessment
are required.

Assessment #6 - This assessments does not seem to have been implemented. There are no data. The
rubric is not aligned with the cited NCTE standards.

C.3. Candidate effects on P-12 student learning

Assessment #5 needs to have language that more explicitly addresses the standards in Category 2 and
some elements of Category 4. The assignment could be expanded to incorporate standards not
completely met by Assessment #4. No data are provided; data from at least one application of the
assessment are required.

PART D - EVALUATION OF THE USE OF ASSESSMENT RESULTS



Evidence that assessment results are evaluated and applied to the improvement of candidate
performance and strengthening of the program (as discussed in Section V of the program report)

The program is to be commended for using this report as an assessment tool to improve the English
Education candidates' performance. Improvement in the rubrics is noted. Until all the assessments are
implemented and there are data supporting them, it is not possible to see that assessment results are
being used in the appropriate manner.

PART E - AREAS FOR CONSIDERATION

Areas for consideration

The Methods of Teaching class is described as providing "elementary and secondary level basic
teaching methodology." It is not clearly explained why elementary methods would be covered in a 6-12
Secondary program. Many of the standards that could be covered by assignments (assessments) within
this course are either covered in a cursory fashion or not at all. See comments in Parts C.2 and C.3.

PART F - ADDITIONAL COMMENTS

F.1. Comments on Section | (Context) and other topics not covered in Parts B-E:
INone.

F.2. Concerns for possible follow-up by the Board of Examiners:
INone.

PART G - DECISIONS
Please select final decision:

8 Program is nationally recognized with conditions. The program will be listed as nationally
recognized on websites and/or other publications of the SPA and NCATE. The institution may
designate its program as nationally recognized by NCATE, through the time period specified below,
in its published materials. National recognition is dependent upon NCATE accreditation.

NATIONAL RECOGNITION WITH CONDITIONS

The program is recognized through:
MM DD YYYY
o2 /lo1 /2012

Subsequent action by the institution: To retain national recognition, a report addressing the
conditions to recognition must be submitted on or before the date cited below.

The program has up to two opportunities to address conditions within an 18 month period.

If the program is submitting a Response to Conditions Report for the first time, the range of possible
deadlines for submitting that report are 3/15/10, 9/15/10, 3/15/11, or 9/15/11. Note that the opportunity to
submit a second Response to Conditions report (if needed), is only possible if the first Response to
Conditions report is submitted on or before the 3/15/11 submission date noted above. However, the



program should NOT submit its Response to Conditions until it is confident that it has addressed all the
conditions in Part G of this recognition report.

If the program is currently Recognized with Conditions and is submitting a second Response to
Conditions Report, the next report must be submitted by the date below.
Failure to submit a report by the date below will result in loss of national recognition.
MM DD YYYY
loo /|15 /2011

The following conditions must be addressed within 18 months (or within the time period
specified above if the program's recognition with conditions has been continued). See above for
specific date.

1. Expand Assessment #2 to include a fuller description of the courses listed.

2. Resubmit Section 111 - Some standards do not have assessments marked as providing evidence
although a review of the assessments shows that there is evidence, e.g. Standard 3.3 - no assessments;
3.5 - should include Assessments #1, #2). The program needs to ensure that the alignment in Section IlI
matches the assessments, scoring guides and data tables submitted in Section 1V.

3. Provide at least one application of data for Assessments #3-6. Present the data as required,
disaggregated by standards cited.

4. Expand Assessments #3 and #4 to provide sufficient data for pedagogical Standards 4.3 and 4.9,
which are not yet met.

Please click "*Next"

This is the end of the report. Please click "Next" to proceed.



NATIONAL RECOGNITION REPORT
Initial Preparation of Mathematics Education
Teachers at the Secondary Level

NCATE recognition of this program is dependent on the review of the program by representatives of the
National Council of Teachers of Mathematics (NCTM).

COVER PAGE

Name of institution
Grambling State University, LA

Date of review
MM DD YYYY

o2 /for /2010

This report is in response to a(n):
1 Initial Review

§ Revised Report
g Response to Conditions Report

Program Covered by this Review
Secondary Mathematics

Program Type
First Teaching License

Award or Degree Level
‘§ Baccalaureate

§ Post Baccalaureate
J Master's

PART A - RECOGNITION DECISION

SPA Decision on NCATE Recognition of the Program(s):
g Nationally recognized
g Nationally recognized with conditions

Further development required OR Nationally recognized with probation OR Not nationally
recognized [See Part G]

Test Results (from information supplied in Assessment #1, if applicable)
The program meets or exceeds an 80% pass rate on state licensure exams:



Yes

No

Not applicable

Not able to determine

- - -

Comment:

Summary of Strengths:
There is improvement from the previous submission.

PART B - STATUS OF MEETING SPA STANDARDS

Standard 1. Knowledge of Problem Solving. Candidates know, understand and apply the
process of mathematical problem solving.

Indicators:

1.1 Apply and adapt a variety of appropriate strategies to solve problems.

Met Not Met
| B

1.2 Solve problems that arise in mathematics and those involving mathematics in other contexts
Met Not Met

A 3
1.3 Build new mathematical knowledge through problem solving.
Met Not Met
A 3
1.4 Monitor and reflect on the process of mathematical problem solving.
Met Not Met
A 3

Standard 1 comments:

Standard 2. Knowledge of Reasoning and Proof. Candidates reason, construct, and evaluate
mathematical arguments and develop an appreciation for mathematical rigor and inquiry.

Indicators:

2.1 Recognize reasoning and proof as fundamentals aspects of mathematics.



Met Not Met

A 3
2.2 Make and investigate mathematical conjectures
Met Not Met
A 3
2.3 Develop and evaluate mathematical arguments and proofs.
Met Not Met
A 3
2.4 Select and use various types of reasoning and methods of proof.
Met Not Met
A 3

Standard 2 comments:

Standard 3. Knowledge of Mathematical Communication. Candidates communicate their
mathematical thinking orally and in writing to peers, faculty and others.

Indicators:

3.1 Communicate their mathematical thinking coherently and clearly to peers, faculty, and others.

Met Not Met
A 3

3.2 Use the language of mathematics to express ideas precisely.
Met Not Met
A 3

3.3 Organize mathematical thinking through communication
Met Not Met
A 3

3.4 Analyze and evaluate the mathematical thinking and strategies of others.
Met Not Met
A 3

Standard 3 comments:

Standard 4. Knowledge of Mathematical Connections. Candidates recognize, use, and make



connections between and among mathematical ideas and in contexts outside mathematics to build
mathematical understanding.

Indicators:
4.1 Recognize and use connections among mathematical ideas.

Met Not Met
A 3
4.2 Recognize and apply mathematics in contexts outside of mathematics.
Met Not Met
A 3

4.3 Demonstrate how mathematical ideas interconnect and build on one another to produce a
coherent whole.

Met Not Met
A il |

Standard 4 comments:

Standard 5. Knowledge of Mathematical Representation. Candidates use varied representations
of mathematical ideas to support and deepen students’ mathematical understanding.

Indicators:
5.1 Use representations to model and interpret physical, social, and mathematical phenomena.

Met Not Met
A il |

5.2 Create and use representations to organize, record, and communicate mathematical ideas
Met Not Met

L 3

5.3 Select, apply, and translate among mathematical representations to solve problems
Met Not Met

L 3

Standard 5 comments:

Standard 6. Knowledge of Technology. Candidates embrace technology as an essential tool for
teaching and learning mathematics.



Indicators:

6.1 Use knowledge of mathematics to select and use appropriate technological tools, such as but not
limited to, spreadsheets, dynamic graphing tools, computer algebra systems, dynamic statistical
packages, graphing calculators, data-collection devices, and presentation software.

Met Not Met
il | i |

Standard 6 comments:

In Assessment 3 mathematical technology is expected to be used on "numerical activities." This narrow
focus does not meet the intent of Standard 6. The other assessments do have the potential to document
this standard if the assesments could be specific to the indicator. A variety of technologies are needed to
meet this indicator.

Standard 7. Dispositions. Candidates support a positive disposition toward mathematical
processes and mathematical learning.

Indicators:

7.1 Attention to equity

Met Not Met
A 3

7.2 Use of stimulating curricula
Met Not Met
A 3

7.3 Effective teaching
Met Not Met
A 3

7.4 Commitment to learning with understanding
Met Not Met
A 3

7.5 Use of various assessments
Met Not Met
A 3

7.6 Use of various teaching tools including technology
Met Not Met

3 a



Standard 7 comments:
It is unclear how 7.6 is met.

Standard 8. Knowledge of Mathematics Pedagogy. Candidates possess a deep understanding of
how students learn mathematics and of the pedagogical knowledge specific to mathematics teaching
and learning.

Indicators:
8.1 Select, use, and determine suitability of the wide variety of available mathematics curricula and

teaching materials for all students, including those with special needs such as the gifted, challenged
and speakers of other languages.

Met Not Met
A 3
8.2 Select and use appropriate concrete materials for learning mathematics.
Met Not Met
A 3

8.3 Use multiple strategies, including listening to and understanding the ways students think
about mathematics, to assess students’ mathematical knowledge.

Met Not Met
A il |

8.4 Plan lessons, units and courses that address appropriate learning goals, including those that
address local, state, and national mathematics standards and legislative mandates.

Met Not Met
| B

8.5 Participate in professional mathematics organizations and uses their print and on-line
resources.

Met Not Met
A il |

8.6 Demonstrate knowledge of research results in the teaching and learning of mathematics
Met Not Met

3 i

8.7 Use knowledge of different types of instructional strategies in planning mathematics lessons.
Met Not Met

3 i

8.8 Demonstrate the ability to lead classes in mathematical problem solving and in developing
in-depth conceptual understanding, and help students develop and test generalizations



Met Not Met
A 3
8.9 Develop lessons that use technology’s potential for building understanding of mathematical

concepts and developing important mathematical ideas.
Met Not Met

i il

Standard 8 comments:

Ithough some of the indicators are met, it would help to provide more detail on what is expected for
each indicator beyond the checklist indicating in an evaluator’s opinion it is completed.

Standard 9. Knowledge of Number and Operations. Candidates demonstrate computational
proficiency, including a conceptual understanding of numbers, ways of representing number,
relationships among number and number systems, and meanings of operations.

Indicators:

9.1 Analyze and explain the mathematics that underlies the procedures used for operations
invloving integers, rational, real and complex numbers.
Met Not Met

i 3

9.2 Use properties involving number and operations, mental computation, and computational
estimation.

Met Not Met
A 3
9.3 Provide equivalent representations of fractions, decimals, and percents.
Met Not Met
il | A
9.4 Create, solve, and apply proportions.
Met Not Met
il | A
9.5 Apply the fundamental ideas of number theory.
Met Not Met
il | A

9.6 Makes sense of large and small numbers and number systems.
Met Not Met

3 i



9.7 Compare and contrast properties of numbers and number systems.

Met Not Met
il | A
9.8 Represent, use and apply complex numbers.
Met Not Met
il | A

9.9 Recognize matrices and vectors as systems that have some of the properties of the real
number system.
Met Not Met

A 3
9.10 Demonstrate knowledge of the historical development of numbers and number systems

including contributions from diverse cultures.
Met Not Met

3 a

Standard 9 comments:

See comments in Part C.

Standard 10. Knowledge of Different Perspectives on Algebra. Candidates emphasize
relationships among quantities including functions, ways of representing mathematical
relationships, and the analysis of change.

Indicators:

10.1 Analyze patterns, relations, and functions of one and two variables.

Met Not Met
A 3
10.2 Apply fundamental ideas of linear algebra.
Met Not Met
A 3

10.3 Apply the major concepts of abstract algebra to justify algebraic operations and formally
analyze algebraic structures.
Met Not Met

3 i

10.4 Use mathematical models to represent and understand quantitative relationships.
Met Not Met

L 3



10.5 Use technological tools to explore algebraic ideas and representations of information and in
solving problems.
Met Not Met

3 i

10.6 Demonstrate knowledge of the historical development of algebra including contributions
from diverse cultures.
Met Not Met

3 a

Standard 10 comments:
See comments in Part C.

Standard 11. Knowledge of Geometries. Candidates use spatial visualization and geometric
modeling to explore and analyze geometric shapes, structures, and their properties.

Indicators:

11.1 Demonstrate knowledge of core concepts and principles of Euclidean and non-Euclidean
geometry in two- and three-dimensions from both formal and informal perspectives.

Met Not Met
il | A

11.2 Exhibit knowledge of the role of axiomatic systems and proof in geometry.
Met Not Met
il | A

11.3 Analyze characteristics and relationships of geometric shapes and structures.
Met Not Met
A 3

11.4 Build and manipulate representations of two- and three-dimensional objects and visual
objects from different perspectives.
Met Not Met

3 i

11.5 Specify locations and describe spatial relationships using coordinate geometry, vectors and
other representational systems.
Met Not Met

A 3
11.6 Apply transformation and use symmetry, similarity, and congruence to analyze

mathematical situations.
Met Not Met



3 3

11.7 Use concrete models, drawings, and dynamic geometric software to explore geometric ideas
and their applications in real-world contexts.

Met Not Met
il | i

11.8 Demonstrate knowledge of the historical development of Euclidean and non-Euclidean
geometries including contributions from diverse cultures.

Met Not Met
il | i |

Standard 11 comments:

See comments in Part C.

Standard 12. Knowledge of Calculus. Candidates demonstrate a conceptual understanding of
limit, continuity, differentiation, and integration and a thorough background in techniques and
application of calculus.

Indicators:

12.1 Demonstrate a conceptual understanding of and procedural facility with basic calculus
concepts.

Met Not Met
| B

12.2 Apply concepts of function, geometry, and trionometry in solving problems involoving
calculus.

Met Not Met
A il |

12.3 Use the concepts of calculus and mathematical modleing to represent and solve problems
taken from real-world context.

Met Not Met
| B

12.4 Use technological tools to explore and represent fundamental concepts of calculus.
Met Not Met

3 a

12.5 Demonstrate knowledge of the historical development of calculus including contributions
from diverse cultures.

Met Not Met
il | i



Standard 12 comments:
See comments in Part C.

Standard 13. Knowledge of Discrete Mathematics. Candidates apply the fundamental ideas of
discrete mathematics in the formulation and solution of problems.

Indicators:

13.1 Demonstrate knowledge of basic elements of discrete mathematics such as graph theory,
recurrence relations, finite difference approaches, linear programming, and combinatronics.

Met Not Met
| B

13.2 Apply the fundamental ideas of discrete mathematics in the formulation and solution of
problems arising from real-world situations.

Met Not Met
| B

13.3 Use technological tools to solve problems involving the use of discrete structures and
application of algorithms.

Met Not Met
il | i

13.4 Demonstrate knowledge of the historical develpment of discrete mathematics including
contributions from diverse cultures.

Met Not Met
il | i |

Standard 13 comments:
See comments in Part C.

Standard 14. Knowledge of Data Analysis, Statistics, and Probability. Candidates demonstrate
an understanding of concepts and practices related to data analysis, statistics, and probability.

Indicators:

14.1 Design investigations, collect data, and use a variety of ways to display the data and interpret
data representations that may include bivariate data, conditional probability and geometric
probability.

Met Not Met
A 3
14.2 Use appropriate methods such as random sampling or random assignment of treatments to

estimate population characteristics, test conjectured relationships among variables, and analyze
data.



Met Not Met
il | i |

14.3 Use appropriate statistical methods and technological tools to describe shape and analyze
spread and center.

Met Not Met
3 A
14.4 Use statistical inference to draw conclusions from data.
Met Not Met
3 A
14.5 ldentify misuses of statistics and invalid conclusions from probability
Met Not Met
3 A

14.6 Draw conclusions involving uncertainty by using hands-on and computer-based simulation
for estimating probabilities and gathering data to make inferences and conclusions.

Met Not Met

3 A

14.7 Determine and interpret confidence intervals.
Met Not Met
3 A

14.8 Demonstrates knowledge of the historical development of probability and statistics
including contributions from diverse cultures.
Met Not Met

3 a

Standard 14 comments:
See comments in Part C.

Standard 15. Knowledge of Measurement. Candidates apply and use measurement tools.

Indicators:

15.1 Recognize the common representations and uses of measurement and choose tools and units
for measuring.

Met Not Met
| B

15.2 Apply appropriate techniques, tools, and formulas to determine measurements and their



application in a variety of contexts.
Met Not Met

A 3
15.3 Complete error analysis through determining the reliability of the numbers obtained from

measures.
Met Not Met

3 3
15.4 Demonstrate knowledge of the historical development of measurement and measurement

systems including contributions from diverse cultures.
Met Not Met

i il

Standard 15 comments:

See comments in Part C.

Standard 16. Field-Based Experiences. Candidates complete field-based experiences in
mathematics classrooms.

Indicators:

16.1 Engage in a sequence of planned opportunities prior to student teaching that includes
observing and participating in both middle and secondary mathematics classrooms under the
supervision of experienced and highly qualified teachers.

Met Not Met
A 3
16.2 Experience full-time student teaching in secondary mathematics that is supervised by a

highly qualified teacher and a university or college supervisor with secondary mathematics
teaching experience.

Met Not Met
3 A
16.3 Demonstrate the ability to increase students’ knowledge of mathematics.
Met Not Met
3 A

Standard 16 comments:

HThe assessments do not provide suffient information to demonstrate these two indicators are met.
PART C - EVALUATION OF PROGRAM REPORT EVIDENCE

C.1. Candidates’ knowledge of content

IFor Assessment 1, the program should use the alignment of Praxis Il provided by NCTM. This



ssessment claims that many more indicators are met than was determined by the NCTM/ETS panel.

n Assessment 2, when using grades to meet indicators the grade evidence must be accompanied by the
institution’s grade policy or definitions of grades. Limited data are provided for a few courses over two
ears, but no data are provided for any course for 2008-09. Please see the guidelines for using grades as
n assessment that is available on the NCATE website
http://www.ncate.org/institutions/GuidelinesGrades.asp?ch=90).

ssessment 3 involves a unit plan. The content is not specific so it cannot meet any of the content
nowledge indicators. It would be difficult to make one grade level appropriate lesson plan that meets
1-9.9; 10.1-10.4; 11.1 - 11.7; 12.1-12.4; 13.1-13.2; 14.1-14.7; 15.1; 15.3 as listed. While many of the
oints on the rubric for the lesson plan evaluation could have connections to some of the standards, that
onnection is not explicitly displayed. It is unclear how the selection of the topic and title meet indicators
.2 and 7.3. Mathematical technology is expected to be used on ‘numerical activities’. This narrow focus
oes not meet the intent of Standard 6.

ssessment 5 would have a variety of mathematical content, thus cannot be used to document the
ontent knowledge indicators.

C.2. Candidates’ ability to understand and apply pedagogical and professional content
knowledge, skills, and dispositions

’Assessment 4 is correlated directly to the standards. The report states it is given many times during the
S

emester, but that data do not reveal how those different applications of the instrument is going to be
reported.

C.3. Candidate effects on P-12 student learning
Hln Assessment 5, it is unclear what data are used to demonstrate candidate effects on student learning.

PART D - EVALUATION OF THE USE OF ASSESSMENT RESULTS

Evidence that assessment results are evaluated and applied to the improvement of candidate
performance and strengthening of the program (as discussed in Section V of the program report)

The authors of the report state how data will be used when more are provided to make interpretations.

PART E - AREAS FOR CONSIDERATION

Areas for consideration

It would be beneficial to show what technologies are used and what is expected of the candidates.
Statements on Assessment 4 match the indicators, but little is given to show how these indicators are
being interpreted and applied.

Please note that in the fall of 2009, NCATE's Specialty Areas Studies Board approved a policy that will
allow programs with very low enrollment numbers to be exempted from the national program review
requirement, pending approval from the respective state agency. If this program wishes to consider that
option in lieu of submitting a revised report, it should contact Dr. Margaret Crutchfield at NCATE
(margie@ncate.org).

PART F - ADDITIONAL COMMENTS



F.1. Comments on Section | (Context) and other topics not covered in Parts B-E:

F.2. Concerns for possible follow-up by the Board of Examiners:

PART G - DECISIONS

Please select final decision:

8 The program does not currently satisfy SPA requirements for national recognition. See below for
details.

PROGRAM DOES NOT MEET SPA REQUIREMENTS FOR NATIONAL RECOGNITION

Terms and Subsequent Actions

§ Further Development Required: The program does not satisfy SPA requirements for national
recognition. The program has one more opportunity to submit a revised report addressing unmet
standards and other concerns noted in the recognition report. The deadline for this report is cited
below. After this date, NCATE will not accept a revised report. However, the institution may submit
a new program report (rather than a revised report) addressing all standards, at either Mar. 15 or
Sept. 15 of a calendar year (submission dates for new program reports). In states that require
NCATE program review, another program report must be submitted before the next NCATE
accreditation visit.

Comment on decision:
A second and final revised report must be submitted by Sept. 15, 2010. If a report is not submitted by
that date, the program's status will revert to not recognized and any subsequent submission must be a
new report.

Please click ""Next"

This is the end of the report. Please click "Next" to proceed.



NATIONAL RECOGNITION REPORT
Initial Preparation of Science Teachers

NCATE recognition of this program is dependent on the review of the program by representatives of the
National Science Teachers Association.

COVER PAGE

Name of Institution
Grambling State University, LA

Date of Review
MM DD YYYY

lo2 /|o1 /2010

This report is in response to a(n):
g [Initial Review

‘§ Revised Report
g Response to Conditions Report

Program Covered by this Review
Single Licensure: Biology, Chemistry, or Physics; Broadfield

Program Type
First teaching license

Award or Degree Level
1 Baccalaureate

g Post Baccalaureate
§ Master's

PART A - RECOGNITION DECISION

SPA Decision on NCATE Recognition of the Program(s):
g Nationally recognized
g Nationally recognized with conditions

Further development required OR Nationally recognized with probation OR Not nationally
recognized [See Part G]

Test Results (from information supplied in Assessment #1, if applicable)
The program meets or exceeds an 80% pass rate on state licensure exams:

§ Yes



§J No
g Not applicable
‘§ Not able to determine

Comment:
INo data about passing rates were provided.

Summary of Strengths:
The program has made significant improvements to its report. A more organized set of assessments is in
place. Rubrics have been added to several assessments. A framework has been established from which
to address the elements of the standards. Some indication is given that assessment results will be used to
make program improvements.

PART B - STATUS OF MEETING SPA STANDARDS

Standard 1. Content. Teachers of science understand and can articulate the knowledge and practices
of contemporary science. They can interrelate and interpret important concepts, ideas, and applications in
their fields of licensure; and can conduct scientific investigations. To show that they are prepared in
content, teachers of science must demonstrate that they:

(@) understand and can successfully convey to students the major concepts, principles, theories, laws, and
interrelationships of their fields of licensure and supporting fields as recommended by the National
Science Teachers Association;

(b) understand and can successfully convey to students the unifying concepts of science delineated by the
National Science Education Standards;

(c) understand and can successfully convey to students important personal and technological applications
of science in their fields of licensure;

(d) understand research and can successfully design, conduct, report and evaluate investigations in
science;

(e) understand and can successfully use mathematics to process and report data, and solve problems, in
their field(s) of licensure.

Met Met with Conditions Not Met
il | il | A

Comment:

The data from the Praxis exam are not included in the report. The values in the summary table 4A are
not defined. The report indicates that the institution has achieved an 80 percent pass rate, but the data are
not provided.

Standards 1a, c, and e are not met by Assessment 2. A program of study was not included. The NSTA
content analysis sheet is missing.

Evidence is provided that candidates understand the content portion of the standards (Assessments 1 and
2), but Assessments 3 and 5 do not provide evidence that candidates are able to use pedagogy
(Assessment 3) to successfully convey to students (Assessment 5, impact on student learning) science-
specific concepts.

Assessment 7 does not provide convincing evidence of candidates’ ability to design, conduct, report on,



r evaluate investigations in science and use mathematics to process and report data, and solve problems
in science as presented in the standard (d-e).

ssessment 8 provides evidence of candidates’ ability to understand 1b and 1c. However, Standards 1d
nd e are not met by Assessment 8; the assessment is not aligned with these elements of the standard.

Standard 2. Nature of Science. Teachers of science engage students effectively in studies of the
history, philosophy, and practice of science. They enable students to distinguish science from nonscience,
understand the evolution and practice of science as a human endeavor, and critically analyze assertions
made in the name of science. To show they are prepared to teach the nature of science, teachers of science
must demonstrate that they:

(a) understand the historical and cultural development of science and the evolution of knowledge in their
discipline;

(b) understand the philosophical tenets, assumptions, goals, and values that distinguish science from
technology and from other ways of knowing the world;

(c) engage students successfully in studies of the nature of science including, when possible, the critical
analysis of false or doubtful assertions made in the name of science.

Met Met with Conditions Not Met
il | il | A

Comment:

The assessments used to provide evidence for this standard are not science specific; therefore, they
cannot address candidates’ knowledge of the nature of science (Assessment 8), use of pedagogy for the
teaching of the nature of science (Assessment 3), or assess candidate’s impact on students’ knowledge of
the nature of science (Assessment 5).

Assessment 8: The assessment used does not address the candidates’ knowledge and understanding of
the nature of science, Standard 2a. Generally, lesson plans demonstrate pedagogical knowledge but do
not demonstrate background knowledge needed to understand the concepts.

Standard 3. Inquiry. Teachers of science engage students both in studies of various methods of
scientific inquiry and in active learning through scientific inquiry. They encourage students, individually
and collaboratively, to observe, ask questions, design inquiries, and collect and interpret data in order to
develop concepts and relationships from empirical experiences. To show that they are prepared to teach
through inquiry, teachers of science must demonstrate that they:

(@) understand the processes, tenets, and assumptions of multiple methods of inquiry leading to scientific
knowledge;

(b) engage students successfully in developmentally appropriate inquiries that require them to develop
concepts and relationships from their observations, data, and inferences in a scientific manner.

Met Met with Conditions Not Met
il | il | |

Comment:

The assessments used to provide evidence for this standard are not science specific; therefore, they
cannot address candidates’ pedagogical knowledge of inquiry (Assessment 3), assess candidates’ ability



0 engage students successfully in developmentally appropriate inquiries (Assessment 5), or assess
andidates' knowledge of inquiry (Assessment 8).

ssessment 8: The assessment used does not address the candidates’ knowledge and understanding of
inquiry.

Standard 4. Issues. Teachers of science recognize that informed citizens must be prepared to make
decisions and take action on contemporary science- and technology-related issues of interest to the
general society. They require students to conduct inquiries into the factual basis of such issues and to
assess possible actions and outcomes based upon their goals and values. To show that they are prepared
to engage students in studies of issues related to science, teachers of science must demonstrate that they:

(a) understand socially important issues related to science and technology in their field of licensure, as
well as processes used to analyze and make decisions on such issues;

(b) engage students successfully in the analysis of problems, including considerations of risks, costs, and
benefits of alternative solutions; relating these to the knowledge, goals and values of the students.

Met Met with Conditions Not Met
il | il | |

Comment:

The assessments used to provide evidence for this standard are not science specific; therefore, they
cannot address candidates’ knowledge and ability to understand socially important issues related to
science and technology in their field of licensure. They also cannot address processes used to analyze
and make decisions on such issues and engage students successfully in the analysis of problems,
including considerations of risks, costs, and benefits of alternative solutions, relating these to the
knowledge, goals, and values of the students.

Assessment 3 does not address the candidates’ ability to develop lesson plans that address this standard,
4b.

Assessment 5 does not assess candidates’ ability to engage students successfully in the analysis of
problems and relate these to the knowledge, goals, and values of the students.

Assessment 8 does not address the candidates’ knowledge and understanding of the issues, Standard 4a.
Generally, lesson plans demonstrate pedagogical knowledge but do not demonstrate background
knowledge needed to understand socially important issues related to science and technology in their
field of licensure, as well as processes used to analyze and make decisions on such issues.

Standard 5. General Skills of Teaching. Teachers of science create a community of diverse learners
who construct meaning from their science experiences and possess a disposition for further exploration
and learning. They use, and can justify, a variety of classroom arrangements, groupings, actions,
strategies, and methodologies. To show that they are prepared to create a community of diverse learners,
teachers of science must demonstrate that they:

(a) vary their teaching actions, strategies, and methods to promote the development of multiple student
skills and levels of understanding;

(b) successfully promote the learning of science by students with different abilities, needs, interests, and
backgrounds;

(c) successfully organize and engage students in collaborative learning using different student group



learning strategies;

(d) successfully use technological tools, including but not limited to computer technology, to access
resources, collect and process data, and facilitate the learning of science;

(e) understand and build effectively upon the prior beliefs, knowledge, experiences, and interests of

students;
(f) create and maintain a psychologically and socially safe and supportive learning environment.

Met Met with Conditions Not Met
A il | il |

Comment:
Standard 5 is met.

Standard 6. Curriculum. Teachers of science plan and implement an active, coherent, and effective
curriculum that is consistent with the goals and recommendations of the National Science Education
Standards. They begin with the end in mind and effectively incorporate contemporary practices and
resources into their planning and teaching. To show that they are prepared to plan and implement an
effective science curriculum, teachers of science must demonstrate that they:

(a) understand the curricular recommendations of the National Science Education Standards, and can
identify, access, and/or create resources and activities for science education that are consistent with the

standards;
(b) plan and implement internally consistent units of study that address the diverse goals of the National

Science Education Standards and the needs and abilities of students.
Met Met with Conditions Not Met

3 3 i

Comment:
Evidence is lacking that candidates understand the curricular recommendations of the National Science
Education Standards or Louisiana State Standards and can plan to use resources and activities for
science education that are consistent with the standards.

Standard 7. Science in the Community. Teachers of science relate their discipline to their local and
regional communities, involving stakeholders and using the individual, institutional, and natural resources
of the community in their teaching. They actively engage students in science-related studies or activities
related to locally important issues. To show that they are prepared to relate science to the community,
teachers of science must demonstrate that they:

(a) identify ways to relate science to the community, involve stakeholders, and use community resources

to promote the learning of science;
(b) involve students successfully in activities that relate science to resources and stakeholders in the

community or to the resolution of issues important to the community.
Met Met with Conditions Not Met

3 3 i

Comment:

Standard 7 is not met. The assessments used to provide evidence for this standard are not science



pecific; therefore, they cannot address candidates’ knowledge and ability to identify ways to relate
cience to the community, involve stakeholders, and use the resources to promote the learning of
cience, or candidates' ability to involve students successfully.

ssessment 3: Assessment 3 is generic and does not clearly address the science-specific goals or
ubstance of Standard 7b.

Standard 8. Assessment. Teachers of science construct and use effective assessment strategies to
determine the backgrounds and achievements of learners and facilitate their intellectual, social, and
personal development. They assess students fairly and equitably, and require that students engage in
ongoing self-assessment. To show that they are prepared to use assessment effectively, teachers of
science must demonstrate that they:

(a) use multiple assessment tools and strategies to achieve important goals for instruction that are aligned
with methods of instruction and the needs of students;

(b) use the results of multiple assessments to guide and modify instruction, the classroom environment, or
the assessment process;

(c) use the results of assessments as vehicles for students to analyze their own learning, engaging students
in reflective self-analysis of their own work.

Met Met with Conditions Not Met
A il | il |

Comment:

Assessment 3 includes evidence that candidates have addressed most areas of the standard (8a and 8b).
However, the assessment is weak in the use of results as vehicles for students to analyze their own work
as presented in the standard (8c).

Standard 9. Safety and Welfare. Teachers of science organize safe and effective learning
environments that promote the success of students and the welfare of all living things. They require and
promote knowledge and respect for safety, and oversee the welfare of all living things used in the
classroom or found in the field. To show that they are prepared, teachers of science must demonstrate that
they:

(a) understand the legal and ethical responsibilities of science teachers for the welfare of their students,
the proper treatment of animals, and the maintenance and disposal of materials.

(b) know and practice safe and proper techniques for the preparation, storage, dispensing, supervision,
and disposal of all materials used in science instruction;

(c) know and follow emergency procedures, maintain safety equipment, and ensure safety procedures
appropriate for the activities and the abilities of students;

(d) treat all living organisms used in the classroom or found in the field in a safe, humane, and ethical
manner and respect legal restrictions on their collection, keeping, and use.

Met Met with Conditions Not Met
il | il | A

Comment:

Standards 9a and d are not met by Assessment 2; the assessment is not aligned with these elements of



he standard. An overall grade point average for lecture and laboratory courses is not sufficient evidence
or levels of proficiency in aspects of safety.

tandards 9a-d are partially met by Assessment 6. The assessment addresses only portions of the
andidate’s knowledge of the elements of the standard. Reviewers recommend that the rubric should
ddress each element individually and completely and the rubric should contain observable criteria to
istinguish levels of proficiency for the candidates. Three lines of a rubric are not sufficient to address
his standard.

he current report does not include any information on the candidate’s proficiency to demonstrate the
lements of safety and welfare in practice. Reviewers recommend that Assessment 4, column “NSTA 9
Environment for Learning,” would follow the current standards better if it were identified as “Safety and
elfare.” That would provide an opportunity to align and assess this standard in a practical setting. The
ame is probably true for both Assessments 5 and 8, although the standard being used is not described in
he alignment table for those assessment tools.

Reviewers note that a program must meet Standard 9a, b, and ¢ in order to receive either national
ecognition or national recognition with conditions. Evidence must be shown in Assessment 4 and
ssessment 6. Further information is available at the following URL: www.nsta.org/preservice .

Standard 10. Professional Growth. Teachers of science strive continuously to grow and change,
personally and professionally, to meet the diverse needs of their students, school, community, and
profession. They have a desire and disposition for growth and betterment. To show their disposition for
growth, teachers of science must demonstrate that they:

(a) Engage actively and continuously in opportunities for professional learning and leadership that reach
beyond minimum job requirements;

(b) reflect constantly upon their teaching and identify ways and means through which they may grow
professionally;

(c) use information from students, supervisors, colleagues and others to improve their teaching and
facilitate their professional growth;

(d) interact effectively with colleagues, parents, and students; mentor new colleagues; and foster positive
relationships with the community.

Met Met with Conditions Not Met
| il | il |

Comment:
\%ssessment 4 provides evidence that candidates have adequately addressed the standard.

PART C - EVALUATION OF PROGRAM REPORT EVIDENCE

C.1. Candidates’ knowledge of content

The program does not provide strong evidence for the candidates’ content knowledge. The results of the
Praxis 1l exam are not discussed in the Section IV narrative nor clearly presented in the referenced table.
The candidate’s program of study listing required science courses for the degree was not included. There
were no criteria given for the science-course GPA assessment. The content analysis form to demonstrate
broadfield preparation was not a part of the report. Rubrics for other assessments are missing science-
specific content elements based on NSTA standards.




C.2. Candidates’ ability to understand and apply pedagogical and professional content
knowledge, skills, and dispositions

This area is addressed, and some supporting evidence is provided. Assessment 3 is a single lesson plan,
which does not meet the minimum cited in the report instructions: “A minimum indicator might include
performance in the design of at least one major demonstration teaching unit (not a single lesson plan)
...~ Awareness of this was expressed in the narrative for Assessment 3, but no further details were
provided about the transition from a single lesson to a unit plan. The rubric for this area would benefit
from the integration of measurable criteria focused on science-specific criteria. The minimum required
score for the elements of concern in the rubrics is set below “acceptable” for many assessments, which
weakens this evidence. The teacher work sample is a powerful instrument for improving general
teaching skills; however, it is not science specific. Science specific areas that have not been addressed
include 1a, 2c, 3b, and 4c (science concepts and principles, nature of science, inquiry, and issues in
science).

C.3. Candidate effects on P-12 student learning

Assessment 5 fulfills requirements of the construction and application of assessments. However, there is
insufficient evidence for the elements of the content standards that relate to the candidate’s proficiency
to “engage students ...” in science content, nature of science, inquiry and issues in science (1a, 2c, 3b,
and 4b). The student teaching portfolio does not contain assurance of evidence of the candidate’s effect
on students' learning.

PART D - EVALUATION OF THE USE OF ASSESSMENT RESULTS

Evidence that assessment results are evaluated and applied to the improvement of candidate
performance and strengthening of the program (as discussed in Section V of the program report)

No evidence was given that the program uses diverse sources of data as the basis for making changes in
the program.

PART E - AREAS FOR CONSIDERATION

Areas for consideration

INone.
PART F - ADDITIONAL COMMENTS

F.1. Comments on Section | (Context) and other topics not covered in Parts B-E:

The program is encouraged to refer to the NSTA website at www.nsta.org/preservice for additional
information and to contact Erica Brownstein, the preservice accreditation coordinator, at
ebrownst@capital.edu.

Reviewers strongly recommend that the following criteria be addressed in the next report:

1. Assessment 1: Reviewers recommend that the program include and discuss Praxis Il data, define the
information in the summary table, and provide evidence for the pass rate.

2. The content analysis form is required to be included and is available at www.nsta.org/preservice or
www.ncate.org. Content GPA for science has not been included.

3. Evidence of planning in science has not been provided for nature of science (2c), issues in science
(4b), and science in the local community (7b). This is generally Assessment 3. Reviewers recommend
that the scoring guide explicitly evaluate the science standards, include criteria using operational terms,




ave required

inimum levels of performance for all candidates, and provide data for each standard separately.

. Evidence of safe practices during student teaching has not been provided. Assessment 4 contains
riteria that encompass all of this NSTA standard. Reviewers recommend that the next scoring guide
rovide data so that subscores are disaggregated.

. Evidence of student learning in science is required for science concepts and principles (Standards 1a,
¢, 3b, and 4b). This is generally Assessment 5. Reviewers recommend that the scoring guide explicitly
valuate the science standards, include criteria using operational terms, have required minimum levels of
erformance for all candidates, and provide data for each standard separately.

) A safety-specific assessment that evaluates the knowledge a science teacher needs is required to be
included. This is generally Assessment 6. The standards are 9a, 9b, 9c and 9d. Reviewers recommend
hat the scoring guide needs to explicitly evaluate the science standards, include criteria using

perational terms, have required minimum levels of performance for all candidates, and provide data for
ach standard separately.

Reviewers note that to be eligible for "met with conditions,” the program will need to address concerns

n safety (Assessments 4 and 6). Science teaching is unique in handling and use of chemicals,
instruments, and animals in school settings. The safety of students, pre-service teachers, and all
individuals in the school setting is paramount. Safety includes legal and ethical responsibilities,
aintenance and disposal of materials, understanding and following emergency procedures, and care and
se of animals. Reviewers note that it is critical that programs provide performance assessments for all
reas of safety that a science teacher needs to know.

F.2. Concerns for possible follow-up by the Board of Examiners:
None.

PART G -DECISIONS

Please select final decision:

8 The program does not currently satisfy SPA requirements for national recognition. See below for
details.

PROGRAM DOES NOT MEET SPA REQUIREMENTS FOR NATIONAL RECOGNITION

Terms and Subsequent Actions

§ Further Development Required: The program does not satisfy SPA requirements for national
recognition. The program has one more opportunity to submit a revised report addressing unmet
standards and other concerns noted in the recognition report. The deadline for this report is cited
below. After this date, NCATE will not accept a revised report. However, the institution may submit
a new program report (rather than a revised report) addressing all standards, at either Mar. 15 or
Sept. 15 of a calendar year (submission dates for new program reports). In states that require
NCATE program review, another program report must be submitted before the next NCATE
accreditation visit.

Comment on decision:
’A second and final revised report must be submitted by Sept. 15, 2010. If a report is not submitted by
t

hat date, the program’s status will revert to not recognized and any subsequent submission must be a
new report.




This is the end of the report. Please click "Next" to proceed.
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